NAEP Reading Framework Update: Policy Discussion

In preparation for the policy discussion on the NAEP Reading Framework update, the following
sections and attachments provide context on NAEP legislative requirements, National
Assessment Governing Board policy and process, and historical milestones for the NAEP
Reading Assessment. After a summary of project milestones for the framework update leading to
the 2025 NAEP Reading Assessment, this overview concludes by noting the type of policy
guidance requested from the Board at this stage of the process.

Background

Since its creation by Congress in 1988, the National Assessment Governing Board has
overseen and set policy for NAEP, which includes determining the content and format of
all NAEP assessments. The NAEP legislation (Public Law 107-279) mandates a national
consensus approach to determining the content, and the Governing Board has carried out
this important statutory responsibility by engaging a broad spectrum of stakeholders in
developing recommendations for the knowledge and skills NAEP should assess in
various grades and subject areas. In this comprehensive process, panels of experts
develop a framework, which is submitted to the Governing Board for input and adoption,
to outline the content and format for each NAEP assessment at grades 4, 8, and 12.
Framework processes also result in assessment and item specifications for the National
Center for Education Statistics (NCES) and updated contextual variables that relate to the
subject being assessed. Following adoption by the Governing Board, the final framework,
specifications, and contextual variables are provided to NCES to guide development of
NAEP test questions and questionnaires.

NAEP includes two national assessment programs—Long-Term Trend (LTT) NAEP and Main
NAEP. The NAEP LTT assessment measures national educational performance in the United
States at ages 9, 13 and 17. In contrast, the Main NAEP assessments focus on populations of
students defined by grade, rather than age, and go beyond the national level to provide results at
the state and trial urban district levels. LTT trend lines date back to the early 1970s and Main
NAEDP trend lines start in the early 1990s. The content differs as well—for example, LTT
measures more “traditional” content than the Main NAEP content, since the latter is intended to
adjust over time to reflect shifts in research, policy, and practice. The Board’s frameworks apply
only to the Main NAEP assessments.

Process for Developing and Updating NAEP Frameworks

The Board carries out its legislative mandate to determine the content and format of all NAEP
assessments through its policy on Framework Development, which was revised in March 2018.
The revised policy continues the Board’s commitment to conducting a comprehensive, inclusive,
and deliberative process to determine the content and format of all NAEP assessments, while
adding details to address Board processes for framework review and updating. This commitment
is met by developing framework recommendations through broadly representative framework
panels and by refining these recommendations through collection of public comment. The
process is designed to consider various factors, such as state and local curricula and assessments,
widely accepted professional standards, international standards, and exemplary research.


https://www.nagb.gov/content/nagb/assets/documents/policies/framework-development.pdf

The policy specifies that NAEP frameworks shall provide information to the public and test
developers on three key aspects of the assessment:

1. What is to be measured
How that content is to be measured
How much of the content defines NAEP Basic, NAEP Proficient, and NAEP Advanced

achievement

bl

The policy specifies that the active participation of stakeholders be operationalized through:
1. Framework panels; and
2. Public comment.

Framework panels shall reflect diversity in terms of gender, race/ethnicity, region of the
country, and viewpoints regarding the content of the assessment under development.

The process of developing or updating frameworks is executed primarily via two panels: a
Visioning Panel with a subset of members continuing as the Development Panel.

o The Framework Visioning Panel formulates high-level guidance about the state of the
field to inform the process before drafting recommended framework updates. The
Visioning Panel is comprised of teachers, curriculum specialists, content experts,
assessment specialists, state administrators, local school administrators, policymakers,
business representatives, parents, users of assessment data, researchers and technical
experts, and members of the public. At least 20 percent of this panel is to have classroom
teaching experience in the subject areas under consideration. This panel may include up
to 30 members with additional members as needed.

o The Framework Development Panel engages in the detailed deliberations about how
issues outlined in the Visioning Panel discussion should be reflected in a recommended
framework draft. As a subset of the Visioning Panel, the Development Panel shall have a
proportionally higher representation of content experts and educators, whose expertise
collectively addresses all grade levels designated for the assessment under development.
Educators shall be drawn from schools across the nation, including individuals who work
with students from high-poverty and low-performing schools, as well as public and
private schools. This panel may include up to 15 members, with additional members as
needed.

e Technical experts are also engaged as a Technical Advisory Committee to uphold the
highest technical standards for development of the NAEP framework and specifications.
As a resource to the framework panels, these experts respond to technical issues raised
during panel deliberations.

Public comment is sought from various segments of the population to reflect many different
views, as well as those employed in the specific content area under consideration.

Through the framework panels and through public comment, Board policy assures that
framework development and update processes take into account state and local curricula and



assessments, widely accepted professional standards, exemplary research, international standards
and assessments, and other pertinent factors and information.

Role of the Governing Board in Developing and Updating Frameworks

The policy specifies that at least once every 10 years (and more often if there are major changes
in states’ or the nation’s educational systems), the Board, through its Assessment Development
Committee (ADC), shall review the relevance of assessments and their underlying frameworks.
In the review, the ADC shall solicit input from experts to determine if changes are warranted,
making clear the potential risk of changing frameworks to trends and assessment of educational
progress. The Board may decide based on the input that the framework does not require revision,
or that the framework may require minor or major updates. To initiate updates, the ADC shall
prepare a recommendation for full Board approval. Minor updates include clarifications or
corrections that do not affect the construct defined for the assessment. Major updates shall
include the convening of a Visioning Panel. Framework revisions are subject to full Board
approval.

In initiating a framework update, Board policy states that the Governing Board shall consider
needs for stable reporting of student achievement trends. Regarding when and how an adopted
framework update will be implemented, the Board may consider the NAEP Assessment
Schedule, cost and technical issues, and research and innovations to support possibilities for
continuous trend reporting.

The Governing Board shall make the final decision on the content and format of NAEP
assessments. At the conclusion of the framework development or update process, the Governing
Board shall take final action on the recommended framework, specifications, and contextual
variables.

Role of the Assessment Development Committee in Developing and Updating Frameworks

The policy also describes how the Governing Board, through the ADC, is to monitor all
framework development and update activities that result in recommendations to the Governing
Board on the content and format of each NAEP assessment. Specifically, the Committee’s
responsibilities are to:

e Develop a charge for the panel if a Visioning Panel is to be convened, and the charge
shall be subject to full Board approval. The charge will outline any special considerations
for an assessment area.

e Receive regular reports on the progress of framework development and updates.

e Provide direction to the framework panels, via Governing Board staff, which includes
guidance to ensure compliance with the NAEP law, Governing Board policies,
Department of Education and government-wide regulations, and requirements of the
contract(s) used to implement the framework project.

Ongoing process questions for the ADC’s monitoring efforts include:
¢ Did the framework update project begin with an extensive review of the current
framework?
e Does the process engage a broad spectrum of stakeholders in developing
recommendations for the knowledge and skills NAEP should assess?
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e Is the process informed by a broad, balanced, and inclusive set of factors, delicately
balancing current curricula and instruction, research, and the nation’s future needs?

e Is the process being conducted in an environment that is open, balanced, and even-
handed?

e s the Development Panel considering all viewpoints raised and debating all pertinent
issues?

In accordance with the Board’s policy, the final framework must:
¢ Be inclusive of content valued by the public

Reflect high aspirations

Focus on important, measurable indicators

Avoid endorsing or advocating a particular instructional approach

Be clear and accessible to educators and the general public

Define the construct(s) to be assessed and reported upon

Articulate item formats, sample items, and sub-content weightings to demonstrate the

construct is to be measured

e Describe how much of the content domain relates to the NAEP Basic, NAEP Proficient,
and NAEP Advanced levels for each grade to be tested, in accordance with the
Governing Board Achievement Levels Policy

e Align to widely accepted professional testing standards

e Support fair and accurate measurement of student academic achievement

e Support NAEP assessment items that will be secular, neutral, and non-ideological and
free from racial, cultural, gender, or regional bias

The figure below depicts the Board’s framework process as outlined in policy, and the red circle
represents where the Board is today in the 2025 NAEP Reading Framework update.
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https://www.nagb.gov/content/nagb/assets/documents/policies/ALS-revised-policy-statement-11-17-18.pdf

History of NAEP Reading Frameworks

In 1988, the year it was established, the Board launched a framework consensus project to
develop a reading framework, which was adopted in 1990. In 2000, the Board began to evaluate
whether an update to the NAEP Reading Framework was needed. This evaluation, first, led to a
revised version of the framework to make it more accessible and to acknowledge new research.
In 2002, the Board launched the process for a replacement framework.

The new replacement framework was adopted by the Board in 2004. The initial plan was for the
new framework to begin with the 2007 assessment, but the implementation was delayed until
2009 to accommodate item development lead time and more stable reporting under No Child
Left Behind, since it was not clear upfront whether the trend lines could be maintained from
1992 to the new assessment.

In 2007, special analyses began to determine whether the new framework’s assessment results
could be compared to the previous assessment. This involved the frameworks, test questions, and
administering the old and new assessment to the same students. The analyses determined that the
results could be compared, and NAEP was able to continue the trend lines from 1992 to 2009
and beyond'. This content continues as the content assessed on today’s NAEP reading
assessment for grades 4 and 8, with some 2009 refinements to support preparedness reporting for
grade 12 that also did not disrupt trend.

The Board has kept NAEP Mathematics and Reading frameworks steady to support content
stability and trend reporting during a time of sweeping changes in assessments across states. The
2017 assessments at grades 4 and 8 were comprised of previous paper-based assessment
questions, adapted to fit a tablet screen and address the same content. The goal of adapting
questions was to retain the same measurement targets as the original version of each question.

New questions aligned to the current framework were also developed to take advantage of the
digital delivery system. In April 2018, NAEP released results from the first-ever digitally based
NAEP Reading Assessment (conducted in January — March 2017). NCES conducted a bridge
study, which enabled the continued reporting of achievement trends, extending back to 1992.

1990 2002 2009 March 2018
Framework adopted Board adopts First assessment ADC Framewaork
Framework with under new framework Review Begins
tweaks Trend maintained
1992 2004 2009 April 2018
First assessment Board adopts new Grade 12 framework First Digitally Based
based on the Reading Framework refinements for Assessment Results
framework preparedness Released
reporting

! Additional information on the Reading Trend Study is available at:
https://nces.ed.gov/nationsreportcard/reading/trend study.asp
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Initial Board Activities for Updating the Current NAEP Reading Framework

As described in the Board policy, framework development and update processes are monitored
and led by the ADC. In 2018, the ADC conducted a review of the current NAEP Reading
Framework. In accordance with the Board policy, the ADC review included papers and
discussions with an array of reading educators and experts. As noted in the minutes from the
March 2019 Governing Board meeting, “The expert review indicated that there are advances that
need to be captured in the NAEP Reading Assessment, particularly in ways to address prior
knowledge, argumentation, and multiple texts. Advances in cognitive science regarding
differences in digital versus print-based reading also pose fundamental issues involving the
definition of text and other aspects of reading.”

Based on this review, the Board anticipated that the number of updates to be reflected in the
NAEP Reading Framework was larger than what was anticipated after the NAEP Mathematics
Framework review. Responsively, the Board initiated an update of the framework. The ADC
developed a Charge to the Reading Framework Panel that was unanimously adopted by the full
Board in March 2019 (). The Charge included direction to develop
recommendations that maximize the value of NAEP to the nation, while considering
opportunities to extend the depth of measurement and reporting. Unlike the Charge to the
Mathematics Framework Panel, the Board-adopted Charge to the Reading Framework Panel did
not prioritize maintaining trends as a primary goal given the expectation that the necessary
changes to the Reading Framework would be larger than those for the Mathematics Framework.

In a competitive bid, the Board awarded a contract to WestEd to implement the updates to the
Mathematics Framework and the Reading Framework for administration beginning in 2025.

Additional Preparation for the Framework Update: Addressing English Language Arts

Based on a 2019 scan of information on publicly available websites for state departments of
education, approximately 40 states currently have integrated assessments of English Language
Arts (ELA) rather than separate assessments of reading and writing. Many of these assessments
report distinct scores for reading and writing (and/or some of their individual components) in
addition to an overall ELA score. NAEP, on the other hand, has completely separate frameworks
and assessments for reading and writing, and distinct samples of students take each assessment.

There are legislative parameters that impact how NAEP approaches the assessment of reading
and writing. The current NAEP legislation requires NAEP to report on reading and mathematics
at grades 4 and 8 every two years; other assessments (including writing) are to be assessed to the
extent that time and resources allow. Furthermore, the Every Student Succeeds Act (ESSA)
requires state participation and reporting of results for reading and mathematics at grades 4 and
8; there is no requirement for state participation and reporting in other NAEP assessments,
including writing.

The legislative mandates do not support moving towards a fully integrated NAEP ELA
Framework at this time (instead of distinct NAEP Reading and Writing Frameworks). Prior to
convening the Reading Framework Visioning Panel, however, the Governing Board convened an
Ad Hoc expert panel to explore ways that the assessment of reading and writing could be more
coordinated than it has been previously.


https://www.nagb.gov/content/nagb/assets/documents/publications/frameworks/reading/2017-reading-framework.pdf
https://www.nagb.gov/content/nagb/assets/documents/publications/frameworks/reading/2017-reading-framework.pdf
https://www.nagb.gov/focus-areas/framework-development/framework-development-reading.html
https://www.nagb.gov/focus-areas/framework-development/framework-development-mathematics.html
https://www.nagb.gov/focus-areas/framework-development/framework-development-mathematics.html

The expert panelists recommended that NAEP incorporate some writing into its Reading
assessment. The current NAEP Reading Framework includes application; however, experts
suggested this be made more salient to allow students to demonstrate deeper understanding of
texts and their related concepts. Experts argued that items requiring writing with sources involve
important reading comprehension skills and should be included within the definition of the
construct of NAEP Reading.

The expert panelists also recommended the Governing Board consider integrating some reading
relevant to writing when updating the NAEP Writing Framework in the future. Panelists felt that
it was important to maintain writing without sources as one component of the NAEP Writing
assessment, but that an additional component should be added to address writing with sources.

Major Milestones of the Reading Framework Update Project

In consultation with the ADC and Governing Board staff, WestEd selected and convened a
broadly representative group of subject matter experts, practitioners, administrators, researchers,
business representatives, and members of the general public — serving as the Visioning and
Development Panels in accordance with Board Policy. Information about the members and
representation on the framework panels is provided in .

An important part of the process was a compilation of resources to support the framework panels’
deliberations. These resources took into account widely accepted professional standards,
exemplary research, standards and assessments internationally and in other countries, key reports
having significant national and international interest, other assessment instruments in the content
area, and other pertinent factors and information. The compilation offers a summary of relevant
research, advantages and disadvantages of the latest developments, and trends in state standards
and assessments for the content area. In addition, an Issues Paper was developed using the
resource compilation to provide a comprehensive and organized presentation of issues,
particularly in connection with new developments in the discipline and in assessment since the
last framework.

In their monitoring role to ensure that framework updates follow the NAEP legislation and the
Board’s policy, the ADC has received project updates on the NAEP Reading Framework at
every quarterly Board meeting beginning in November 2019. The major changes proposed by the
framework panels are summarized in . The Development Panel met several times
between November 2019 and June 2020 to develop these recommendations.

The resulting draft framework was posted for public comment from June 22 — July 23, 2020 and
several webinars were held as part of the public comment process. The next step in the
framework update process is for the Development Panel to revise the draft framework in
response to feedback received from the public comments and in response to policy feedback
from the Board. The revised framework will be reviewed by the Board prior to scheduled action
in November 2020.



https://wested.box.com/v/NAEPR-Framework-PDF

Major milestones of the 2025 Reading Framework Update are listed in the table below.

Milestone Dates

ADC Framework Review Spring/Summer 2018

ADC Framework Recommendation and Charge to the March 2019
Visioning Panel Adopted by Governing Board

Project Kickoff and Plan/Design Development June — September 2019

Issues Paper and Resource Compilation Development August — October 2019

Visioning Panel Meeting October 2019

Development Panel Meetings November 2019 — September 2020
Technical Advisory Committee (TAC) Meetings 2-3 weeks after each panel meeting

and prior to submission of draft
framework documents

Gather Public Comment on Draft Framework June — July 2020
Board Policy Guidance for Draft Framework July 31, 2020

Develop Final Versions of Framework Documents August — October 2020
Board Action on Final Framework November 2020

Board Action on Assessment and Item Specifications January 2021

Policy Guidance Needed from the Governing Board for NAEP Reading

Each framework process raises content issues as well as policy issues. Content issues are
resolved through carefully reflecting consensus perspectives across the field. Policy issues relate
to the broader context of how NAEP is positioned in the landscape of education policy and
assessment. Hence, these issues require the Governing Board’s guidance to enable framework
panels to conduct revisions in accordance with Board priorities. When the draft framework
reflects the field’s consensus on content issues and the Board’s consensus on policy issues, the
process concludes with the Board’s adoption of the revised draft framework.

As described above, public comment is a critical milestone in collecting input from a wide array
of stakeholders and in ensuring the revised framework reflects consensus of the field. In
representing state and district perspectives for jurisdictions reported on by NAEP, a copy of
comments submitted by the Council of Chief State School Officers and the Council of the Great
City Schools are provided in . Comments from NCES are also provided in
. Additional public comment will be summarized during the July 31 Governing
Board meeting with access to all comments made available to interested Board members shortly
thereafter. Following the close of public comment on July 23, the ADC will determine the most
relevant policy questions for full Board discussion.

To support a 2025 administration of an updated NAEP Reading Assessment, Board action is
scheduled for November 2020. The session will begin with a summary of recommendations in
the draft framework from Panel Chair P. David Pearson and WestEd Content Lead Cynthia
Greenleaf. The purpose of this session is for the ADC to lead a full Board discussion to identify
Board direction on policy matters for updating the NAEP Reading Framework.



Attachment A

The National Assessment Governing Board Charge to the Visioning Panel
For the 2025 National Assessment of Educational Progress (NAEP)
Reading Framework

Whereas, The Nation’s Report Card—also known as the National Assessment of Educational
Progress (NAEP)—is mandated by Congress to conduct national assessments and report data on
student academic achievement and trends in public and private elementary schools and secondary
schools, and is prohibited from using any assessment to “evaluate individual students or teachers”
or “to establish, require, or influence the standards, assessments, curriculum, ... or instructional
practices of states or local education agencies” (Public Law 107-279);

Whereas, Congress specifically assigned the National Assessment Governing Board
responsibilities to “develop assessment objectives consistent with the requirements of this [law]
and test specifications that produce an assessment that is valid and reliable, and are based on
relevant widely accepted professional standards”;

Whereas, the Governing Board’s Strategic Vision adopted in November 2016 established that the
Board will, “develop new approaches to update NAEP subject area frameworks to support the
Board's responsibility to measure evolving expectations for students, while maintaining rigorous
methods that support reporting student achievement trends”;

Whereas, the Governing Board established in its Framework Development Policy that the Board
shall conduct “a comprehensive, inclusive, and deliberative process” to determine and update the
content and format of all NAEP assessments;

Whereas, in accordance with the Governing Board’s Framework Development Policy, the
Board’s Assessment Development Committee conducted a review of the current NAEP Reading
Framework, which included seven papers from leading reading educators;

Whereas, based on the review of the NAEP Reading Framework conducted by the Assessment
Development Committee, the Committee concludes that a substantial framework update is
required to address digital platforms and new research, and recommends that the Board update the
NAEP Reading Framework last updated in 2004 “to be informed by a broad, balanced, and
inclusive set of factors” balancing “current curricula and instruction, research regarding cognitive
development and instruction, and the nation’s future needs and desirable levels of achievement, ”
in accordance with the Framework Development Policy;

Therefore,

e The National Assessment Governing Board staff, with appropriate contractor support and
oversight by the Governing Board’s Assessment Development Committee, shall conduct a
framework update by establishing a Visioning Panel with a subset of members continuing
as the Development Panel if necessary, in accordance with the Governing Board
Framework Development Policy;

e All processes and procedures identified in the Governing Board Framework Development
Policy shall be followed;


https://www.nagb.gov/about-naep/the-naep-law.html
https://www.nagb.gov/content/nagb/assets/documents/newsroom/press-releases/2016/nagb-strategic-vision.pdf
https://www.nagb.gov/content/nagb/assets/documents/policies/framework-development.pdf
https://www.nagb.gov/content/nagb/assets/documents/publications/frameworks/reading/2017-reading-framework.pdf
https://www.nagb.gov/content/nagb/assets/documents/publications/frameworks/reading/2017-reading-framework.pdf
https://www.nagb.gov/focus-areas/framework-development/framework-development-reading.html

Attachment A

The Visioning Panel will recommend necessary changes in the NAEP Reading
Framework at grades 4, 8, and 12 that maximize the value of NAEP to the nation; and the
Panel is also tasked with considering opportunities to extend the depth of measurement
and reporting given the affordances of digital based assessment;

The update process shall result in three documents: a recommended framework,
assessment and item specifications, and recommendations for contextual variables that
relate to student achievement in reading;

At the conclusion of the NAEP Reading Framework update process, the National
Assessment Governing Board shall review recommendations from the Visioning Panel
and Development Panel, if convened, and take final action on recommended updates to the
reading framework, assessment specifications, and subject-specific contextual variables;
and

The framework update adopted by the Board will guide development of the 2025 NAEP
Reading Assessment.



Attachment B

Exhibit 1.1. Key Similarities and Differences Between the 2009-2019 and the 2025 NAEP
Reading Frameworks — from Public Comment Draft of Framework

2009-2019 NAEP
Reading Framework

2025 NAEP
Reading Framework

Theoretical Framework

Reading comprehension as a
dynamic cognitive process

Reading comprehension as a
dynamic cognitive process
expanded to a sociocultural
model that positions the
reader, the text, and the
activities in a sociocultural
context.

Definition of Reading Reading is an active and Reading comprehension is a
Comprehension complex process that sociocultural process in
involves: which individuals use
e Understanding written language, knowledge, and
text. foundational skills to extract,
e Developing and construct, integrate, and
interpreting meaning. critique meaning as they
e Using meaning as engage with a wide range of
appropriate to type of texts for purposes shaped by
text, purpose, and home, community, and
situation. school experiences.
Purposes for Reading No explicit purposes assumed | Purpose-driven assessment

for all assessment tasks.

includes two broad purposes:
e Reading to develop

understanding
e Reading to solve
problems
Contexts for Reading Practical, academic, and other | @ Reading to engage in
contexts drawn from grade- literature
appropriate sources spanning | ® Reading to engage in
the content areas. science

e Reading to engage in
social studies

Content
(Type of Texts)

e Literary text

o Fiction
o Literary nonfiction
o Poetry

e Informational text
o Exposition
o Argumentation and
persuasive text
o Procedural text and
documents

e Literary texts
e Science texts
o Social studies texts

The range of text types
includes the textual elements
that characterize texts in each
disciplinary context.

See exhibit 4.7.

Cognitive Processes

Cognitive targets

Comprehension targets




distinguished by text type:
e Locate/recall

e Integrate/interpret

e C(ritique/evaluate

distinguished by context:

e Locate and recall

e Integrate and interpret
e Analyze and evaluate

e Use and apply

Language Structures and
Vocabulary

Systematic approach to
vocabulary assessment with
potential for a vocabulary
subscore.

Systematic approach to
vocabulary expanded to go
beyond measuring knowledge
of individual words’
meanings to also include
knowledge of language
structures. The construct
includes three dimensions:
e Discourse (relations
across words and
phrases)
e Semantic (words)
e Morphological (word
parts)

Assessment items may be
double scored for both 1)
comprehension and 2)
language structures and
vocabulary; no subscore for
language structures and
vocabulary is proposed.

Passage Source & Selection

Use of authentic stimulus
material plus some flexibility
in excerpting stimulus
material.

Expert judgment and use of at
least two research-based
readability formulas for
passage selection.

Criteria for including texts in
the NAEP reading
assessment, regardless of the
discipline in which a given
block is situated, is:
e Authenticity
o Engagingness
e Social and cultural
diversity
e Developmental
appropriateness
e Degree of content
elaboration
e Disciplinary
appropriateness
o Complexity
e (Quality and coherence

Flexibility to include some
commissioned texts if it is
impossible to find naturally




occurring texts.

Both disciplinary expertise
and deep knowledge about
the nature and structure of
text to be used in the text
selection process.

Evaluation of text complexity
based on a combination of
quantitative and qualitative
measures, as well as reader
attributes and navigational
complexity.

Passage Length

Grade 4: 200-800 words
Grade 8: 400-1,000 words
Grade 12: 500-1,500 words

Grade 4: 200-800 words
Grade 8: 400-1,000 words
Grade 12: 500-1,500 words

Role of Technology

Transition to digital platform
beginning in 2017.

No detailed description of
how technology should be

used relative to the construct.

Digital platform for the entire
assessment and affordances
of digital interface woven
into development of the
construct.

Real-world, problem-based
scenarios that include
dynamic texts, videos,
animation, and innovative
item types and formats. These
developments also include
building avatar-enriched
social contexts for reading
and presenting purposeful
tasks.

Text structures include single
static on screen text, single
dynamic text, and multiple
texts (or complex textual
environments).

Scaffolds

Three types of scaffolds to
support all students within the
digital platform:
e Knowledge scaffolds
e Metacognitive and
strategy scaffolds
e Motivational and
social scaffolds

Item Type

Selected-response and both

Selected response items, short
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short and extended
constructed-response items
included at all grades.

and extended constructed-
response items, and dynamic
response items at all grade
levels.

Reporting

Reporting subscales for
literary and informational
texts

Expansion to include:

e Reporting subscales for
literary, science, and
social studies contexts,
highlighting the
prominence of the
disciplinary grounding of
reading

e Further disaggregating
students by English
language proficiency into
three reporting categories,
including current, former,
and never English
learners

Explanatory Variables

Contextual information
enriches reporting of results.

Contextual variables selected
to be of topical interest,
timely, and directly related to
academic achievement. They
may reflect current trends,
such as use of technology.

Greater emphasis on

explanatory variables

organized in two sets:

e Reader attributes related
to the knowledge, interest,
motivation, engagement,
habits, attitudes, language
competence, and
skills/strategies that
individual students bring
to the reading act

e Environmental variables
related to contexts that
influence individual
student performance,
some emanating from
home and community
settings (e.g, funds of
knowledge, home
language, family income,
parent education,
participation in
community activities, and
the like) and others
related to the school
environment
(opportunities to learn,
school and classroom




supports for learning, peer
relationships)

Variables can be assessed in
three ways:

e (ore and Reading-
specific survey
responses

e Block-specific
measures

® Process variables




Attachment C

Representation on the Visioning and Development Panels

Every framework panel requires a Chair who is well-grounded in the field and capable of
facilitating inclusive and robust discussion with a wide array of educational leaders. The 2025
NAEP Reading Framework Visioning and Development Panels are chaired by P. David Pearson,
Professor Emeritus and former Dean of the University of California, Berkeley Graduate School
of Education. Until recently, Pearson served as chair and member of the NAEP Reading
Standing Committee. This standing committee advises NAEP item development contractors on
assessment of reading comprehension content, including how to rigorously implement the NAEP
Reading Framework with fidelity broadly speaking and in a digitally-based assessment.

In accordance with the Board’s policy, framework panelists reflect diversity by region, gender,
race/ethnicity, age, stakeholder category, and prevailing perspectives and ideologies. The
Visioning Panel includes teachers, state and district directors, policymakers from educational
organizations, content specialists, business representatives, researchers, and technical experts;
and includes representatives from the following organizations:

National Council of Teachers of English

Council of the Great City Schools

National School Boards Association

National Association of Elementary School Principals
National Association of Secondary School Principals
The College Board

International Literacy Association

Literacy Research Association

National Center on Education and the Economy
Bureau of Indian Education

Expertise in the following areas is represented among the 17 members who comprised the
Development Panel:

Developmental trends
Assessment

English learners

Equity and special populations
Special education
Socioemotional factors
Technology

Biographies for P. David Pearson, the Visioning and Development Panel members, and the
Technical Advisory Committee members follow.



Attachment C
2025 NAEP Reading Framework Update Visioning Panel List

Asterisk indicates also a member of the Development Panel

Dr. P. David Pearson*
Emeritus Faculty Member; Visioning and Development Panel Chair
University of California, Berkeley

P. David Pearson is the Evelyn Lois Corey Emeritus Chair in Instructional
Science within the Graduate School of Education at the University of
California, Berkeley, where he served as Dean from 2001-2010. His current
research focuses on literacy history and policy, including assessment work
on statewide assessment in Minnesota and Illinois, the New Standards
movement in the 1990s, Smarter Balanced in 2010-2015, and NAEP
(continuously since 1973).

David Prior to coming to Berkeley in 2001, he served as the John A. Hannah
Distinguished Professor of Education in the College of Education at
Michigan State and as Co-Director of the Center for the Improvement of
Early Reading Achievement. Even earlier, he was Dean of the College of
Education, Co-Director of the Center for the Study of Reading, and
Professor of Curriculum and Instruction at the University of Illinois. His
initial professorial appointment was at the University of Minnesota in
Minneapolis from 1969-1978.

He has been active in a range of leadership roles in professional
organizations, most notably the International Literacy Association, the
National Council of Teachers of English, the American Educational
Research Association, the Literacy Research Association, and the National
Academy of Education.

He has written and co-edited several books about research and practice,
most notably the Handbook of Reading Research. He has served on the
boards of many educational research journals. His 300+ books, articles and
chapters, written with over 200 co-authors, appear in a range of outlets for a
wide range of audiences—teachers, scholars, and policy makers.
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Peter

Dr. Peter Afflerbach*
Professor of Education
University of Maryland

Dr. Peter Afflerbach is Professor of Education at the University of
Maryland. Dr. Afflerbach’s research interests focus on individual
differences in reading, the differences and similarities of reading
comprehension strategies for print and digital reading, reading assessment,
and the verbal reporting methodology. Dr. Afflerbach has served on the
National Academy of Education and National Academy of Science
committees related to literacy, and the migration of large-scale tests from
traditional to digital formats. He is currently concluding a synthesis of the
reading comprehension instruction research conducted under the Reading
for Understanding funding initiative. Dr. Afflerbach is Chair of the Literacy
Assessment Task Force of the International Literacy Association. He was
elected to the International Literacy Association’s Reading Hall of Fame in
2009. Dr. Afflerbach is the editor of the Handbook of Individual
Differences in Reading: Reader, Text, and Context (2016), and co-editor of
the Handbook of Reading Research, 4™ Edition (2010) and 5™ Edition (in
press). He has published in numerous theoretical and practical journals,
including Reading Research Quarterly, Cognition and Instruction,
Elementary School Journal, Journal of Adolescent and Adult Literacy,
Language Arts, Theory into Practice, and The Reading Teacher.
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Ms. Carolyn Aguirre
Middle School Science Teacher and Department Head
New Haven Unified School District

I moved to the Bay Area in 1993 to teach and attend Cal State Hayward,
where I earned my teaching credential and my master’s degree in
Curriculum Development. I have been teaching in the New Haven Unified
School District since 2000, first at Barnard White Middle School, and then
at Cesar Chavez Middle School. Before that, I worked in several other
school districts in the San Francisco Bay Area. In my 26 years teaching in
California, I have taught all three grade levels of middle school science, as
well as 8th grade Math and Algebra. Before moving to the Bay Area, I was
a Peace Corps volunteer, serving as a high school Science and Math teacher
in the Kingdom of Swaziland in Southern Africa. I entered the Peace Corps
in 1989 after graduating with a degree in Biology and Spanish from
Occidental College in Los Angeles.
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Sarah

Ms. Sarah Aguirre*
English Language Arts Teacher
Hobby Middle School, Northside ISD

Sarah is an ELA teacher at Northside ISD in San Antonio, TX. Previously,
Sarah was a Field Education Specialist at the University of Texas at San
Antonio. There, she conducted research and curriculum writing on several
grants. Additionally, she was a reading specialist and literacy coach at a high-
needs elementary campus through a grant-funded project. Her experience as an
educational coordinator for the UTSA and USAID Read Malawi project in
Africa inspired her love for international students. Sarah was the team leader of
the Newcomer program at Colonies North Elementary in Northside ISD for 5
years where she taught children with refugee status, many of whom had
interrupted or no formal education. She is on the board of Refugee Services at
Catholic Charities of San Antonio, a 2016 finalist for the HEB Excellence in
Education Award, 2017 Region 20 ESL teacher of the year, and has published
an article for The Reading Teacher.

Minnie

Mrs. Minerva Anaya-St John
Lieutenant Colonel (Ret)
United States Airforce

Minerva Anaya-St John was born in Pharr Texas, Oct 17, 1955. During her
early years she joined her family working in the fields as a migrant worker.

She graduated St. Edwards University in 1977 with Criminal Justice and
History degrees. She then joined the Air Force as a second lieutenant. While in
the Air Force she commanded/flew AWACS missions in Asia, the Middle East
and South America. She also served on the Vice Presidents’ Task Force on
Drugs, was the first woman to serve in the Pentagon as the executive officer for
the Director of Operation for the Air Force and was the Chief of Air Operations
at US Central Command. After she left the Air Force, she founded a
development and construction company whose projects ranged from first-time
home buyer residential to multi-family and commercial construction. Minerva
remains in the construction and real estate business to this day.

Nancy
O‘M’:L (s,
N %
Z Wy |
9 &

% \a
“ning ®°

Ms. Nancy Brynelson*

Co-Director, Retired

Center for the Advancement of Reading and Writing, California State
University, Chancellor’s Office

Nancy Brynelson recently retired as the co-director of the CSU Center for the
Advancement of Reading and Writing. Before arriving at the CSU, she served
as a bilingual teacher, elementary school principal, school district
administrator, and language arts consultant for the California Department of
Education. Currently, she oversees the CSU's Expository Reading and Writing
Curriculum and several related federal grants. She also co-wrote the 2015
English Language Arts/English Language Development Framework for
California Public Schools: Kindergarten Through Grade Twelve. A 2010
inductee into the California Reading Association (CRA) Reading Hall of Fame,
she is also the recipient of the CRA 2014 Marcus Foster Memorial Award and
the California Association of Teachers of English 2017 Award of Merit.
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Dr. Jinghong Cai
Research analyst
National School Boards Association, Center for Public Education

Jinghong Cai, Ph.D. in Curriculum and Instruction. Cai is the research
analyst for the Center for Public Education, National School Boards
Association. She is a quantitative researcher, and her research focuses on
math in early childhood education and policy issues related to students'
academic achievement.

Dr. Gina Cervetti*
Associate Professor
University of Michigan

Gina Cervetti specializes in literacy development and instruction. Her work
involves three central concerns: the potential benefits of content-area
learning for literacy development, the role of world knowledge in literacy
development, and the nature of vocabulary/language instruction that
supports reading comprehension. She has been particularly interested in
science as a context for elementary students’ reading, writing, and language
development. She has examined how the collaborative, experiential, and
Gina knowledge-enhancing qualities of inquiry-based science instruction can fuel
students’ engagement and growth in literacy. She has served as a principal
investigator on several grants investigating integrated science-literacy
instruction with a focus on how science might serve as an especially rich
pedagogical context for emerging bilingual students. Cervetti is currently
investigating how knowledge-enriching reading and instruction might
support students’ acquisition of vocabulary knowledge and their ability to
engage in complex forms of reasoning within and across texts. She is also
involved in investigations of the language demands of school texts and
ways to support students’ acquisition of word knowledge and conceptual
knowledge in support of comprehension. Following her doctoral work in
educational psychology at Michigan State University, Cervetti worked for
several years as a postdoctoral scholar and researcher at the University of
California, Berkeley, on the Seeds of Science/Roots of Reading program.
Cervetti joined the University of Michigan in 2011, following three years as
an assistant professor at the University of Colorado, Boulder.
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Byeong-Young

Dr. Byeong-Young Cho*
Associate Professor
University of Pittsburgh

I am an associate professor of literacy education in the Department of
Instruction and Learning at the University of Pittsburgh’s School of
Education and a research scientist at Pitt’s Learning Research and
Development Center. My research focuses on understanding cognitive,
metacognitive, and epistemic dimensions of student reading and learning in
a complex task environment. My recent work examines classroom practices
that support student learning and engagement through accessing,
processing, and using multiple texts in disciplinary and digital literacies
instruction. I have been co-leading various research projects, such as those
that investigate middle school learners’ historical reading through
multisource text inquiries, evidence-centered assessment of digital reading
skills, and metacognitively oriented digital literacy intervention for high
school learners. I have published my work in scholarly journals such as
Cognition and Instruction, Reading Research Quarterly, and American
Educational Research Journal, to name a few. I have presented my work
regularly at the national and international conferences of leading
professional organizations, including the American Educational Research
Association and the Literacy Research Association.
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Dr. Julie Coiro*
Associate Professor
University of Rhode Island

Julie Coiro is associate professor in the School of Education at the
University of Rhode Island, in the United States, where she teaches courses
in reading and digital literacy and co-directs the Ph.D. in Education
program and the Graduate Certificate in Digital Literacy. Julie conducts
research and speaks nationally and internationally about digital literacies,
online reading comprehension strategy instruction, collaborative knowledge
building during inquiry, and effective practices for technology integration
and professional development. Julie has served as Co-PI on a USDE
federally funded research project to develop a series of valid and reliable
assessments of online reading comprehension, and a project funded by
NAEP-SAIL with colleagues in the US and Finland to explore how students
work together to conduct online inquiry and build consensus across multiple
online sources. Her work appears in journals such as Reading Research
Quarterly, The Reading Teacher, Educational Leadership, and The Journal
of Education. She also co-edited the Handbook of Research on New
Literacies (2008) and co-authored Teaching with the Internet K-12(2004).
Julie’s newest co-authored book is titled From Curiosity to Deep Learning:
Personal Digital Inquiry in Grades K-5 with Stenhouse (2019).
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Carol

Dr. Carol Connor*
Chancellor’s Professor in Education
University of California, Irvine

Carol McDonald Connor, Ph.D., CCC-SLP, is a Chancellor’s Professor in
Education at University of California, Irvine. Her research investigates
individual child differences and the links between children’s language and
literacy development with the goal of illuminating reasons for the
perplexing difficulties children who are atypical and diverse learners,
including children with dyslexia, have developing basic and advanced
literacy skills. Most recently, her research interests have focused on how to
individualize (personalize) students’ learning opportunities in the classroom
—using technology— from preschool through fifth grade and developing and
evaluating new technologies to improve teacher efficacy and students’
literacy, math, and science outcomes. Awarded the PECASE in 2008, she is
also a fellow of AERA and APA. Currently, she is the principal investigator
for studies funded by the US Department of Education, Institute for
Education Sciences and the National Institute for Child Health and Human
Development, including the Early Learning Research Network and the
FCRR Learning Disabilities Research Center. She is also past Editor of the
Journal for Research in Educational Effectiveness and past Associate Editor
for Child Development and currently an Associate Editor for AERA Open.
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Dr. Elena Forzani*
Assistant Professor in Literacy Education
Wheelock College of Education & Human Development

Elena Forzani is an Assistant Professor in Literacy Education at the
Wheelock College of Education & Human Development, Boston
University, where she teaches undergraduate and graduate courses in
literacy assessment and instruction. Her research focuses on understanding
how students across the elementary and secondary grades comprehend and
use online information, with special attention to the evaluation of online,
disciplinary texts. Prior to joining Wheelock, Dr. Forzani was the Assistant
Research Director for PIRLS, an international reading assessment housed at
Boston College. She was also a fellow at the New Literacies Research Lab
at the University of Connecticut, where she worked on the ORCA (Online
Research and Comprehension Assessment) Project. Dr. Forzani previously
taught high school English and Reading in New Haven, Connecticut, as
well as first grade in Louisiana. She earned her Ph.D. in Educational
Psychology from the University of Connecticut.

WestEd .

WestEd.org



Attachment C
2025 NAEP Reading Framework Update Visioning Panel List

Ms. Josephine Franklin
Associate Director
National Association of Secondary School Principals

Josephine Franklin is the Associate Director for Professional Learning at the
National Association of Secondary School Principals. As such, she manages
principal recognition programs that acknowledge middle level and high
school principals and assistant principals from across the country for their
leadership and making a positive, significant difference in schools and
communities. Also, she manages a communications grant to disseminate
information around The Wallace Foundation principal pipeline initiative; and
manages NASSP professional learning workshops and the development of
Leading Success, an online toolkit. Prior to working at NASSP, she served in
a variety of positions with Educational Research Service including
Josephine management of information services and resource development. Ms.
Franklin began her career teaching in the Orange City School District in New
Jersey. She has earned a B.A. from Newark State College, M.A. from Kean
University in Early Childhood Education and M. Ed from American
University in Educational Administration.

Dr. John Guthrie*
Jean Mullin Professor
University of Maryland

John Guthrie, Ph.D., is the Jean Mullan Professor of Literacy Emeritus in
Department of Human Development and Quantitative Methodology at the
University of Maryland at College Park. He received his Ph.D. in Educational
Psychology from the University of Illinois in 1968. After being a faculty
member at The Johns Hopkins University, he became Research Director at the
International Reading Association from 1974-1984. At the University of
Maryland, from 1992 to 1997, he was co-director of the National Reading
Research Center, funded by the U.S. Department of Education. From 2007-2012,
he was Principal Investigator of a 5-year grant from the National Institute of
Child Health and Human Development (NICHD) to investigate adolescent
reading, focusing on Grade 7 students in a district-wide study. Dr. Guthrie has
John contributed to such volumes as Handbook of Reading Research (2000),
Comprehension Instruction: Research Based Best Practices (2002), What
Research Has to Say About Reading Instruction (2002) and Reading
Comprehension: The RAND Report for Education (2003). He is a frequent
contributor to the peer-reviewed journals of Reading Research Quarterly and the
Journal of Educational Psychology and serves on the editorial board for them.
Dr. Guthrie is the recipient of the Oscar Causey Award for Outstanding Reading
Research and is a member of the International Reading Association Hall of
Fame. In 2004, he received the University of Maryland Regent’s Faculty Award
for research/scholarship/creative activity. In 2011, he was elected to the National
Academy of Education addresses research to national policy. In 2012, he was
appointed to the Literacy Research Panel of the International Reading
Association that investigates literacy policy. In 2017, he was awarded the
William S. Gray Citation of Merit. Awarded for Outstanding Lifetime
Contributions to Literacy by the International Literacy Association.
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Bonnie

Dr. Bonnie Hain*
Chief of Academics and Districts Services
CenterPoint Education Solutions

As the Chief of Academics and District Services, Dr. Bonnie Hain oversees
design and development of CenterPoint’s product and services to ensure
they are of the highest quality and meet the needs of educators. She also
works directly with districts and schools across the country to deliver high-
quality professional learning on standards implementation, instruction, and
assessment literacy. Bonnie has over 25 years of experience in the field of
education as a teacher, administrator, researcher, and a Reading and
Language Arts assessment developer. She has led assessment design and
development projects for districts across the United States, for the Maryland
State Department of Education, and for the Partnership for Assessment of
College and Careers (PARCC). Bonnie earned her bachelor’s degree in
Spanish/English education from The State University of New York at
Albany, a master’s degree from Virginia Tech, and her Ph.D. in English
from Stony Brook University. A mother of three grown children and a
grandmother of two, Bonnie resides currently with her family near
Baltimore, Maryland.
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Dr. Robin Hall
ELA and Literacy Director
Council of the Great City Schools

Dr. Robin Hall is the Director of Language Arts and Literacy for the
Council of the Great City Schools. As a member of the Council’s academic
department, she supports the work of urban educators to improve student
achievement for all students by sharing high-leverage information through
publications, videos, and webinars, joining strategic support team site visits,
and participating in job-alike conferences to facilitate networking and
collaboration among member districts. Major efforts this year include
providing technical assistance and written guidance for developing and
implementing high-quality curriculum documents and professional
development to support school staff in elevating teaching and learning to
align to college-and career-readiness standards. Dr. Hall also served in
various capacities over the course of thirty years in Atlanta Public Schools.
She received her B.A. Degree in English from Vassar College and received
her M.A. and D.A.H. Degrees from Clark Atlanta University. She is
married with two daughters, a granddaughter, and two grandsons.
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Dr. Kathleen Hinchman*
Professor
Syracuse University

Once a middle school teacher, Kathleen A. Hinchman now teaches
undergraduate and graduate classes in childhood and adolescent literacy.
Her research is primarily qualitative or design-based and explores youths’
and teachers’ perspectives toward literacy instruction. She has published in
multiple journals and co-authored or edited such texts as Best Practices in
Adolescent Literacy Development, Adolescent Literacies: A Handbook of
Practice-Based Research, and Teaching Adolescents Who Struggle with
Reading. She is currently co-editor of the Journal of Adolescent & Adult
Literacy. She has also served as President of the Central New York Reading
Council, the New York State Reading Association, and President of the
Literacy Research Association (formerly the National Reading Conference).
She has also served on multiple New York State English Language Arts
standards and assessment committees and as a participant on a Common
Core State Standard validation study.
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Dr. Christy Howard
Assistant Professor
East Carolina University

Christy Howard is an Assistant Professor in Literacy Studies at East
Carolina University. Prior to coming to ECU, she served as a middle school
English Language Arts classroom teacher, an English Language Arts
curriculum specialist and an instructional support coach. These roles
prepared her for her work at East Carolina University in preparing
preservice and in-service teachers to meet the literacy needs of all students.
Her research, teaching and service focus on content area literacy instruction,
culturally responsive pedagogy and teacher preparation.
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P Dr. Panayiota Kendeou
A Professor

University of Minnesota, Guy Bond Endowed Chair in Reading

Dr. Kendeou investigates the development of higher-order language and
cognitive skills that support reading comprehension. In her research she
develops theoretical models that explain how students acquire and revise
knowledge during reading, and uses those models to design and test
innovative, educational technology that transforms reading instruction and
assessment (e.g., the federally funded projects TELCI/ELCII; iSTART-
Early). Dr. Kendeou is Associate Editor of the Journal of Educational
Psychology (and the Incoming Editor in 2020); she also serves on the
editorial boards of Scientific Studies of Reading, Contemporary
Educational Psychology, Learning and Instruction, Discourse Processes,
and Reading Research Quarterly. She has 95+ publications, has served on
several advisory boards (e.g., PIAAC, PIRLS), and she is the recipient of
Panayiota several early career awards. She is a member of the American Educational
Research Association (AERA), the Society for Text and Discourse
(ST&D), the Society for the Scientific Study of Reading (SSSR), the
American Psychological Association (APA), and the Psychonomic Society.

Ms. Emily Kirkpatrick
Executive Director
National Council of Teachers of English

Emily Kirkpatrick is an experienced senior executive with deep expertise in
organizational strategy, programmatic innovation, external communications,
and fundraising in the education and nonprofit space. Ms. Kirkpatrick assumed
her position as the Executive Director of the National Council of Teachers of
English (NCTE)—the oldest and one of the largest literacy and education
organizations in the United States—in November 2015, overseeing the
professional home to English language arts teachers from PreK through
university and amplifying the voices of educators through connection,
collaborations, and a shared mission to improve the teaching and learning of
English. Prior to NCTE, Ms. Kirkpatrick served in multiple leadership roles at
. the National Center for Families Learning (NCFL), an organization dedicated
Emily to eradicating poverty through education solutions for families. During her
tenure at NCFL, Ms. Kirkpatrick created the award-winning digital learning
platform Wonderopolis®, which reached millions of children across the globe
and which was recognized by TIME Magazine as one of the top 50 websites of
2011. A transformative leader, Ms. Kirkpatrick has dedicated her career to
public service and civic engagement, seeking to increase national literacy and
social mobility, amplify educator voices, and advance the inclusion and
empowerment of women. A native and longtime resident of Kentucky, Ms.
Kirkpatrick has also served in planning and public relations roles at the
Kentucky Office of the Secretary of Education, Arts and Humanities, and
advanced the inclusion of women in public service positions while at the
Kentucky Commission on Women. She earned her MBA with honors from
Bellarmine University and her BA from Centre College in Kentucky.
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Dr. Carol Lee*
Professor
Northwestern University

Carol D. Lee is the Edwina S. Tarry Professor of Education in the School of
Education and Social Policy and in African-American Studies at Northwestern
University in Evanston, Illinois, U.S.A. She received her Ph.D. from the
University of Chicago. She is a past president of the American Educational
Research Association (AERA), AERA’s past representative to the World
Educational Research Association, past vice-president of Division G (Social
Contexts of Education) of the American Educational Research Association,
past president of the National Conference on Research in Language and
Literacy, and past co-chair of the Research Assembly of the National Council
of Teachers of English. She is a member of the National Academy of
Education in the United States, a fellow of the American Educational Research
Association, a fellow of the National Conference on Research in Language and
Carol Literacy, and a former fellow at the Center for Advanced Studies in the
Behavioral Sciences. She is a recipient of the Distinguished Service Award
from the National Council of Teachers of English, Scholars of Color
Distinguished Scholar Award from the American Educational Research
Association, the Walder Award for Research Excellence at Northwestern
University, the Distinguished Alumni Award from the College of Liberal Arts
at the University of Illinois-Urbana, The President’s Pacesetters Award from
the American Association of Blacks in Higher Education, the Lifetime
Achievement Award from the American Association of Colleges of Teacher
Education and an honorary doctorate from the University of Pretoria, South
Africa. She has led three international delegations in education on behalf of the
People to People’s Ambassador Program to South Africa and the People’s
Republic of China. She is the author or co-editor of three books, 4
monographs, and has published over 62 journal articles and book or handbook
chapters in the field of education.

Ms. Karen Malone
Curriculum, Instruction, and Assessment Education Specialist
Window Rock, AZ

Karen Malone has worked in education for 24 years, gaining experience in
instruction, curriculum, coaching, and principal leadership. She attained her
Master of Education in Educational Administration from Grand Canyon
University. As a seasoned teacher she is passionate about improving Native
education and preparing Native students to be college and career ready. In
addition to being the Curriculum, Instruction and Assessment Education
Specialist, she is also involved in the Strategic Plan Implementation of the
Bureau of Indian Education as a unit lead and she serves as a school board
member for an indigenous school in New Mexico. Her work most recently
has been in facilitating a financial literacy pilot program in Bureau operated
schools across Arizona and New Mexico that serve 100% Native students.

Karen . . ) . .
Outside of the office, Karen enjoys family, camping and traveling. As a
lifelong resident of the Southwest, she is captivated by the beautiful sunsets
and the endless miles of open country.
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Mariana

Dr. Mariana Pacheco*

Associate Professor

University of Wisconsin, Madison, School of Education, Department of
Curriculum and Instruction

Mariana Pacheco received her Ph.D. from the UCLA in 2005 (Division of
Urban Schooling). She is a former elementary bilingual (English-Spanish)
teacher in Southern California. Mariana Pacheco’s research focuses on
meaningful opportunities for bi/multilingual and English Learner students
to use their full cultural, linguistic, and intellectual resources for learning
and self-determination. She employs ethnographic and anthropological
methods to understand sociopolitical and sociocultural processes related to
language, teaching, learning, and curriculum. Her work contributes to
theorizations and empirical knowledge of policies, programs, and practices
that amplify what ‘counts’ as knowledge and that enhance bi/multilingual
students’ academic potential through asset-based and strength-based
educational practices, particularly for Chican@/Latin@), (im)migrant, and
modest-income backgrounds.
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Mrs. Cindy Parker
Mi