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Attachment A 

NOTE TO Reporting and Dissemination Committee 
on NAEP Background Questions and Contextual Data 

At this meeting the Committee will be joined by the Assessment Development Committee to 
continue the Board’s review of the expert panel report on improving NAEP background 
questions and making better use of the contextual data they provide. The two committees will 
discuss what recommendations to make for action by the full Governing Board. 

The panel report, entitled, NAEP Background Questions: An Underused National Resource, 
was presented to the Board in March 2012 by the panel chair Marshall (Mike) Smith, former 
U.S. Under Secretary of Education and former dean of the Stanford University School of 
Education. The report made several dozen recommendations, some quite technical. Its main 
points were: 

x Make greater use of background questions in NAEP reporting, both in regular report 
cards and special focused or analytical reports. 

x Cluster questions around high-priority areas of interest in understanding student 
achievement and educational practice and policy. 

x Obtain richer data by rotating questions in different years, dividing assessment samples, 
and increasing questionnaire length, but drop unproductive and redundant questions. 

x Provide more context in presenting assessment results but avoid causal interpretations. 

In response to a request for public comment, the Board received written statements from 24 
persons and organizations.  About ten persons offered brief comments at webinars conducted 
on the Internet. 

Most comments were positive, including those of the two chief state school officers who 
responded, Commissioner Stephen Bowen, of Maine, and Lillian Lowery, Delaware Secretary of 
Education who now is state school superintendent in Maryland. There was very strong support 
for the panel recommendation for more special NAEP reports on topics of public interest. 
However, there was also some strongly-worded criticism. Former Governing Board Chairman 
Chester E. Finn, Jr., and former Commissioner of Education Statistics Mark Schneider both 
warned that NAEP would jeopardize its reputation if its reports could be construed as giving 
policy advice. Both were strongly critical of PISA—the Program for International Student 
Assessment—which the expert panel cited as a possible model for NAEP. 

The American Educational Research Association (AERA) sent a very detailed positive 
response, but also cautioned against using NAEP to monitor implementation of the Common 
Core State Standards, as the panel suggested.  In its response, the National Center for 
Education Statistics (NCES) supported many of the changes proposed to make questions more 
valid and reliable and data more accessible to the public. However, NCES expressed concern 
about additional costs and respondent burden and cautioned against fostering perceptions of 
intrusiveness. 

Over the past year there has been somewhat greater use of background data in NAEP report 
cards after a virtual absence for almost a decade.  NCES also announced plans for three 
additional focused reports on gender gaps, black male students, and private schools. 
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This tab includes the expert panel report, responses by NCES and AERA, a press article about 
the report, and presentations using NAEP contextual information at the National Conference on 
Student Assessment held in Minneapolis in June 2012. 
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Executive Summary 

For more than four decades the National Assessment of Educational Progress (NAEP) 
has tracked the achievement of U.S. students in major academic subjects. This national 
resource is the only assessment that states and now many urban districts can look to as an 
objective yardstick of their performance over time, relative to national benchmarks, and 
compared with other jurisdictions. Less known, but complementing the NAEP 
assessments, is a rich collection of student, teacher and school responses to background 
questions that can help in understanding the context for NAEP achievement results and 
give insights into how to improve them. 

Currently, the NAEP background questions are a potentially important but largely 
underused national resource. The background questionnaires have been cut back over the 
past decade. They now cover only a small fraction of important student, teacher, and 
school issues and have been little used in recent NAEP reports, in contrast to the first 
state-level NAEP Report Cards in the early 1990s.  

NAEP should restore and improve upon its earlier practice of making much greater use of 
background data, but do so in a more sound and research-supported way. With proper 
attention, these data could provide rich insights into a wide range of important issues 
about the nature and quality of American primary and secondary education including:  

x Describing the resources available to support learning (opportunity-to-learn) for 
students with differing home backgrounds and over time.  

x Tracking progress in implementing key instructional, curricular, and technological 
changes and educational policy initiatives, such as the Common Core standards. 

x Monitoring student motivation and out-of-school learning as research-based 
factors affecting student achievement. 

x Benchmarking high-performing states and urban districts and those with high 
achievement growth to identify factors that differentiate high-performers from 
lower-performers on NAEP. This domestic effort would parallel the extensive 
reporting of background variables in PISA (Program for International Student 
Assessment) and TIMSS (Trends in International Mathematics and Science 
Study) that have become starting points for U.S. international benchmarking 
analyses to describe the characteristics of high-performing and low-performing 
education systems.  

The panel proposes building a strategy to make the NAEP background questions an 
important national resource for educators, policymakers, and the public. The panel sees 
the need to expand the scope and quality of the existing questions, move into important 
new areas directed by research and policy, make better use of the questions though 
regular publications, and improve the capacity for analysis by users around the world. 
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We offer recommendations in four areas (see Exhibit A): 

(1) Ask Important Questions. 
(2) Improve the Accuracy of Measures. 
(3) Strengthen Sampling Efficiency. 
(4) Reinstitute Meaningful Analysis and Reporting.  

Exhibit�A.�Expert�Panel�Recommendations�to�Strengthen�NAEP�Background� 
Questions�in�Four�Areas� 

Recommendation Area 1.  Identify Core, Rotated and Theoretically Coherent 
Groups of Important Background Questions around High-Priority Areas.  

To the extent that you don’t ask and analyze important questions, you can’t expect to get 
back important answers. The panel recommends identifying topics falling into three 
question groups. 

x A common core set of background questions to include three question 
clusters: (1) the congressionally required student background characteristics; 
(2) instructional practices and school learning opportunities and resources; 
and (3) student motivation and control over the environment. 

x A second tier of priority background question clusters would be rotated across 
assessment cycles. Important topics that might be explored include school-parent 
cooperation, school climate and discipline, school administration including 
support for learning, and out-of-school learning time. 

x A third tier would be a set of policy issues that would be examined for six years 
and then rotated out with new ones added. For example, the initial set might start 
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with questions on implementation of the Common Core standards. Two years 
later, a set of questions or module on teacher evaluations could be added, and two 
years after that a module on project-based or online learning. 

Once question topics are identified, the panel urges the selection of clusters of questions 
that collectively best portray different important aspects of research-based theoretical 
frameworks for the major educational topics. Such frameworks should be published, as 
they are for TIMSS and PISA, to explain the theoretical rationale and research evidence 
that underlie the selection of the background questions and their connection to student 
learning and achievement.  

The Panel recommends two additional considerations to maximize the information worth 
of the questions chosen. The first is to pay greater attention to the consistency of question 
selection and wording to produce reliable time-series that measure change over time. A 
review of 400 questions asked about teachers found that about 300 are no longer used, 
with many replaced by just slightly different wording. A second recommendation is to 
balance the number of questions asked about a topic with the information value gained. 
Eight questions are asked about technology use in mathematics but there are no questions 
about student expectations despite the strong research connection with achievement.  

Recommendation Area 2. Strengthen the Validity, Reliability and Coordination of 
the Measures and Clusters of Measures for the Background Questions. 

The panel urges attention to strengthening the validity, reliability and coordination of 
NAEP background questions. An important first step in this overall effort would be to 
improve the validity, reliability and coordination of the current measures NAEP uses for 
its mandated student reporting categories. The panel strongly supports the current review 
of the SES variables as it is critical to respond to the known limitations of the school-
lunch proxy. These problems will worsen with expansion of the Department of 
Agriculture state pilots, which allow whole-school eligibility for schools serving 
concentrations of low-income students. The panel also believes that an expanded 
cognitive interview capability, such as a small standing panel of respondents to test out 
questions, would improve question validity and reliability.  We recognize that this may 
increase costs but it would help make NAEP a better source of information.    

The panel recommends improving question wording by replacing imprecise terms such as 
“infrequent” or “a lot” with more precise terms such as “once a month” or “twice or more 
a week.” Furthermore, major information benefits would accrue from coordinating the 
NAEP background questions with those asked on other international and domestic 
surveys. To illustrate, the PISA international survey covers number of hours of math 
instruction in-school and out- of-school; NAEP only asks about days taught math in-
school and only about participation in math instruction outside of school and nothing 
about frequency. 
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Recommendation Area 3. Reform NAEP Sampling to Enhance the Scope of the 
Background Questions While Maintaining Sampling Accuracy. 

The panel recommends that NAEP should consider expanding the depth of its 
background questions through a variety of strategies including spiral sampling (already 
under study), expanded questionnaire time and rotating background questions across 
samples. The panel notes that the depth of student information in particular is limited by 
the ten-minute questionnaire time limit compared with 30 minutes used for TIMSS and 
PISA. A combination of these strategies would allow NAEP to obtain far richer 
information while maintaining sampling accuracy and still keeping respondent burden to 
acceptable levels. 

Recommendation Area 4. Reinstitute the Analysis and Regular Reporting of the 
NAEP Background Questions. 

This set of recommendations would bolster the analysis and reporting of the background 
questions by means of separate publications, online tables, and improvements to the Data 
Explorer. The recommendations also include a reiteration of current policy to not use 
causal interpretations of point-in-time data.  

The panel strongly recommends NAEP consider two initial special reports, one organized 
around learning opportunities in school and a second around learning opportunities and 
conditions out of school. Exhibit B displays an illustrative overview table for in-school 
learning opportunities for math that suggests the rich potential information payoffs from 
background question analyses. A third benchmarking report should also be considered 
that explores the correlates of high-performing states and districts or those with high 
achievement growth. These synthesis reports would also provide a way to assess the 
information value of current and past questionnaire items.  

Implementation of Recommendations 

The panel urges the National Assessment Governing Board (NAGB) and the National 
Center for Education Statistics (NCES) to move quickly to begin implementing its 
recommendations to make the background questions a more useful resource, while also 
recognizing that implementation will take time.  

Initial implementation should be undertaken through a three-part plan:  

Immediately produce special reports on the background data that analyze the 
considerable quantity of data already collected, but is largely unreported and 
unanalyzed. 
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Exhibit B . Illustrative Table 
Development Assessment 

   of Background Question Indicators With a Grade 8 Math Focuus: School Districts Particpating in the 2011 Trial Urban 

Grade 8 
 All 

Students 

Eligible for  
National  
School 
Lunch 

 Grade 8 
Students  

 Absent 5 or 
more days 
last month

 Grade 8 
Students in  

Algebra 

Grade 8 
 Students 5 

 or more 
Hours of 
Math Per  

Week 

Grade 8 
Students 1 

 Hour or 
More Math 
Homework 

Grade 8 
Does Math  

 At An 
Afterschool 
or Tutoring 

Program 

Grade  8  
Entered Math 

Through 
Alternative 

Certification 

Grade 8 
Teacher 

Has Math  
 Major/ 
 Minor/ 

Special 
Emphasis 

Grade 8
  Full-time 

Math 
Specialist 
At School 

Grade 8 
 Assigned 

 To Math By  
Ability 

Grade 8 
26+  

Students in 
Math Class 

Grade 8 
Computers 
Avaialble to  

Teachers 
and 

Stundents 

Jurisdictions Scale Score Percentages Percentages Percentages Percentages Percentages Percentages Percentages Percentages Percentages Percentages Percentages Percentages 

National 284 44 7 42 37 17 21 17 38 17 76 45 84 

Albuquerque 275 60 8 37 65 13 20 27 33 32 66 59 77 

Atlanta 266 82 5 27 75 38 57 57 95 61 59 37 90 

Austin 287 59 8 23 61 27 30 42 57 58 53 52 89 

Baltimore City 261 85 9 46 93 41 38 38 79 53 85 37 71 

Boston 282 76 9 66 76 39 30 13 69 12 61 47 56 

Charlotte 285 52 8 35 87 18 29 44 47 33 86 76 70 

Chicago 270 84 4 32 67 47 37 23 84 20 45 65 88 

Cleveland 256 100 11 29 69 33 25 6  58  14 51 44 90 

Dallas 274 85 7 32 46 27 39 61 66 13 45 24 57 

Detroit 246 79 17 24 81 46 37 11 83 39 18 85 61 

Di   strict of Columbia 
(DCPS) 255 70 12 

10 

9 

6 

7 

6 
5 

13 
10 
10 

8 

53 
51 

87 
29 

40 
67 
36 
30 
28 
34 
69 

65 

32 

20 

63 

68 

44 
43 
78 
83 
89 
48 

29 

11 

13 

26 

14 

40 
47 
43 
26 
27 
13 

39 57 68 

37  

35 

63 

34 

67 
72 
74 
65 
54 
40 

40 53 20 86 

Fresno 256 88 26 6  23 91 75 59 

Hillsborough County  
(FL) 282 54 22 40 29 95 3 86 

Houston 279 76 37 56 25 84 58 68 

Jefferson County 
(KY) 274 60 20 21 36 77 80 80 

Los Angeles 261 82 27 39 37 75 52 74 

Miami-Dade 272 72 25 38 25 90 13 88 

Milwaukee 254 81 31 37 82 28 86 78 

 New York City 272 87 39 35 36 60 83 79 

Philadelphia 265 88 27 24 32 30 75 89 

San Diego 278 60 27 11 17 78 72 80 

 Source: NAEP Data Explorer 

x Move quickly to initiate a long-term effort to improve the relevance, quality, 
coherence, and usefulness of a core and rotated set of background variables while 
implementing recommended improvements to improve measurement accuracy and 
sampling efficiency. 

x Further improve the usability of the Data Explorer and other NCES online tools, 
which are already valuable analytic supports. 

The panel suggests that NAGB establish a separate standing committee to review all 
background questions and plans to improve their use. Currently, the Board’s 
responsibilities for background questions are divided between two of its standing 
committees. These subgroups do not coordinate their work and the background 
questionnaires are of secondary interest to both of them. A unified standing committee 
should regularly monitor and report on implementation of the panel’s recommendations 
by NCES and Governing Board staff. 

In addition, the panel believes that the background questions and how they used in NAEP 
reporting warrant a periodic, rigorous, and independent evaluation similar to that 
conducted in the past on NAEP cognitive assessment items. 

The panel recognizes that implementing its recommendations will involve resource 
considerations in terms of time, money, and personnel. One approach to this problem 
may be to reduce costs in certain areas. For example, efforts should be made to eliminate 
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lower-priority activities, such as the duplicative collection of racial data and the 
disproportionate number of questions asked in areas such as technology. Another 
approach should be to make a clear and powerful case for the usefulness of having a 
coherent set of relevant and valid background variables to help explain NAEP results and 
to take this case to the Department of Education, the Office of Management and Budget 
(OMB), and Congress. 

In conclusion, the NAEP background questions are a unique national information 
resource. The Governing Board and NCES have a responsibility to develop this resource 
to better understand academic achievement and the contexts in which it occurs and, 
hopefully, to help spur educational improvement.  
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Introduction 
The National Assessment of Educational Progress (NAEP) is a unique American 
education resource. For more than four decades the assessment has tracked the 
achievement of U.S. students in major academic subjects. This national resource is the 
only assessment that states and now many urban districts can look to as an objective 
yardstick of their performance over time, relative to national benchmarks, and compared 
with other jurisdictions.1 

Representative samples of students regularly take NAEP assessments in reading, 
mathematics, science, and writing and the national, state, and urban district levels. Other 
subjects, including U.S. history, civics, and the arts, are tested at the national level only. 
Less known, but complementing the NAEP assessments, is a potentially rich collection of 
student, teacher and school responses to background questions that can help in 
understanding the context for NAEP achievement results and give insights into how to 
improve them.  

Currently, the NAEP background questions are a potentially important but largely 
underused national resource. The background questions have been cut back over the past 
decade. They now cover only a small fraction of important student, teacher and school 
issues, and have been little used in recent NAEP reports, in contrast to the first state-level 
NAEP Report Cards in the early 1990s. 

NAEP should restore and improve upon its earlier practice of making much greater use of 
background data, but do so in a more sound and research-supported way. With proper 
attention, these data could provide rich insights into important questions about the nature 
and quality of American primary and secondary education. What are the racial, ethnic 
and economic characteristics of schools at different achievement levels?  What are the 
sources of curriculum content?  What resources are available for students? What are the 
common instructional approaches teachers employ, and how do they adjust approaches to 
differing student needs? What preparation and training do teachers receive? How is 
teacher performance evaluated?  

In turn, the answers to these survey questions can support important NAEP analyses. The 
analyses should focus on the unique advantages of NAEP for collecting data and trends 
over time on education-related background factors paired with achievement results that 
are representative of states and many urban districts. The following three examples 

�������������������������������������������������������� 
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illustrate potentially significant descriptive findings from the NAEP background 
questions for mathematics with respect to: 

x Describing the resources available to support learning (opportunity-to-learn) for 
students with differing home backgrounds and over time.  
- In Arizona, a Hispanic grade-8 student is only 57 percent as likely to have a 

teacher of mathematics who has a major in mathematics as a white grade-8 
student. In California, their chances are nearly equal.  

x Tracking progress in implementing instructional, curricular, and technological 
changes and key education policy initiatives. 
- The proportion of students in schools with no eighth-graders enrolled in algebra is 

15 percent nationally. Among urban districts, Miami-Dade and Houston have only 
5 percent of their students in schools without a grade-8 algebra course, but Detroit 
and Milwaukee have over 80 percent of eighth-graders in such schools. 

x Monitoring student motivation and out-of-school learning as factors affecting student 
achievement. 
- More than 45 percent of the grade 4 students in several Southern states 

(Louisiana, South Carolina and Texas) participated in after-school math 
instruction. But in several highly rural states (Maine, Oregon and Vermont) the 
participation rate in after-school math instruction was only about 25 percent.  

Moreover, the extensive reporting of the background variables in PISA and TIMSS have 
become starting points for U.S. international benchmarking analyses to describe the 
characteristics of high-performing education systems (Darling-Hammond, 2010). These 
data have been used to examine characteristics of high-performing systems, such as 
Singapore and Korea, and to study the nature of instruction in subjects such as math and 
science, where the U.S. performs poorly. In a similar fashion the NAEP data could be 
used to guide benchmarking of high-performing states and urban districts or jurisdictions 
experiencing substantial performance growth. This benchmarking activity would be a 
means to generate hypotheses for further verification though in-depth study. Specific 
examples of the use of NAEP background questions for domestic benchmarking might 
include examining:  

x A high overall-performing state such as Massachusetts or a state like Texas that 
has a relatively small white-Hispanic performance gap compared with other 
states. 

x A high-performing district such as New York City that has low-income students 
achieving above the national average for all low-income students in both reading 
and math at grades 4 and 8.   

x The nearly one standard deviation growth in grade 4 math since 1990 and the 
instructional, curriculum and teacher changes that occurred over this period.  
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The panel recognizes the justifiable concern over misuse of the NAEP background 
variables in making causal interpretations. NAEP is not able to reduce countervailing 
explanations for causation like a well-designed experiment. Also, successive NAEP 
assessments will sample different students in the same grade, so the data are not a 
measure of change over time for the same students as in a true longitudinal design. 
However, the panel believes that a valid concern over causal interpretations has led to a 
serious and unjustified overreaction. NAEP’s national and state representative data 
uniquely address many important descriptive questions. These data can track progress on 
variables shown by research to be important for achievement. The NAEP background 
questions can inform national policies by providing descriptive data about the quality of 
implementation. Also, because NAEP is already in the schools to administer its 
assessments, data can be collected at relatively low cost compared with other survey 
vehicles. 

Yet for the past decade NAEP has stopped publishing all but the most minimal 
background information.  

x NAEP no longer systematically reports on the responses to the background 
questions when publishing its assessment results, except for the congressionally 
required student reporting categories (e.g., race/ethnicity, low-income).i2 

x In-depth special reports using the background questions are rare (e.g., the 2010 
report on American Indian Educational Experiences was an exception).  

x Data are made available almost entirely through an online database called the 
NAEP Data Explorer. This is a useful tool, but it is not a substitute for carefully 
prepared summary data tables and analyses. Most educators, policy makers and 
members of the public do not have the time or inclination to master use of the 
Data Explorer, but many would pay attention to focused reports and make use of 
summary tabular information. 

Reporting the background questions would be a great service to the nation in identifying 
and tracking important national and state trends in education. Here, the panel finds that 
the NAEP background questionnaires severely limit their potential usefulness by not 
explicitly asking questions about the progress and challenges of implementing key 
national policies in different states and urban districts. Yet the NAEP Background 
Information Framework (2003), which sets out principles to guide background question 
selection and reporting, explicitly recognizes that the background questions should “focus 
on the most important variables related to public policy.”  

NAEP’s de-emphasis of the background questions is in marked contrast to the 
significance that all the major international surveys – PISA (Program for International 
Student Assessment), TIMSS (Trends in International Mathematics and Science Study),  
and PIRLS (Progress in International Reading Literacy Study) – give to background 
�������������������������������������������������������� 
ʹ����ʹͲͳͳ��������������������������������������������������������������������������������ǡ����������
��������������������������������������������������������������������������������Ǥ�����ʹͲͳͲ�������ǡ�

��������������Ǥ�Ǥ����������������������������������������������������������������������������������
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variables in participating countries. 

The panel believes NAEP should return to its earlier practice of making much greater use 
of background data, but do so in a more sound and research-supported way. With proper 
attention, the questions could provide rich insights into a wide range of important issues 
about the nature and quality of American primary and secondary education and the 
context for understanding achievement and its improvement. The panel believes there is a 
need to expand the scope and quality of the existing questions, move into important new 
areas directed by research and policy, make better use of the questions though regular 
NAEP publications, and improve the capacity for analysis by data users. 

To do so the panel has developed recommendations for improvements in four areas: 

(1) Ask Important Questions. 
(2) Improve the Accuracy of the Measures. 
(3) Strengthen Sampling Efficiency. 
(4) Reinstitute Meaningful Analysis and Reporting. 

Within each area, Exhibit 1 identifies the specific individual recommendations. � 

Exhibit 1. Expert Panel Recommendations to Strengthen NAEP 
Background Questions in Four Areas� 

� 

The panel recognizes that these recommendations would require commitments of 
resources and that the Governing Board and the Commissioner of Education Statistics are 
in the best position to decide on any tradeoffs between existing and proposed features of 
NAEP that may be required within NAEP’s budget.  
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Recommendation Area 1. Identify Core, Rotated and 
Theoretically Coherent Groups of Important Background 
Questions around High-Priority Information Areas 

To the extent that you don’t ask and analyze important questions you can’t expect to get 
back important answers. This section recommends strategies for focusing clusters of 
questions on important information topics within the confines of NAEP questionnaire 
timelines and administration procedures. Consistent with the NAEP framework, 
important questions are ones that would primarily focus on the factors that research has 
shown are related to student achievement. Background questions would also address the 
implementation of major national policies where NAEP surveys can provide a view from 
the field state-by-state. In this way, NAEP can report on the distributions and trends of 
many of the factors and policies important for student achievement.  
� 
Questionnaire Overview 

With each administration of the subject area assessment, NAEP includes separate student, 
teacher and school background questionnaires. Although a few questions about 
subgroups are specified in the NAEP legislation, the Governing Board has the discretion 
to determine most questions. Exhibit 2 displays the overall number of questions and 
general question content for each of the three respondent questionnaires on the most 
recently- reported reading and mathematics surveys.� 
� 
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 Exhibit 2. Overview of the Most Current NAEP Mathematics and Reading Background 
Questionnaires for Students, Teachers and Schools 

 Students  Teachers  Schools 
10 Min 30 Min 30 Min 

Questions:  Questions (subject Questions:  
- Student & family specific): - School Characteristics 
background and out-of- - Teachers Background: (including a special 

 school learning 
- Subject specific: self-
perception and school 
courses content  

 education and training;
Ǧ������������������������
������������������
���������� 

charter school survey) 
- Subject specific: course, 
student placement, staff 
composition, training, 

 technology 
  Gr. 4  Gr. 8 Gr. 12  Gr. 4  Gr. 8 Gr. 12  Gr. 4 Gr. 8* Gr. 12* 

(2011) (2011) (2009) (2011) (2011) (2009) (2011) (2011) (2009) 
Math: 2011 

 Reading: 2011 
31 

 32 
30 

 26 
40 

 34  48   31 
 30 39   49  48 

*School questionnaire for grades 8 and 12 covers reading, math and science. Teacher 
 questionnaire is not administered at grade 12. 

Source: NAEP Background Questionnaires. Available Feb 2012: 
http://nces.ed.gov/nationsreportcard/bgquest.asp 



 

  

 
 

 

 

 

A 10-minute student questionnaire consisting of approximately 30 questions asks about 
family background, school and home experiences, and out-of-school learning activities.  

x	 Since NAEP does not administer a questionnaire to survey parents, the student 
questionnaire is the primary source of information on students’ home 
characteristics and out-of-school learning activities. (School records do provide an 
alternative source for race, ethnicity and school lunch eligibility data). 

x	 With respect to socio-economic status, grade 4 students are only asked about 
household items (computers in the home, numbers of books).  Students in grades 
8 and 12 are also queried about their mother’s and father’s highest level of 
education. 

x  A few questions are asked about students’ out-of-school learning-related 
activities -- talk about things studied in school, read for fun on your own time, or 
studying and reading at an after-school program. 

x	 A few items are included about student self-perception and enjoyment of a 
specific subject, for example whether reading and math are favorite subjects. 

x	 Students are asked a number of questions about their classes in the subject 
assessed – for example, the frequency of reading aloud and discussing what they 
read in class, and in math many questions about using technology (calculators, 
graphing programs and spreadsheets). 

A 30-minute teacher questionnaire of 30-40 questions is filled-out by the teacher in grade 
4 or 8 in the subject assessed, usually the classroom teacher at grade 4 and the English or 
mathematics teacher at grade 8. This questionnaire covers: 
x Teacher background information on race/ethnicity, education, certification and 

experience and professional development. 
x Classroom organization items about class size, hours of instruction and ability 

grouping. 
x	 Instructional items about topic emphasis, instructional approach, homework, 

evaluating student progress and access to resources and technology. The math 
questionnaire includes extensive questions about calculators of all types, 
computers, the Internet and CD-ROMs.  

  A 30-minute school questionnaire of about 40 questions covers: 
x	 Overall school characteristics including grades, status as a charter, student 

composition and turnover, teacher absenteeism, volunteerism, and Title I federal 
program participation. 

x Subject-specific items about specialist staff, structuring of content with standards 
and assessments, resource availability with emphasis on technology,  

x Special charter school questionnaire about legal status and focus of charter. 

Looking across the surveys, several issues of questionnaire coverage emerge:   
x The student questionnaire includes items obtainable elsewhere and may be 

duplicative. For example, student-reported information on classroom instructional 
approaches overlaps with information on the teacher questionnaire.  

 ͳͶ 
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x	 Although the three surveys collectively cover a broad range of important 
background topics, the surveys omit a few topics with a strong base supporting 
their relationship to achievement. Two examples are the degree to which schools 
reach out to parents, and school discipline and the climate for learning. 

x	 The questionnaires largely ignore major national policy issues prominent over the 
last decade involving the response to federal mandates for state-based student 
testing and high-stakes accountability. 

The panel believes there is a need to address these and other issues of questionnaire 
content through a systematic process for identifying topics and questions that best relate 
to understanding NAEP student achievement results without being excessively 
burdensome or invasive.  

Recommendation 1a. Continually review and refine a core and second-tier 
set of background topics and questions that are common across NAEP 
surveys. 

x	 NAEP should build on its current process for specifying a common core set of 
background questions to include three question clusters: (1) the congressionally 
required student background characteristics; (2) instructional practices and school 
learning opportunities and resources; and (3) student motivation and control over 
the environment. 

x	 NAEP should develop a second tier of priority background question clusters that 
could be rotated across assessment cycles. Important topics that might be explored 
include school-parent cooperation, school climate and discipline, school 
administration and support for learning; and out-of-school learning time. 

x	 NAEP should prioritize core and second tier items in terms of information value 
and respondent time, select high-priority items, and eliminate current low-priority 
items.  

x	 NAEP should regularly publish its background questionnaires and provide 
justifications for all questions asked in terms of research and policy. Core and 
second-tier background questions should be identified. 

Discussion 

This recommendation would expand NAEP’s current set of core background questions 
focused primarily on the congressionally required student subgroups. The panel 
recommends including as an additional part of the core, a second cluster for instructional 
and other school learning opportunities. This cluster would allow examination of student 
learning environments by describing the curriculum, instructional approaches, and 
teacher qualifications. Many of these types of questions are now included in the teacher 
questionnaire and would be folded into this category.  

A third core cluster of core questions is recommended to cover the area of student 
motivation and control over the environment. Measures such as whether students believe 
that success depends more on ability than effort or students’ locus of control have been 
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documented over several decades as strongly related to academic performance (Coleman, 
1966; Chen & Stevenson, 1995). Also, students’ educational expectations predict their 
educational achievement and occupational expectations predict occupational attainment 
(ETS, 2010). When good teachers and a positive school environment influence student 
motivation and expectations this in turn will lead to improved achievement.  

A second tier set of question clusters is proposed to focus on items for which there is 
strong research backing of their relation to achievement, but for which rotated items 
across alternate assessments (e.g., every four years) would be acceptable. As noted 
above, these second tier clusters could describe school-parent cooperation, school climate 
and discipline, school administration and support for learning; and out-of-school learning 
time. Specific clusters should vary across time as achievement levels and educational 
practices and policies change. 

Together these clusters of items would view gains in school achievement as driven by a 
simple theory that sees gains in learning as a function of the curriculum, learning time, 
quality of instruction and student motivation These core and second-tier clusters meet the 
principle in the Board’s Background Information Framework that  “The information 
obtained be of value in understanding academic performance and taking steps to improve 
it” (2003 Background Information Framework).  

The Panel recognizes that in defining these clusters NAEP will have to establish tradeoffs 
in terms of meeting the constraints of questionnaire length and cost. These decisions 
should be based on the priority of a question or question cluster in terms of information 
value balanced against respondent burden and costs. To make room for new high-priority 
items NAEP should consider eliminating or reducing low-value or duplicative questions 
as noted below. Time constraints may also be addressed by rotating questions on alternate 
survey administrations (i.e., four-year intervals) NAEP also constrains the student 
questionnaire length to ten minutes when TIMSS even at grade 4 is 30 minutes. 

Recommendation 1b. Extend NAEP background questions to inform topics 
of current policy interest. 

x	 Implementation of this recommendation could focus on three rotating sets of 
policy questions each extended over a six-year period. For example, the initial set 
might start with questions on implementation of the Common Core standards. 
Two years later, a set of questions or module on teacher evaluations would be 
added, and two years after that a module on project-based or online learning. 
After six-years, questions on a new policy issue would be introduced to replace 
the first. Using this approach each of the question sets would have three 
observations over the six-year time.    

x	 The panel concurs with the 2003 Background Report caution to include only 
policy-relevant questions that are answered on the basis of fact rather than 
opinion. That is, the responses to policy-relevant questions should be objective 
and not reflect personal beliefs. Questions should ask about policy responses, 
such as training received to understand new standards or the extent to which new 
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standards have changed instructional content or approaches. Questions should not 
elicit judgments about personal policy preferences. 

x	 The policy information collected should not duplicate what can be obtained from 
other sources, such as description of the law or state implementation plans. 
Instead, NAEP is uniquely positioned to obtain ground- level information by 
surveying teachers and principals about policy implementation and challenges. 
This would not be designed nor suited to address legal compliance with federal 
policy, which is the role of program monitoring.  Instead, it would provide 
information to improve the quality of policy and practice.  

x	 Indeed, many national policies such as the Common Core are not federal at all. In 
this example, NAEP would track the implementation of standards in the 
Common-Core states, identifying changes in instructional content and emphasis 
compared with non-Common cores states. NAEP teacher surveys could further 
address the extent of staff training and understanding of the new standards and 
instructional challenges. 

Discussion 

The panel’s review of the current background questionnaires concluded that they 
insufficiently incorporate questions about school and teacher responses to policies that 
could strengthen policy implementation and promote student achievement. Examples of 
policy-relevant issues that NAEP could but currently does not report on include 
characteristics of instruction in schools that made adequate yearly progress, the degree to 
which teacher evaluations incorporate student outcomes, or the nature and extent of 
coordination between school and after-school instruction. 

This recommendation would reinforce NAGB (2003) guidance that identifies “informing 
educational policy” as a reason for collecting non-cognitive information. It would also 
support NCES commitments to convening “a policy/contextual issues panel when needed 
to identify policy/contextual issues that NAEP might address in the future, and to outline 
the relevant constructs and identify data needed to address these issues.”3 

The panel recognizes that policy issues should be regularly refreshed as new policies 
emerge that build on or replace prior strategies. Our proposal aims for roughly a six-year 
issue cycle to give policies sufficient time to be implemented and effect improvements. 
The three policies suggested in the recommendations reflect the likely timeframe of 
implementation. The initial focus is on Common Core implementation, which is already 
underway in many states. Next a question set would be added on how schools evaluate 
their teachers. This would include questions on how evaluations of teachers take into 
consideration the outcomes of a teacher’s students, as this relatively new policy takes 
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hold. The third suggestion of project-based and online learning reflects expectations that 
the role of technology in providing instruction will substantially increase. 

Recommendation 1c. Select clusters of questions that collectively best 
measure different aspects of research-based theoretical frameworks for 
major educational topics. 

x	 Such frameworks should be published, as they are for TIMSS and PISA, to explain 
the theoretical rationale and research evidence that underlie the selection of the 
background questions and their connection to student learning and achievement. 
NAEP unlike TIMSS or PISA currently fails to publish clearly defined, research-
based theoretical frameworks that guide question selection. Accordingly, NAEP 
should make explicit and publically available the underlying theoretical frameworks 
for question selection. The Panel recognizes that the research basis for the theoretical 
justifications may be less than perfect and are sometimes subject to post-hoc 
rationalizations. Nonetheless, the objective syntheses of research across a variety of 
settings to form theoretical frameworks for clusters of variables significantly 
enhances the odds of collecting survey information that will accurately and usefully 
inform practice and policy.  

x	 Background questions should fit together to portray different important aspects of a 
topic (e.g., the different dimensions of SES). � 

Discussion 

The 2003 Background Information Framework for NAEP states the principle that 
“Background information shall provide a context for reporting and interpreting 
achievement results and, as the statute provides, must be “directly related to the appraisal 
of academic achievement and to the fair and accurate presentation of such information.” 
NAEP to its credit employs panels involving contractors and multiple external groups in 
its question development.  

However, currently, NAEP does not formally publish an accompanying document with 
each assessment that lays out the theoretically-based frameworks that underlie the 
selection of the background questions and their connection with learning and 
achievement.  

NCES has a good start toward building the necessary research foundation for developing 
such frameworks in the papers prepared by the Education Testing Service (ETS). ETS 
(2010) has developed three in-depth literature reviews, one each to support the topics 
currently or potentially addressed in the student, teacher and school questionnaires. The 
student and school questionnaire reviews also compare the current NAEP content items 
with the content measured in other large-scale national and international assessments.  

The panel’s proposal would build-on the current literature reviews by:  
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x	 Using thee research to develop theoretical frammeworks thaat identify forr major 
topics thee component variables arround whichh to build cluusters of questions. The 
current ETTS literaturee reviews althhough usefuul, are largelyy a descriptiion of 
discrete fiindings. Exhhibit 3 is an eexample of hhow PISA prresents a ressearch-basedd, 
theoreticaal frameworkk to organizee backgroundd questions around the ccomponents 
of studentt engagemennt in reading and readingg strategies. IIn this exammple, PISA 
operationalizes engaggement in reaading in termms of five coomponents: rreading for 
school, ennjoyment of reading, timme spent readding for enjooyment, diveersity of 
reading mmaterials, andd diversity o f online readding activitiees. Multiple questions 
then ask sstudents abouut their readding behaviorrs with respeect to each ccomponent. 

x	 Organizinng literature reviews arouund topics, wwhich is prefferable to thhe current 
organizatiion around thhree separatte questionnaaires. Some topics may ccut across thhe 
student, teeacher and sschool questiionnaires. Foor example, the current EETS 
literature review conssiders familyy involvemennt only in terrms of the sttudent 
questionnnaire and the items descr ibing home learning actiivities and reesources. A 
broader reesearch-baseed theoreticaal frameworkk around the issue of parrental 
involvement would exxtend the construct to in nclude how teeachers and schools 
reach out and supportt families, noot just what ffamilies do bby themselvves. Indeed, 
Title I lonngitudinal evvaluations haave shown thhat student aachievement improves 
when schoools reach out and suppoort parental iinvolvementt. (USED, 20001). 

� 
Oncee developed, these researrch-based fraameworks wwould form thhe basis for developing 
valid and reliablee questions too measure thhe different aaspects of a topic domesstically and tto 
coorddinate measuurement withh major interrnational surrveys. (Secti ion 2 below)). 
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Recommendation 1d. Use consistency over time as a criterion to consider 
for question selection and wording. 

x	 NAEP’s inconsistent inclusion of background questions weakens its potential to track 
trends and improvements within a subject area and topic. 

x	 Recognizing that NAEP needs to periodically refresh its question set, nonetheless 
NAEP question selection seems haphazard – important questions may not be asked 
for two or more assessments and then they may reappear with changed wording that 
disrupt the time series reporting. 

x	 Rather than total eliminating some potentially important survey questions on a topic, 
NAEP should consider rotating questions so that a question may be asked only once 
every 4-6 years. 

x	 When rewording is necessary, NAEP should do bridge studies to link the new 
question responses with prior ones to form an unbroken time series of responses. 

Discussion 
� 
The opportunity to assess progress on a background indicator over time is lost when 
NAEP no longer asks a prior question or disrupts the time series by asking essentially the 
same question in a somewhat different way.  Because NAEP is the only major regular 
state-by-state assessment, question disruption results in a loss of important information to 
understand changes in a state educational context. 

The panel examined the extent to which time series are available on the background 
question items for a sample of five broad questionnaire categories (Exhibit 4). The 
examination computed the percentage of questions asked under each category on the 
2011 questionnaire for which there was also information for the same question for 2005 
or earlier (at least a six-year trend).  

x	 Between 70%-80% of the 2011 items about student characteristics or school 
demographics could be traced back to 2005 or earlier years.  

x	 The three remaining categories that dealt with more judgmental measurement had 
much weaker time series availability. Only one-third of the 2011 questions asking 
about course offerings yielded at least a 6-year trend. No 2011 questions about 
curriculum or school resources were found on the 2005 or earlier questionnaires.  

Some question categories become confusing to the user because of the considerable 
number of questions no longer asked. A case in point under the group of teacher factor 
questions is the “Preparation, Credentials and Experiences” category that contains over 
400 questions of which more than 300 are no longer used, with many replaced by just 
slightly different wording. . Moreover, what appears to be the exact same question 
maybe listed a number of times and in different places. Each instance of this all too 
common occurrence requires the user to search through and find all similar items and try 
and identify the one, if any, that is available and relevant. 
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Exhibit 4. Percent of Background Questions Asked in 2011 Which Were Also Asked in 
2005 or Earlier For a Sample of Question Categories  

% of 2011 questions 
Total Number Asked Asked in 2005 or 

 Question Category Total Questions 2011 in 2005 or Earlier Earlier 
Student 
Characteristics 10 8 80% 

 Curriculum  34 0 0% 
Course Offerings  78  28 36% 
School Demographics  18  13 72% 
School Resources  43 0 0% 

 Source: NAEP Data Explorer 
 

 

 

Recognizing that at times changes in question wording may be necessary, the Panel 
recommends conducting bridge studies that would compare responses in the same year 
for prior and newly revised questions on a topic. NAEP’s 2004 assessments in math and 
reading conducted a bridge study to compare results from students randomly assigned to 
the original and revised versions of the assessment (NCES, 2004). Bridge studies were 
also conducted for the new frameworks in reading and 12th grade math that were 
introduced in 2009. A similar process could be developed to bridge question changes in 
important areas of the background questionnaires.   

Strategies for holding down the added expense of bridge studies should be carefully 
explored. Recognize that in conducting a bridge study on background questions, smaller 
representative samples of the kind used for polling may be adequate and preferable in 
minimizing error to having no bridge study at all. Also, it may be feasible to add 
background questions to other bridge studies such as those employed for the assessment. 
� 
� 

Recommendation 1e. Delete duplicative or low-priority questions to make 
time for the Panel’s higher priority items.  

x ������������������������������������������������������������������������
�������������������������������������������������Ǥ����������ͳͲǦ�������
����������������������������������������������ǡ�������������������������
���������������������������������������������������������Ǧ������������������
����������������������������������Ǥ� 

x There seem to be an excessive number of background variables collected around a 
particular topic in some subjects.�� 

Discussion 

With the student questionnaire currently only 10 minutes long, each question must bring 
information value or be eliminated and replaced by a high-value item. The Panel has 
identified two item clusters as duplicative and candidates for elimination  

Student’s race/ethnicity asked on the student questionnaire is also obtainable from 
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Exhibit 5. NAEP’s 2011 Grade 8 Student Questionnaire Asks 8 Questions About  
Technology Use �
 

1.	 How often do you use these different types of  calculators in your math class? a) Basic four-
function (addition, subtraction, multiplication, division) b) Scientific (not graphing) c) Graphing 

2.	 When you take a math test or quiz, how  often do you use a calculator? a) Never͒ b) Sometimes 
c) Always  

3.	 For each of the following activities, how often do you use a calculator? a) To check your work on 
math homework assignments; b) To calculate the answers to math homework problems; and c) 
To  work in class on math lessons led by  your teacher.  

4.	 What kind of calculator do you usually use when you are not in math class? a) None;  b) Basic 
four-function (addition, subtraction, multiplication, division); c) Scientific (not graphing); 
d) Graphing 

5.	 How often do  you use a computer for math at school? 
6.	 Do you use a computer for math homework at home? 
7.	 On a typical day, how much time do you spend doing work for math class on a computer? 

Include work you do in class and for homework. 
8.	 When you are doing math for school or homework, how  often do you use these different types 

of computer programs?  
a) A spreadsheet program for math class assignments;   
b) A program to practice or drill on math facts (addition, subtraction, multiplication, division). 
c) A program that presents new  math lessons with problems to solve  
d) The Internet to learn things for math class  
e) A calculator program on the computer to solve or check problems for math class  
f) A graphing program on the computer to make charts or graphs for math class  
g) A statistical program to calculate patterns such as correlations or cross tabulations  
h) A word processing program to  write papers for math class. 
i) A program to work with  geometric shapes for math class 

school records that represent the official record and 
x Student information on classroom instructional approaches overlaps with 

information on the teacher questionnaire.  

In addition to direct item duplication, inefficiencies in question selection come about 
through an imbalance of questions in an area that is disproportionate to its information 
importance.  Exhibit 5 lists the sixteen questions about technology on the 2011 student 
questionnaire for the eighth grade assessment in mathematics This is over one-quarter of 
the items and, while easily measurable, the level of detail may be hard to justify in terms  
of information value.  

Recommendation Area 2. Strengthen the Validity, 
Reliability and Coordination of the Measures and 
Clusters of Measures for Background Questions.
� 
�������������������������������������������������������ǡ������������������������������
���������������������������� 

A validity study of the NAEP background questions would assess whether they capture 
the concept NAEP intends the questions to measure. Concepts such as student 
socioeconomic status, student expectations, teacher qualifications, instructional content 
are challenging to define and quantify.  
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Two common approaches to assessing validity are: 

1.	 Construct validity assesses whether the question or set of questions accurately 
captures the underlying construct being measured, which is often multi-
dimensional. Socio-economic status is a multidimensional concept about family 
and community position in society that is incompletely captured by a discrete 
measure of poverty status—eligibility for a free or reduced-price school lunch.  

2.	 Concurrent and predictive validity assesses whether the questions measuring a 
concept relate well at the same time or in the future with another established 
measure of that concept. The different aspects of family involvement that relate to 
current or future achievement meet the concurrent or predictive validity test.   

A reliable measure yields consistent results over repeated measures. Asking teachers a 
question about frequency of a behavior in terms such as how much emphasis do you 
place on a subject is imprecise and subject to the subjective opinion and local norms. A 
more reliable question would ask do you teach this subject once a week, twice a week or 
very day. 

Coordination among a set of questions maximizes information content. A duplicative 
question yields no added information content. Matching a NAEP set of questions with 
comparable questions on international assessments is highly efficient as it potentially 
adds considerable information content at little or no extra respondent burden.  

The following recommendations suggest improvements to the validity, reliability and 
coordination of the NAEP background questions. 

Recommendation 2a. Improve the validity and reliability of the current 
measures NAEP uses for its mandated student reporting categories. 

x	 Support the current NAGB and NCES reviews of the best way to measure student 
socioeconomic status (SES). The known limitations of the current school lunch 
proxy and the likelihood that even this proxy will no longer be available make this 
review critically important.  

x	 Assess the implications of changes in multi-racial student populations for the 
racial/ethnic student classification. 

x	 Examine the accuracy of state-by-state or urban school system performance 
differences because of variation in the percentages of special education students 
receiving accommodations. 

Discussion 

The panel supports the current NAGB and NCES reviews to identify the best way to 
measure SES variables within the confines of the NAEP questionnaire structure. 
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This review is critically important given the well-documented limitations of the current 
school lunch proxy and that the first three State systems are piloting free school lunches 
for all students in very high-poverty school systems.  

Limitations of the current school lunch measure include: 

x The current measure divides the population only into two groups of free and 
reduced price school-lunch eligibles and ineligibles and is therefore insensitive to 
income differences above and below the income eligibility thresholds. SES is 
more accurately reflected by continuous measures. For example, this is consistent 
with studies showing student achievement results are sensitive to income levels 
over a broad income range.4 

x School lunch eligibility is known to be underreported in secondary schools. 
Secondary students may not want the stigma of making known their families low-
income and secondary students may not eat lunch at school. In fact, the grade 12 
NAEP did not include school lunch for its 2009 report because of the problems of 
underreporting. 

x The lengthy research literature on measuring SES consistently recommends 
multidimensional SES indices (Hauser & Warren, 1997) involving family 
resources, education and occupation. However, NAEP only reports the single 
student school lunch eligibility measure. NAEP’s SES Project Progress Report 
(Noel-Miller and Hauser, August 2011) shows that a simple weighted average of 
indicators of home possessions and parental educational attainment does quite as 
well as independently estimated regression estimates in predicting math and 
reading achievement across grade-levels and race-ethnic subgroups. 

x The 2010 Healthy, Hunger-Free Kids Act includes a “community eligibility” 
option, which would permit schools in high-poverty areas to provide free 
breakfast and lunch to all students without sending home individual paper 
applications for parents to submit income data. Three states have been selected for 
2011-12 pilot eligibility (Illinois, Kentucky and Tennessee) and more states are 
scheduled to participate in successive years. Moreover, one urban school system 
Cleveland already counts 100 percent of its students as eligible for school lunch. 

Consistent with the research literature, PISA incorporates questions for age 15 
respondents to support an international multidimensional, socio-economic index. PISA’s 
SES index elements consist of: occupational status of the father or mother, whichever is 
higher; the level of education of the father or mother, whichever is higher, converted into 
�������������������������������������������������������� 
4“ ����������������������������������������������������ȋ����Ȍ���������������������������������
������������������������������������������������������ǡ����Ǧ������������������������������������
͵Ͳ�������������ǡ�������Ǧ�������������������������������������Ͷͷ�������������ǡ����������Ǧ�������
�����������������������������͹Ͳ�������������Ǥǳ�ȋ�������Ƭ�����������ǡ�ʹͲͳͳȌ 
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years of schooling; and the index of home possessions, obtained by asking students 
whether they had a desk at which they studied at home, a room of their own, a quiet place 
to study, educational software, a link to the Internet, their own calculator, classic 
literature, books of poetry, works of art (e.g. paintings), books to help them with their 
school work, a dictionary, a dishwasher, a DVD player or VCR, three other country-
specific items and the number of cellular phones, televisions, computers, cars and books 
at home. 

The panel recommends that NAEP also move toward a multidimensional index for SES 
using current background questions. The panel further supports a long-run direction along 
the lines NCES is exploring of a two-pronged approach: (1) Creating an enhanced 
student background questionnaire with items that probe resources in the home, parents’ 
education level, and parents’ employment status; and (2) Using geocoding software to 
link students’ home addresses to aggregate SES data available from the United States 
Bureau of the Census. The geocoding would reflect neighborhood and community factors 
that influence student performance.  

In this context, the panel strongly supports the current NCES pilot to “generate SES 
information from the Census American Community Survey (ACS) data using school 
catchment zones, and which would make the collection of students’ home address 
unnecessary for any assigned (non-choice) school.”5 

The Panel recommends assessing the potential implications of changes in multi-racial 
student populations for the valid measurement of the racial/ethnic student classification. 

Starting in 2011 NAEP collected multi-racial data from school records and included it in 
the main subject-matter reports. In 2008, the U.S. Census (2011) reported the multiracial 
population at 7.0 million or 2.3% of the population. This number is for the full U.S. 
population and the percentage for the school age children would be expected to be higher 
to reflect the growing number of inter-racial families in the U.S. NAEP now collects 
these race / ethnicity data two ways – from school records and student reports. The 
student reports allow students to check more than one box within racial and ethnic 
categories. NAEP should compare the self-identified reports with the official school 
records. 

Recommendation 2b. Enhance the validity of student responses at different 
grade levels. 

Assess whether the same construct (e.g., SES) is best measured by different and 
increasingly more valid items across grades 4, 8 and 12.  

Discussion 

A younger (grade 4) NAEP respondent is likely to have more difficulty accurately going 
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through a typical question-answer process, which involves 4 steps: (1) understanding and 
interpreting the question being asked; (2) retrieving the relevant information from 
memory; (3) integrating this information into a summarized judgment; and (4) reporting 
this judgment by translating it to the format of the presented response scale (Borgers & 
Hox, 2000). 

The Panel recognizes that NAEP questionnaire design already gives considerable 
attention to differences in the ability of students at different age groups to go through 
these four steps to respond accurately to background questions. .Thus, NAEP dropped a 
question about parent’s education for grade 4 students because of research suggesting that 
responses from grade 4 students were less reliable than from older students. However, 
balanced against possible student response error is the loss of potentially useful 
information from eliminating questions. The Panel recommends NAEP explore the 
inclusion in the grade 4 questionnaires of questions that ask about mother’s and father’s 
highest education. The exploration should compare the error rates in estimating SES with 
and without the grade 4 parent education item. 

The Panel also recommends that NAEP consider how the same construct (e.g., SES) can 
be measured by increasingly more valid and multi-dimensional clusters of items for 
students in upper grades. 

Recommendation 2c. Accurately measure the multi-dimensional nature of 
learning-to-learn skills including student learning behaviors, motivation 
and expectations. 

Learning-to-learn skills refer to a cluster of personal qualities, habits and attitudes 
and include learning strategies, motivations and expectations. These soft-skills 
have shown a strong predictive relationship with math and reading achievement 
and workforce performance over decades (Coleman report, ETS paper on ECLS, 
NAEP, TIMSS and PISA). The Panel also notes that motivation and expectation 
questions are a regular component in major NCES national longitudinal surveys 
and international surveys at the primary and secondary level. However, 
developing questions that accurately measure non-cognitive skills through 
subjective responses to survey questions is challenging and should build on the 
considerable existing body of measurement in this area. 

Discussion 
� 
To accurately measure some of the hard-to-measure concepts the Panel has recommended 
(1c above) that NAEP develop clusters of questions that collectively provide a good 
measure of different aspects of theoretically-based frameworks.  Currently, the NAEP 
background questionnaire, especially the student questionnaire, is highly restricted by 
time constraints and does not contain the rich set of items needed to validly measure 
many learning attributes associated with student achievement.  
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Exhibit 6 provides an example of how PISA’s in-depth questioning draws out students’ 
approaches to understanding a particular type of text. In essence, the questionnaire 
creates more authentic learning situations from which to document students’ behaviors. 

Exhibit 6. PISA’s In-Depth Student Questions Of How They Would Approach 
Remembering Information in a Text Approximates An Authentic Assessment Item 

� 

Source: OECD PISA 2009 Student Questionnaire 

The Panel recommends that NAEP explore including these rich behavior questions for 
grades 8 and 12 even if it would require expanding the student questionnaire time for 
completion.  

Recommendation 2d. Improve question reliability by replacing imprecise 
phrases such as “infrequent” or “a lot” with more precise terms such as 
“once a month” or “twice or more a week”.    

Discussion� 

NAEP should ask questions involving frequency of behaviors or intensity of services in a 
form that elicits the most precise meaning to these terms. In this regard, some NAEP 
questions are not specific and the reliability of responses to these questions may be low.  

The following illustrates two questions on the NAEP 2009 teacher questionnaire asking 
teachers about frequencies of time spent on science. Question a) asks about time spent on 
physical science in terms using categories such as “Little”, “Some” or “A lot” that could 
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mean quite different amounts of time depending on teacher norms. By contrast, question 
b) uses the preferred wording in which response times are expressed in clear distinct time 
intervals. 

Question a): In this class, about how much time do you spend on physical science? 
Answers: None = 4%, Little = 9%, Some = 27%, A lot = 60% 

Question b): About how much time in total do you spend with this class on science 
instruction in a typical week 

Answers: Less than 1 hour = 1%, 1-2.9 hours = 4%, 3-4.9 hours = 60%, 5-6.9 
hours = 25% , 7 hours or more = 9% 

NAEP should specify responses to questions about frequency and intensity in a specific 
quantifiable format wherever feasible.� 

Recommendation 2e. Coordinate NAEP background questions with those 
asked on international or domestic surveys. 

x NAEP should explore framing its questions with as identical wording as feasible 
to similar questions found on international assessments.  

x NAEP should examine the feasibility of NAEP coordinating with the NCES 
household survey to administer the household survey to families of students who 
participate in the NAEP subject assessments. This coordination between the two 
surveys would link the results of adults in the household survey with students’ 
NAEP assessment scores.  

Discussion 

In recent years NAEP cognitive assessment results have been linked internationally to 
place NAEP national and state disaggregated performance on an international TIMSS or 
PISA scale. NCES now is linking the 2011 grade 8 mathematics and science assessments 
of NAEP and TIMSS so international benchmarks can be reported on NAEP.  Potentially, 
many of the responses to the background questions can also be compared with similar 
questions asked on international assessments. Examples include time spent on homework, 
after-school learning, taking algebra in the eighth grade, or teacher preparation to teach 
math or science.  

To make valid international comparisons, NAEP needs to word its questions so that they 
are very similar or identical to the wording of the comparable questions on international 
surveys. Comparability of wording will only be achieved through careful question 
linking. 

Exhibit 7 illustrates the potential payoffs that could occur from linking NAEP responses 
to those on an international assessment measuring with respect student time learning in 
regular school lessons and out-of-school lessons compared with high-scoring Japan and 
Korea. 
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Exhibit 7. Student Time Per Week Learning Math in Regular School Lessons and Out-of-
School Lessons, PISA Age-15, 2006 
� 

� 
� 

Source: NAEP Data Explorer 

x	 Almost 30 % of U.S. age-15 students spend less than 2 hr. in a math class per 
week compared with less than 10% of Japanese students and 5 percent of Korean 
students. Moreover, those students with the lowest scores receive the least math 
instructional help in-school. 

x	 Eighty percent of U.S. age-15 students spend no time learning math in formal 
afterschool instruction compared with only a quarter of Japanese or Korean 
students. 

It would be valuable for individual states to be able to compare their students’ math 
instructional time in-school and out-of-school with those of the Asian performers, but 
NAEP collects very little information about learning time. For example, it asks only 
about number of days a week in math instruction and not about number of hours and 
there is no information about time spent in math or other subjects after school.  Had 
NAEP spelled out a basic theoretical framework identifying clusters of questions about 
time measurement (recommendation 1c) NAEP might have been more likely to align its 
questions to compare states with the interesting PISA national results.  

Recommendation 2f. Build on current NCES cognitive interview techniques 
by using cognitive laboratories, such as small standing panels, to field test 
questions to establish their validity and reliability. 

Discussion 

NCES conducted cognitive laboratory investigations of the responses of students and 
teachers to questions from the 1996 and 1998 background questionnaires (Levine, 
Huberman, and Buckner, 2002). Cognitive interviews are an approach “to assess how 
respondents comprehend survey items and what strategies they use to devise answers.”  

The 1990’s studies identified a number of general types of item problems: 
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x Behavioral frequency discrepancies. These items ask about how frequently a 
student or teacher engages in specific activities or practices. The average level of 
agreement between fourth grade students and their teachers on items that used a 
four-point rating scale was only 38 percent; for eighth grade students and their 
teachers, the level of agreement was still only 51 percent. Guessing would yield 
agreement of 25 percent. 

x Time frame discrepancies. Differences between teachers and students in the 
period over which behavior is estimated were common. Teachers would generally 
think about the current year and students about a very immediate near-term 
period. Also, when teachers were asked about the frequency of a behavior such as 
how often a particular science topic was taught, teacher’s responses applied to 
only when science is taught. Thus the response option, “Almost every day,” was 
explicitly interpreted as “Almost every day that science is taught.” 

x Comprehension discrepancies. Different respondents may interpret items 
differently. When teachers responded to a question about frequency of a behavior 
with “students in your class,” some teachers would answer about the typical 
student and others would respond if any one student exhibited that behavior. 

x List format discrepancies: Loss of context. On a long list of items, students or 
teachers might forget the context in which the question was asked. A student 
might interpret a question about school behavior such as reading and respond with 
their general reading behavior in or out of school. 

NAEP also conducted a cognitive laboratory analysis of the Responses of fourth and 
eighth graders to questionnaire items and parental assessment (Levine, et.al. 2001). 

The Panel believes that cognitive lab interviews are able to detect and prevent many 
survey design problems.  Hence, it recommends that NAEP use cognitive labs more 
extensively with an accompanying small panel of adult (teacher/principal) and child 
respondents to validate and improve background questions. In addition, small-scale 
pilot studies should be used to assess the feasibility, reliability, and external validity 
of survey items. �����������������������������������������������������������������
�����������������������������������������������Ǥ��� 

Recommendation Area 3. Reform NAEP Sampling 
to Enhance the Scope of the Background 
Questions While Maintaining Sampling Accuracy. 
Limitations of time and concerns over data burden severely constrain the depth of the 
student background questions. As a result, NAEP often lacks the richness in its 
background questions that would enable it to replicate the constructs such as those PISA 
creates from lengthy multiple items around different aspects of research-based 
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frameworks. To further extend the richness of its data sets, PISA also enhances its basic 
student and principal questionnaires with optional supplemental questionnaires. NAEP 
should consider expanding the depth of its questions through a variety of strategies 
including spiral sampling (currently already under consideration by NAEP), expanded 
questionnaire time and rotating background questions across samples. 

Recommendation 3a. Support NCES’s exploration of a spiral sample 
methodology to expand the scope of background questions, while 
assessing the possible loss in the representativeness of disaggregated 
data. 

x Spiraling questions so that no student takes the full set of background questions 
would allow NAEP to expand the scope of its background items. The current 10-
minute limit for the student questionnaire severely constrains the current scope 
and depth of the student questionnaires. By contrast PISA is able to support richer 
construct development with its 30-minute student questionnaire.  

x In assessing questionnaire spiraling, it is important to consider how it would 
reduce NAEP’s ability to provide statistically-accurate state-by-state or urban 
district information, especially if broken out for different student sub-groups. 

Discussion 

The Panel supports exploring the proposed spiral sampling of questionnaire items in 
order to implement improvements in student questionnaire scope and depth. As noted, 
one such improvement would be to enable greater in-depth questioning through clusters 
of items that measure different aspects of research-based topic frameworks.  

However, the Panel urges NCES to quantify how item spiraling will reduce NAEP’s 
ability to disaggregate state or urban district responses for specific population groups. For 
example, will background questions be available in sufficient sample size for all 
population groups for which cognitive student achievement data are reported? 

Illustrating this point is an analysis of whether a state has changed its grade-8 access of 
students to a course in algebra during the two-year interval between successive NAEP 
assessments. It turns out that Alabama raised the percentage of its students in schools 
offering grade-8 algebra by 6 percentage points during the two years and Arizona 
decreased it by 5-percentage points. These changes are sizeable for two years, yet neither 
change was statistically significant. A spiral sampling approach would further reduce the 
odds of obtaining statistical significance. 

Recommendation 3b. Consider other item-sampling reforms to obtain the 
needed questionnaire time including lengthening the student survey; 
establishing a 4-year interval between administration of some background 
questions; and pooling item responses across survey administrations.  

The ten-minute target length for responses to the student questionnaire does not 
seem grounded in empirical experience and NAEP would do well to consider the 
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merits and feasibility of a lengthier questionnaire. TIMSS grade 4 and 8 student 
questionnaires are targeted for 30 minutes at each grade and do not appear to 
suffer from high non-response rates.6 

x	 Some background questions with slow-moving trends may be adequately  
monitored through repeating survey questions at four-year intervals.  

x	 Pooling item responses across successive surveys may also be a permissible 
strategy to expand the sample provided that response changes are sufficiently 
slow moving.  

Discussion 

These sample reforms could expand the number of background items surveyed over a 
multi-year period, while maintaining accurate State-by-state reporting of background 
questions. However, each involves its own tradeoffs in terms of questionnaire time 
and the availability of items on any one survey. The panel requests that NCES 
examine and report to NAGB the comparative strengths and weaknesses of different 
approaches to expanding questionnaire items.  

Recommendation Area 4. Reinstitute the Analysis 
and Regular Reporting of NAEP Background 
Questions. 
Rich responses to relevant background questions would mean little if NAEP continues its 
present practice of including very few findings from the background questionnaires in its 
reports. The main exception is the reporting of achievement by the congressionally 
required student subgroups. For other background information, the only recourse for a 
potential user to these data is to conduct one’s own analyses using the NAEP Data 
Explorer. As a practical matter, this is an option that only professional researchers (and 
few others) will have the time and skills to undertake.  

This set of recommendations would bolster the analysis and reporting of the background 
questions by means of separate publications, online tables, and improvements to the Data 
Explorer. The recommendations also include a caution to not repeat the mistakes of the 
past by excessive reporting of causal interpretations of point in-time data.  

�������������������������������������������������������� 
͸�TIMSS�2011�Assessment�Design�ȋ�ͳʹ͸Ȍ��������������������������������������������
������Ͷ����͹ʹ�������������������������������������������������͵Ͳ�����������������
���������������������Ǥ����������Ǧͺ�����������ͻͲ�������������������������
������������������������͵Ͳ���������������������������������������� 
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Recommendation 4a. Prepare special reports highlighting the background 
question findings. 

x	 The special reports would provide interested readers with key findings derived 
from the background questions. These special reports could be prepared and 
released either with the achievement report or during the interval between 
assessment administrations. The Panel recommends NAEP consider two initial 
special reports, one organized around learning opportunities in school and a 
second around learning opportunities and conditions out of school. A third report 
that explores benchmarking to find correlates of high-performing states and 
districts should also be considered. 

x	 These synthesis reports would also provide a way to assess the information value 
of current and past questionnaire items.  

Discussion 

Special reports would provide access to the background questions in manageable-size 
documents that don’t overwhelm the reader. An example of a NAEP special report is The 
Educational Experiences of American Indian and Alaska Native Students in Grades 4 and 
8, which is Part II of the National Indian Education Study of 2009. Part II complements 
the Part I report on NAEP assessment results for American Indian students by providing 
information about students, their families and communities, and their school experiences.  

More generally TIMSS and PISA illustrate two approaches to developing topics for the 
special reports. TIMSS includes individual chapters organized around different 
questionnaire topics: 

x Students’ Backgrounds and Attitudes Towards Science  
x The Science Curriculum  
x Teachers of Science  
x Classroom Characteristics and Instruction  
x School Contexts for Science Learning and Instruction  

The 2009 PISA has published a series of special reports, synthesizing lessons learned to 
improve academic achievement: 

x	 Overcoming Social Background: Equity in Learning Opportunities and Outcomes 
looks at how successful education systems moderate the impact of social 
background and immigrant status on student and school performance. 

x	 Learning to Learn: Student Engagement, Strategies and Practices examines 15-
year-olds’ motivation, their engagement with reading and their use of effective 
learning strategies. 

x	 What Makes a School Successful? Resources, Policies and Practices examines 
how human, financial and material resources, and education policies and practices 
shape learning outcomes.  
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Students On Line: Digital Technologies and Performance, explores student use of 
information technologies for learning. 

The Panel recommends that NAEP give priority to preparing two initial special reports 
using current data. 

x	 The first report would focus on learning opportunities and conditions in school 
including examining characteristics of teachers, curriculum and instruction and 
the distribution of these characteristics among schools with students of various 
racial and socioeconomic concentrations.  

x	 The second report would explore the characteristics of learning opportunities 
after- school and in the home, again comparing students from different economic 
and social backgrounds. 

These reports would help inform future background variable data collections by 
identifying data of the greatest value in what currently is collected.  

Other future NAEP reports could take advantage of NAEP’s special data collections. One 
might examine the characteristics of high-performing states or jurisdictions. Another 
would explore the extensive NAEP question sets on technology use in instruction. 
� 

Recommendation 4b. Prepare an online compendium of key background 
indicators for States and participating urban districts. 

Discussion 

The state-by-state or urban district compendium would take advantage of NAEP’s unique 
capacity to report a consistent series of state and urban district background data over 
time. The Panel heard an example of such a report incorporating NAEP data in the STEM 
area that is being prepared by the nonprofit organization Change the Equation 7 

Exhibit 8 illustrates for the 22 districts participating in the 2011 Trial Urban Assessments 
a hypothetical mock-up of background question responses focused around grade 8 and 
mathematics. A few findings from the urban district data in Exhibit 8 illustrate the 
potential value of indicator comparisons: 

x	 The systems with the highest percentage of students absent 5 or more days were 
Detroit, Milwaukee, DC and Cleveland, which were also places with lower 
student scores. 

x	 For grade 8 students taking algebra, the highest scoring districts of Austin and 
Charlotte had relatively low rates of absenteeism. 

�������������������������������������������������������� 
͹� 	����Change�the�Equation,������Ǧ������ǡ����Ǧ��������������������������������ͳͲͲ��������������
��������������������������Ǧ���������������ǡ�����������ǡ������������ǡ�����������������ȋ����Ȍ�
�������������������Ǥ�Ǥ������Ǥ� 
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x	 Although urban school systems have somewhat higher rates of students 
participating in math at an afterschool tutoring or school program, only Atlanta 
had at least half the students avail themselves of afterschool assistance. 

x	 Urban districts for the most part have above national-average percentages of staff 
teaching math with a major, minor or special emphasis in mathematics.  

x	 Access to the Internet at home is widespread among urban areas making school 
support for learning at home more feasible than might be generally believed.  

Exhibit 8. Illustrative Table of Background Question Indicators With a Grade 8 Math Focus: 
School Districts Participating in the 2011 Trial Urban Development Assessment 

An actual set of NAEP urban or state indicators should be carefully developed to include 
the most informative research-based responses and would summarize other subjects and 
grades. 

The Panel also recommends considering a larger online compendium of national, state or 
urban background question results be prepared and structured to easily find questions of 
interest around a topic. The typical educator or policymaker, who would benefit from the 
findings contained in the background questions, lacks the time to understand and delve 
into the questionnaires through the NAEP Data Explorer. 

To facilitate online access to prepared tables of questions, the user might be given options 
to select: (a) questions based on a Google-type question search (b) questions as they 
appear on the student, teacher or school questionnaires; or (c) questions grouped by topic 
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and grade. Once the questions are selected, tables at the different system levels would be 
automatically generated and viewed. 

Recommendation 4c. NAEP’s reports should not indicate causal 
interpretations using the background questions. However, the NAEP data 
offer some unique advantages for generating relationships and hypotheses 
about factors that may be associated with performance and these findings 
should guide more rigorous in-depth follow-on analyses.  

First, NAEP’s performance reporting by subject, population group or jurisdiction is often 
the primary source of objective national performance data overtime. These data naturally 
raise questions about the underlying factors that produce the high and low performance. 
However, the Panel concludes, as have other NAGB panels before it, that NAEP should 
not publish causal interpretations of the factors determining performance differences 
based on the NAEP data. 

Second, it is important to differentiate NAEP’s use of rigorous external research to 
identify, measure and report on background variables that support or work against 
achievement (Barton, 2002). In such instances, NAEP is not generating the findings from 
its cross-sectional data, but instead drawing upon an external evidentiary research base 
for the questions selected. Examples would be the degree to which lower income or lower 
performing students have access to at least equal levels among opportunity-to-learn 
variables such as certified teachers or instructional time. Another example would be to 
compare high and low performers on such factors as alignment of instruction with 
standards that are systemically related to achievement.   
� 

Recommendation 4d: NAEP should encourage others to conduct 
exploratory studies of the NAEP background variables. 

x This may be through initiating small-grant competitions for researchers to analyze 
NAEP background-question data or by partnering or supporting others to conduct 
their own analyses of the background variables. 

x These grants would provide funds for researchers to explore interesting and 
potentially policy-relevant topics and methodologies. 

x The independent reports supported through the external grants could use the 
background question data to inform national education policy debates without any 
direct NAEP organizational involvement and oversight over the findings. The 
external grantees might also explore issues and topics where analysts might 
employ NAEP data to explore correlations or associations. 

x There is precedent for NAEP to support mini-grant competitions of this kind.  
� 
Discussion�� 
� 
Other statistical agencies routinely support in-depth analyses of their statistical data. For 
example, the Bureau of Labor Statistics (BLS) has its own employment research and 
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program development staff to conduct original research using BLS data. The 
ASA/NSF/Research Fellow program is jointly supported by American Statistical 
Association and The National Science Foundation with participation of the U.S. Census 
Bureau, and the Bureau of Economic Analysis. This program jointly supports a Federal 
Statistics Fellowship program bringing academic researchers to work with statisticians 
and social scientists in the three federal agencies for up to one year.  

NAEP should consider launching a similar program through small grants ($10,000- 
$50,000) competitively given to independently conduct research using NAEP data 
including the background questionsǤ��������������������������������������������������
������������������������������������������������������������������������������������
��������������������Ǥ�
� 
The Panel also suggests that NAEP consider various strategies for encouraging and 
supporting outside researchers to conduct analyses of the NAEP data. NCES may want to 
work cooperatively with other organizations and foundations in these efforts. For 
example, NCES partially supported with foundations the widely cited research by 
Grissmer (2000) to analyze the state-level NAEP repeated time series achievement and 
background questions to examine the impact of systemic reform on improved 
achievement.  

Recommendation 4e. Further improve the powerful online NAEP tools for 
data analysis.  

x NAEP should follow the PISA model of including with each published table a 
link to its online downloadable spreadsheet that may be analyzed though software 
such as Excel. 

x Extend the Data Explorer to facilitate the manipulation and analyses of the 
background questions by themselves without the achievement results. Extending 
software to build-in multivariate analyses should be considered. 

Discussion 

NAEP should follow the PISA model of including with each published table a link to its 
online downloadable spreadsheet that is analyzable though software such as Excel. Each 
NAEP table and chart contains useful breakouts of the overall assessment and 
background data, which have been extracted and organized to focus on particular topics. 
Analysts and researchers may want to build off these tables to add more data series, 
conduct descriptive statistical analyses or pull apart and regroup the data to emphasize 
different points. Currently, NAEP offers no direct means to work off of the tables and 
charts in the reports other than to reenter the data by hand or to try and recreate them 
using the NAEP Data Explorer.  

The Panel urges NAEP reporting to follow the lead of PISA by attaching a “statlink” to a 
downloadable excel file of the data in the table so that the user is able to access directly 
the data content without burdensome data reentry. Exhibit 9 shows how statlink was used 
to highlight the U.S. score compared with Singapore. The published PISA chart was 
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Exhibit 9 The PISA Statlink To Excel Simplified Preparing This Graphic That Was Modified From 
the PISA Original To Highlight U.S. Performance Relative To Singapore 

Chart: The Percentage of Disadvantaged Students (Low SES) Who Attain the Top Quarter On PISA 
Reading Performance Across All Countries 

modified to highlight the gap between the U.S. compared with top performing Singapore 
in the performance of the bottom quarter of the most disadvantaged students (low SES) 
within each country who achieve in the top quarter on PISA.  

The Panel further recommends that NAEP strengthen the Data Explorer to facilitate the 
manipulation and analyses of the background questions by themselves without the 
achievement results. Extending software to build-in multivariate analyses should be 
considered. 

While the NAEP data explorer is a typically excellent and easy to use tool when 
analyzing achievement results, analysis of the non-cognitive background variables can be 
quite challenging even for data experts. Several problems occur:  

x	 Finding the question of interest in the Data Explorer is made more difficult by not 
having an alphabetic listing of question topics. A direct link from a question in the 
published student, school or teacher questionnaire to that question in the Data 
Explorer would also be helpful. 

x	 The Data Explorer is designed to use the background questions as categories by 
which to classify student achievement scores (e.g., by whether a student 
participates in school-lunch) and not to independently analyze the background 
question responses themselves. 

The following is a real-world example of the challenges that arose in using the Data 
Explorer to compare how much time teachers in each state spend on math instruction at 
the fourth grade. 
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x Step 1. Find whether this question is available on the NAEP Data Explorer. 
- Unfortunately, the Data Explorer does not contain a question search tool to 

determine if this question is available. 
- Look for “time spent on math instruction” under the curriculum section and 

find an item for class time spent on different science categories (e.g., earth 
science), but not for mathematics. 

-	  Look for “time spent on math instruction” under the “course offerings” 
section of the Data Explorer and find a question about “4th grade instruction in 
math” that covers time spent in class, but the latest data are for 1996. 

-	 Don’t give up, and go to the “classroom management” section of the Data 
Explorer and find “the 2011 question of interest: Amount of time required for 
math instruction.” This works but why is the question under classroom 
management and why is time spent in instruction listed in three different 
places? 

x	 Step 2. Go to the Data Explorer to print a table displaying the distribution of time 
each state spends on math instruction at different grades. Instead obtain a table 
(Exhibit 10) that distributes State assessment scores by time intervals, but does 
not display the frequencies of the time intervals themselves. 
� 

Exhibit 10. Normal Data Explorer Display That Uses Background Variables (Time Spent 
Per Week on Math) As Classifiers To Distribute Achievement 

� 
The problem is that Data Explorer has a default that assumes interest in the 
distribution of assessment findings and not in the distribution of the background 
variables. The override selection to obtain a straightforward table of the time 
distribution of math scores is through a little known and not easily found path 
under the statistics option under edit reports. This permits the user to deselect 
assessment as the dependent variable and replace with the percentages distribution 
of the background question (Exhibit 11). This option should be highlighted in the 
NAEP general instructions and in the edit reports screen that everyone sees. 

Finally the Panel understands that that the Data Explorer once had a capability to 
conduct multivariate analyses, but that is was removed by the NCES Chief 
Statistician because of concern about potentially disclosing personally identifiable 
information about sampled students. The Panel understands this concern, but 
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requests NCES to review the decision to determine whether disclosure safeguards 
can be built into an online multivariate capability. 

Exhibit 11. Desired NAEP Data Explorer Display That Presents The Distribution of Time 
Spent On Math Per Week By State 

5. Implementing the Panel Recommendations 
The panel report identifies four areas for improving the usefulness and use of the NAEP 
Background Questionnaires with respect to question selection, measurement, sampling, 
and analyses and reporting. 

The panel recognizes that the benefits of the recommendations in each area should be 
balanced against their cost in relation to other expenditures in NAEP’s annual budget of 
over $130 million. A decision on the merits of each item involves potential tradeoffs that 
are outside the panel’s mandate and expertise. In considering resource priorities, 
however, the panel concludes that even though the background variables have been 
underused in recent years, they could, for a relatively modest expenditure, become the 
means for greatly increasing the usefulness and impact of NAEP. The panel therefore 
urges that its recommendations be implemented through:  

x	 Producing special reports on the background data that analyze the considerable 
quantity of data already collected but largely unreported and unanalyzed. 

x	 Moving quickly to initiate a long-term effort to improve the relevance, quality, 
coherence and usefulness of a core and rotated set of background variables while 
implementing recommended improvements for measurement accuracy and 
sampling efficiency. 

x	 Further improving the usability of the Data Explorer and other NCES online 
tools, which are already of high quality. 
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Recommendation 5a. Exploit existing background data through special 
reports focused on issues and topics informed by background questions. 

Discussion 

The proposed special reports in 5a are designed to mine the unexploited investment in the 
largely unanalyzed background questions. These reports might be modeled on the special 
publication of background data from the National Indian Education Study of 2009, Part 
II: The Educational Experiences of American Indian and Alaska Native Students in 
Grades 4 and 8, cited in Recommendation 4a. 

The special publications would describe: 

x	 In-school learning opportunities and other educational experiences focusing on 
data already collected on curriculum, instruction, teachers and other school 
resources including technology. 

x	 Out-of-school learning opportunities and other educational experiences including 
after-school and at home.  

x	 The background characteristics of high performing states and school systems 
contrasted with low-performers. This benchmarking study would be purely 
descriptive, serving to guide follow-on research to improve understanding of the 
factors differentiating high and low performing states and districts. 

These would be three synthesis reports, drawing on data from NAEP assessments across 
the curriculum and, where possible, trends over time. 

Recommendation 5b. Initiate a set of activities to build clusters of core and 
second-tier questions around high-priority topics for the 2015 NAEP 
administration.  

Discussion 

Given the long lead times for questionnaire development, this effort needs to begin 
immediately in order to affect the 2015 NAEP reading and mathematics administration. 
The revised questionnaires would refocus the background questions to identify an 
expanded first-tier core and second -tier set of rotated question clusters, including a 
rotated set of policy issues (Strategies 1 and 2, Exhibit 12). As NAEP redefines its 
question sets, NAEP would improve measures through published evaluations of their 
validity, reliability and consistency with each major assessment (Strategy 3, Exhibit 12). 
To find the questionnaire time to develop in-depth question sets, Strategy 4 prepares a 
NAEP analysis and report on a combination of sampling reforms addressing spiraling 
questions and extra question time.  
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Exhibit 12. Longer-term Background Question Activities / Products  
Strategy Recom-

mendation 
Activities/Products 

1.. Select core and rotated 
clusters of questions around 
research-based theoretical 
frameworks 

1a, 1c 

x Identify 1st tier core clusters (student sub-groups 
student learning opportunities, student motivation) 
x Identify 2nd tier rotated questions 
x Publish background questions with research-

based justifications for question clusters 

2. Extend NAEP 
Background Questionnaires 
to monitor topics of current 
policy interest 

1b 

x Identify current and future policy issues that are 
suited for NAEP Background Question (Common 
Core, Teacher evaluation, online instruction. 
x Propose rotating cycle of 3 major policy areas 

beginning with 2013 assessment. 

3. Launch a process for the 
continual examination of the 
validity, reliability, efficiency, 
and consistency of 
measures  

2a,2b,2c 
1d, 2f 

x Report on validity & reliability of SES & responses 
at different age levels 
x Implement quality review procedures for reliability 

and consistency of questions. 
x Launch a cognitive laboratory capability with 

possibly an available small standing 
supplementary panel. 

4. Report on item sampling 
reforms to incorporate 
extended question sets and 
topics including eliminating 
duplicative and low-priority 
items 

3a, 3b 

x Report on a strategy to add questions for cluster 
analyses and policy issues through questionnaire 
spiraling, alternating questions across 
assessment administrations, adding extra 
questionnaire time and eliminating low-priority 
items, 

� 

Recommendation 5c. Further improve the usability of the Data Explorer and 
other NAEP online tools, which are already of high quality. 

Discussion 

While the Data Explorer is an excellent tool for online access of NAEP achievement data, 
addressing weaknesses in the analyses and display of the background data in the Data 
Explorer and publications would extend the usefulness of NAEP’s current online tools.  

x Simplify and clarify how to use the Data Explorer to analyze the distribution of 
responses on background questions. 

x Explore the potential for conducting multivariate analyses through the Data 
Explorer 

x Build links that allow the data in tables and charts in NAEP publications to 
transfer to excel spreadsheets for further analyses.� 
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Recommendation 5d. Promote implementation by creating a single 
Governing Board committee responsible for all background questions; 
provide adequate resource support, while ensuring efficient resource use; 
and publicize background question products and findings. 

Discussion 

To promote implementation of the background question recommendations and make sure 
change occurs, the panel suggests that NAGB establish a separate standing committee to 
review all background questions and oversee a multi-year development plan to improve 
the questions and their use. Currently, the Board’s responsibilities for the background 
questions are divided between the Assessment Development and the Reporting and 
Dissemination Committees. A unified standing committee should regularly monitor and 
report on implementation of the panel’s recommendations by NCES and Governing 
Board staff. 

The panel further recommends that a review be conducted of the resources needed in 
terms of time, money and personnel to implement the recommendations in this report. 
�������������������������������������������������������������������Ǥ��For example, 
efforts should be made to eliminate lower-priority activities, such as the duplicative 
collection of racial data and the disproportionate number of questions asked in areas such 
as technology. Another approach should be to make a clear and powerful case for the 
usefulness of having a coherent set of relevant and valid background variables to help 
explain NAEP results and to take this case to the Department of Education, the Office of 
Management and Budget (OMB), and Congress.     

In conclusion, the NAEP background questions are a unique national information 
resource. The Governing Board and NCES have a responsibility to develop this resource 
to better understand academic achievement and the contexts in which it occurs and, 
hopefully, to help spur educational improvement.  
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The NAEP Background 
Questions: An Underused 

National Resource 

$�UHSRUW�WR�WKH�1DWLRQDO�$VVHVVPHQW�*RYHUQLQJ�%RDUG�
E\�WKH�([SHUW�3DQHO�RQ�6WUHQJWKHQLQJ�WKH�1$(3�

%DFNJURXQG�4XHVWLRQV� 

0DUFK����� 

The Background Variables Represent a
Potentially Critical National Information 
Resource 

• 'HVFULEH�educational resources DYDLODEOH�WR�VXSSRUW� 
OHDUQLQJ�IRU�VWXGHQWV�ZLWK�GLIIHUHQW�KRPH�EDFNJURXQGV� 

• 7UDFN�SURJUHVV�LQ�LPSOHPHQWLQJ�NH\�curricular,
technological and education policy changeV� 

• 0RQLWRU�student motivation, out-of-school learning DQG�
RWKHU�UHVHDUFK�EDVHG�IDFWRUV�DIIHFWLQJ�OHDUQLQJ� 

• Benchmark high-performing states and urban districts 
and those with high achievement growth WR�LGHQWLI\�
IDFWRUV�GLIIHUHQWLDWLQJ�SHUIRUPDQFH���7KLV�GRPHVWLF�HIIRUW�
ZRXOG�SDUDOOHO�H[WHQVLYH�LQWHUQDWLRQDO�DQDO\VHV�RI�WKH�
EDFNJURXQG�YDULDEOHV�LQ�3,6$�DQG�7,066� 

� 
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 � 

But NAEP Background Data Are 
Currently an Underused Resource 
• 1$(3�QR�ORQJHU�UHSRUWV�RQ�VWXGHQW��WHDFKHU�DQG�VFKRRO� 
EDFNJURXQG�UHVSRQVHV�ZKHQ�SXEOLVKLQJ�PDLQ� 
DVVHVVPHQW�UHVXOWV��H[FHSW�IRU�VWXGHQW�VXEJURXSV�� 

• ,Q�GHSWK�1$(3�VSHFLDO�UHSRUWV�XVLQJ�WKH�%4�GDWD�DUH� 
UDUH��The Educational Experiences of American Indian 
Students in Grades 4 and 8 is an exception (2010). 

• 7KLV�OHDYHV�WKH�SULPDU\�DFFHVV�WR�WKH�%4�GDWD�WKURXJK� 
WKH�1$(3�'DWD�([SORUHU��ZKLFK�LV�JUHDW�IRU�WKH� 
SURIHVVLRQDO�UHVHDUFKHU�EXW�QRW�IRU�HGXFDWRUV���SROLF\� 
PDNHUV��RU�WKH�JHQHUDO�SXEOLF� 

� 
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Expert Panel Recommendations to 
Strengthen NAEP BQ in Four Areas 

4.Reinstitute 2.Improve the 3. Strengthen 1. Ask Important Meaningful Accuracy of Sampling Questions Analyses & Measures Efficiency Reporting 
•Core questions •Valid •Spiral •Special BQ reports 
Rotated questions sampling •Online • •Reliable 

•Extended compendium of 
Policy questions •Coordinated • questionnaire time responses 

(with domestic •Alternate surveys •Report descriptive •Theoretical and international •Pooling item not causal findings frameworks surveys) responses across •Externally 
•Consistent questions •Cognitive labs successive surveys conducted  research 
over time •Improve online 

tools •Delete duplicative & 
low-priority questions 

• Establish a single NAGB committee overseeing background questions 
• Review budget including need for staff to implement recommendations 



Area 1. Identify Core, Rotated and 
Theoretically Coherent Groups of Important 
BQ Questions Around High Priority Areas 

� 

Core 

� 6WXGHQW�%DFNJURXQG 
� ,QVWUXFWLRQDO� � 

VFKRRO�OHDUQLQJ� 
RSSRUWXQLWLHV 

� 6WXGHQW�PRWLYDWLRQ� 
�FRQWURO�RYHU� 
HQYLURQPHQW 

5RWDWHG 

� 6FKRRO�SDUHQW�FRRS� 
� 6FKRRO�FOLPDWH�	 

GLVFLSOLQH 
� 6FKRRO�DGPLQ� 

VXSSRUW�IRU�OHDUQLQJ 
� 2XW�RI�VFKRRO� 

OHDUQLQJ�WLPH 

3ROLF\ 

� ([DPLQHG�IRU��� 
\HDUV�	�URWDWHG� RXW 

� &DQGLGDWH�WRSLFV 
• &RPPRQ�&RUH 
• 7HDFKHU� 

HYDOXDWLRQV 
• 2QOLQH� 

OHDUQLQJ 

� &OXVWHUV�RI�TXHVWLRQV�SRUWUD\LQJ�GLIIHUHQW�DVSHFWV�RI�UHVHDUFK�EDVHG�IUDPHZRUNV 
� &RQVLVWHQF\�RI�TXHVWLRQ�VHOHFWLRQ�DQG�ZRUGLQJ� 

Area 2. Strengthen Validity, Reliability & 
Coordination of Measures and Clusters of 
Measures for the Background Questions 
� 9DOLG� 

� ,PSURYH�6(6 
� &RJQLWLYH�/DEV 

� 5HOLDEOH 
� ,PSUHFLVH�7HUPV 

� &RRUGLQDWLRQ 
� 3,6$� �7,066� 
� 2WKHU�'RPHVWLF 

� 

1$(3 
%DFNJURXQG 
4XHVWLRQV 

7,066�� 
3,5/6��3,6$ 
%DFNJURXQG� 
4XHVWLRQV 
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New 
Questions or 

Question
Clusters

 
 

(OLPLQDWH�
GXSOLFDWLYH�DQG�
ORZ�SULRULW\�
TXHVWLRQV

6SLUDO�VDPSOH�
EDFNJURXQG�
TXHVWLRQV

([SDQG�
VWXGHQW�

TXHVWLRQQDLUH�
OHQJWK�

5RWDWH�
TXHVWLRQV

Area 3. Reform NAEP Sampling to 
Enhance the Scope of the Background 
Questions While Maintaining Accuracy 

� 

New 
Questions or 

Question 
Clusters 

(OLPLQDWH�
GXSOLFDWLYH�DQG� 
ORZ�SULRULW\� 
TXHVWLRQV 

6SLUDO�VDPSOH� 
EDFNJURXQG� 
TXHVWLRQV 

([SDQG�
VWXGHQW� 

TXHVWLRQQDLUH� 
OHQJWK� 

5RWDWH� 
TXHVWLRQV 

Area 4. Reinstitute the Analysis and 
Regular Reporting of the NAEP 
Background Questions 

� 

(GXFDWLRQ�([SHULHQFHV�RI�1DWLYH�$PHULFDQV 6WDWLVWLFDO�7DEOHV��8UEDQ�'LVWULFWV�LQ�0DWK 

53 4  



1$(3�
$FKLHYHPHQW

1$(3�
%DFNJURXQG�
4XHVWLRQV

6SXU�
(GXFDWLRQDO�
,PSURYHPHQW�

Implementation of Recommendations 

� 

� /HDUQLQJ�RSSRUWXQLWLHV�LQ�VFKRRO 
� /HDUQLQJ�RSSRUWXQLWLHV�RXW�RI�VFKRRO 

� %HQFKPDUNLQJ�KLJK�SHUIRUPHUV� 

������������������������1$*%�%4�&RPPLWWHH�0RQLWRUV�SURJUHVV��������������������������������������������� 

6SHFLDO 
5HSRUWV 

� 1HZ�	�UHILQHG�FRUH�DQG�URWDWHG�EDFNJURXQG�TXHVWLRQV 
� ,PSURYH�YDOLGLW\�	� UHOLDELOLW\��VDPSOLQJ�HIILFLHQF\ 

,PSURYH� 
%DFNJURXQG
4XHVWLRQV�	
'HVLJQ 

 
 

� ,PSURYH�XVDELOLW\ 2QOLQH 
WRROV 

Implementation of Recommendations 
Cont. 
� 2EWDLQ�5HVRXUFHV��WLPH��PRQH\�DQG�SHRSOH� 

� 5HGXFH�H[LVWLQJ�FRVWV��HOLPLQDWH�GXSOLFDWLYH�DQG� 
ORZ�SULRULW\�LWHPV� 

� 0DNH�FOHDU�DQG�SRZHUIXO�FDVH�IRU�QHZ�UHVRXUFHV 

�� 

1$(3�
$FKLHYHPHQW 

1$(3�
%DFNJURXQG� 
4XHVWLRQV 

6SXU� 
(GXFDWLRQDO�
,PSURYHPHQW� 
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Thank You  
Panel Members 
Marshall S. Smith (Chair) 
Naomi Chudowsky 
Alan Ginsburg (Secretary) 
Robert Hauser 
Jennifer Jennings 
Sharon Lewis 

�� 
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Response to the Governing Board’s Expert Panel on Background Questions 

1&(6�FRPPHQGV�WKH�*RYHUQLQJ�%RDUG�IRU�WKHLU�LQLWLDWLYH�WR�H[DPLQH�WKH�EDFNJURXQG�TXHVWLRQV�LQ� 
WKHLU�FXUUHQW�XVDJH�DQG�SURFHVV���1$(3¶V�EDFNJURXQG�TXHVWLRQV�DUH�DQ�LPSRUWDQW�UHVRXUFH�WR�WKH� 
HGXFDWLRQDO�FRPPXQLW\���$V�VXFK��LW�LV�FULWLFDO�WKDW�1&(6�DQG�WKH�*RYHUQLQJ�%RDUG�FRQWLQXH�WR� 
HYDOXDWH�SURFHVVHV�DQG�LPSURYHPHQWV�WR�VWUHQJWKHQ�WKLV�LPSRUWDQW�UHVRXUFH�� 

1&(6�VXSSRUWV�PDQ\�RI�WKH�UHFRPPHQGDWLRQV�GLVFXVVHG�LQ�WKH�SDSHU���2EWDLQLQJ�SROLF\�UHOHYDQW� 
LQIRUPDWLRQ�DQG�WUHQGV�LV�DQ�LPSRUWDQW�JRDO�RI�1$(3���,Q�SDUWLFXODU��1&(6�DJUHHV�ZLWK�WKH�IROORZLQJ� 
UHFRPPHQGDWLRQV�DQG�WKURXJK�RXU�FXUUHQW�DQG�IXWXUH�DFWLYLWLHV�ZH�ZLOO�FRQWLQXH�WR�VXSSRUW�WKHP�DQG� 
VWULYH�WR�HQKDQFH�WKHLU�SUHVHQFH�LQ�WKH�1$(3�SURJUDP�� 

:KLOH�ZH�PD\�QRW�DJUHH�ZLWK�DOO�RI�WKH�LQGLYLGXDO�FRPSRQHQWV�RI�WKHVH�UHFRPPHQGDWLRQV��ZH� 
HQGRUVH�WKH�SULQFLSOH�EHKLQG�WKH�UHFRPPHQGDWLRQ���� 

�    Recommendation Area 2��Strengthen the validity, reliability and coordination of the 
measures and clusters of measures for background questions����1&(6�LV�LQWHUHVWHG�LQ� 
H[SORULQJ�DGGLWLRQDO�ZD\V�WR�VWUHQJWKHQ�WKH�UHOLDELOLW\�DQG�YDOLGLW\�RI�EDFNJURXQG�TXHVWLRQV��� 
&XUUHQWO\��1$(3�HPSOR\V�WKH�IROORZLQJ�SURFHGXUHV�WR�HYDOXDWH�WKH�UHOLDELOLW\�DQG�YDOLGLW\�RI� 
D�TXHVWLRQQDLUH�LWHP�� 
� &RQGXFW�H[SHUW�SDQHO�UHYLHZV�RI�LWHPV�WR�FRQILUP�WKDW�WKH�TXHVWLRQ�FRYHUV�WKH�IXOO�UDQJH� 

RI�WKH�PHDQLQJ�RI�WKH�FRQVWUXFW�� 
� &RQGXFW�FRJQLWLYH�LQWHUYLHZV�WR�FKHFN�IRU�FRQVLVWHQW�XQGHUVWDQGLQJ�RI�TXHVWLRQV��DQG� 

WHUPV��DQG�LQYHVWLJDWH�WKH�UDQJH�RI�UHVSRQVHV�WKDW�UHVSRQGHQWV�ZLOO�UHSRUW�� 
� ([DPLQH�PLVVLQJ�UDWHV�DQG�UHVSRQVH�SDWWHUQV�WR�DVVHVV�ZKHWKHU�WKHUH�PD\�EH�D�SUREOHP�  

WKDW�ZDUUDQWV�FKDQJLQJ�DQ�LWHP�RU�QRW�LQFOXGLQJ�DQ�LWHP�LQ�D�IXWXUH�DGPLQLVWUDWLRQ��  
� ([DPLQH�WKH�UHODWLRQVKLS�EHWZHHQ�VXUYH\�UHVSRQVHV�ZLWK�RWKHU�YDULDEOHV��H�J���VWXGHQWV�  

DYHUDJH�VFDOH�VFRUHV��� 

�    Recommendation 1d (Use consistency over time as a criterion to consider for question 
selection and wording)� 7KH�UHSRUW�FDOOV�IRU�FRQVLVWHQF\�LQ�TXHVWLRQ�ZRUGLQJ�RYHU�WLPH�DV�D� 
FRQVLGHUDWLRQ���5HSRUWLQJ�WUHQG�LQIRUPDWLRQ�LV�RI�FULWLFDO�LPSRUWDQFH�IRU�1$(3�DQG�1&(6� 
FRQFXUV�ZLWK�WKH�LPSRUWDQFH�RI�WKLV�UROH���2YHU�WKH�ODVW�VHYHUDO�\HDUV��FKDQJHV�WR�WKH�ZRUGLQJ� 
RI�EDFNJURXQG�TXHVWLRQV�KDYH�EHHQ�PDGH�WR�HQVXUH�FRQVLVWHQF\�DFURVV�WKH�TXHVWLRQV��VXFK�DV� 
FRQVLVWHQF\�DFURVV�JUDGHV�RU�FRQVLVWHQF\�DFURVV�VXEMHFWV����$V�VXFK��WKH�SURJUDP�LV�DFWLYHO\� 
DGRSWLQJ�WKH�SKLORVRSK\�RI�PDLQWDLQLQJ�FRQVLVWHQF\�LQ�WKH�EDFNJURXQG�TXHVWLRQV�� 

� � � � � 3DJH���RI���  
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 �    Recommendation Area 4d��NAEP should encourage others to conduct exploratory studies 
of the NAEP background variables����([WHUQDO�UHVHDUFKHUV�XWLOL]H�1$(3�GDWD�WR�SUHSDUH� 
UHSRUWV�IRFXVHG�RQ�EDFNJURXQG�TXHVWLRQ�ILQGLQJV���,W�LV�LPSRUWDQW�WKDW�UHVHDUFKHUV�DUH� 
SURYLGHG�RSSRUWXQLWLHV�WR�DFFHVV�1$(3�GDWD�WR�KHOS�HQVXUH�WKH�EDFNJURXQG�TXHVWLRQQDLUH�DUH� 
QRW�DQ�XQGHUXVHG�UHVRXUFH���1&(6�ZRXOG�EH�VXSSRUWLYH�RI�UHILQLQJ�WKH�FXUUHQW�JUDQW�SURFHVV� 
LQ�RUGHU�WR�JLYH�DQ�LQFUHDVHG�HPSKDVLV�IRU�WKHVH�W\SHV�RI�DFWLYLWLHV���� 

�    Recommendation 4e��Further improve the powerful online NAEP tools for data analysis���� 
1&(6�LV�LQWHUHVWHG�LQ�DOORZLQJ�HDVLHU�DFFHVV�WR�WKH�ZHDOWK�RI�EDFNJURXQG�LQIRUPDWLRQ�WR�WKH� 
JHQHUDO�SXEOLF���,Q�DGGLWLRQ��LW�PD\�EH�ZRUWK�QRWLQJ�WKDW�VRPH�RI�WKH�UHSRUW¶V� 
UHFRPPHQGDWLRQV�UHODWHG�WR�H[SDQGLQJ�WKH�FXUUHQW�IXQFWLRQDOLW\�RI�1'(�WR�PDNH� 
H[SORUDWLRQ�DQG�H[SRUWLQJ�RI�EDFNJURXQG�YDULDEOH�GDWD�PRUH�FRQYHQLHQW�DUH��DW�OHDVW�LQ� 
SDUW��DOUHDG\�LPSOHPHQWHG���)RU�H[DPSOH��LW�LV�QRZ�SRVVLEOH�WR�H[SRUW�GDWD�WR�([FHO��UDWKHU� 
WKDQ�QHHGLQJ�WR�NH\�HQWHU�WKH�GDWD��IURP�WKH�%XLOG�5HSRUWV�WDE���$OVR��LW�LV�SRVVLEOH�WR� 
VHDUFK�IRU�NH\ZRUGV�LQ�D�YDULDEOH¶V�QDPH�RQ�WKH�6HOHFW�9DULDEOHV�WDE�� 

:KLOH�ZH�VXSSRUW�WKH�RYHUDOO�HIIRUW�DQG�WKH�DERYH�PHQWLRQHG�VSHFLILF�UHFRPPHQGDWLRQV��1&(6� 
ZRXOG�OLNH�WR�UHVSRQG�WR�WKH�IROORZLQJ�DUHDV�GLVFXVVHG�LQ�WKH�UHSRUW�WKDW�DUH�SRWHQWLDOO\�PRUH� 
SUREOHPDWLF��

 -	 Increase Student and School Burden (as suggested in Recommendations 2c and 3b)���:H� 
DUH�JUHDWO\�FRQFHUQHG�DERXW�WKH�UHSRUW¶V�UHFRPPHQGDWLRQV�WKDW�ZRXOG�VLJQLILFDQWO\�LQFUHDVH� 
EXUGHQ�RQ�VWXGHQWV�DQG�VFKRROV��6SHFLILFDOO\��WKH�UHFRPPHQGDWLRQ�WR�H[SDQG�EXUGHQ�RQ� 
VWXGHQW�DQG�VFKRROV�E\�UHTXLULQJ�PRUH�WLPH�IRU�DQVZHULQJ�EDFNJURXQG�TXHVWLRQQDLUHV�ZLOO� 
OLNHO\�KDYH�D�QHJDWLYH�LPSDFW�RQ�SDUWLFLSDWLRQ�DQG�UHVSRQVH�UDWHV���8QOLNH�7,066��3,6$��DQG� 
3,5/6��WKHUH�DUH�PDQ\�VFKRROV�WKDW�DUH�VDPSOHG�E\�1$(3�RQ�D�UHJXODU�EDVLV���1$(3�LV� 
DVVHVVHG�HYHU\�\HDU��RIWHQ�DW�JUDGHV�������DQG�����ZKLOH�WKH�LQWHUQDWLRQDO�DVVHVVPHQWV�DUH� 
DVVHVVHG�HYHU\�WKUHH�WR�ILYH�\HDUV��ZLWK�RQO\�RQH��IRU�3,6$�DQG�3,5/6��RU�WZR��IRU�7,066�� 
JURXSV�RI�VWXGHQWV���1$(3�LV�D�PXFK�PRUH�IUHTXHQW�SUHVHQFH��DQG�FRQVHTXHQWO\��PXVW�EH� 
PRUH�FRQVLGHUDWH�RI�WKH�WLPH�VFKRROV�DUH�DVNHG�WR�GLYHUW�IURP�WHDFKLQJ�WR�WHVWLQJ���%HFDXVH� 
1$(3�LV�DGPLQLVWHUHG�ZLWK�PXFK�JUHDWHU�IUHTXHQF\��RQH�PLJKW�SUHGLFW�VFKRRO�SDUWLFLSDWLRQ�LQ� 
1$(3�ZRXOG�EH�QRWLFHDEO\�ORZHU�WKDQ�LQ�WKH�LQWHUQDWLRQDO�DVVHVVPHQWV���+RZHYHU��WKH�GDWD� 
LQGLFDWH�WKH�RSSRVLWH���1$(3¶V�UHVSRQVH�UDWHV�DUH�VLJQLILFDQWO\�EHWWHU�DQG�WKLV�UHVXOW�PD\�EH� 
DWWULEXWHG�WR�WHVWLQJ�WLPH���� 

1$(3�FXUUHQWO\�UHTXLUHV�RQO\����PLQXWHV�IRU�DVVHVVPHQW�WLPH�WR�DQVZHU�WKH�FRJQLWLYH�DQG� 
EDFNJURXQG�TXHVWLRQV�IRU�SDSHU�DQG�SHQFLO�DVVHVVPHQWV�DQG�RQO\����PLQXWHV�IRU�FRPSXWHU� 
EDVHG�DVVHVVPHQWV��ZLWK�WKH�DGGLWLRQDO����PLQXWHV�EHLQJ�DGGHG�WR�WKH�FRJQLWLYH�SRUWLRQ�RI�WKH� 
DVVHVVPHQW���7KH�LQWHUQDWLRQDO�DVVHVVPHQWV��KRZHYHU��UHTXLUH�EHWZHHQ�����DQG�����PLQXWHV� 
RI�DVVHVVPHQW�WLPH���)LHOG�UHSRUWV�VXJJHVW�WKH�DPRXQW�RI�WLPH�UHTXLUHG�RQ�WKH�LQWHUQDWLRQDO� 
DVVHVVPHQWV�LV�D�VLJQLILFDQW�SUREOHP�DQG�WKH�WLPH�EXUGHQ�UHGXFHV�VFKRRO�SDUWLFLSDWLRQ��� 
&RQYHUVHO\��WKH�VFKRRO�UHVSRQVH�UDWHV�IRU�1$(3�DUH�PXFK�KLJKHU�WKDQ�IRU�DQ\�LQWHUQDWLRQDO� 
DVVHVVPHQW�DGPLQLVWHUHG�LQ�WKH�8�6���DV�LQGLFDWHG�LQ�WKH�WDEOH�EHORZ��� 
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U.S. School Participation Rates for NAEP and International Assessments 

Assessment School Response 
Rate 

Frequency of 
Assessments 

Amount of Assessment 
Time (Cognitive and BQ) 

NAEP (grade 4) ���� (YHU\�\HDU� ������PLQXWHV� 

NAEP (grade 8) ���� (YHU\�\HDU� ������PLQXWHV� 

NAEP (grade 12) ���� (YHU\�\HDU� ������PLQXWHV� 

TIMSS (grade 4) ���� (YHU\���\HDUV� ����PLQXWHV� 

TIMSS (grade 8) ���� (YHU\���\HDUV� ����PLQXWHV� 

PISA ���� (YHU\���\HDUV� ����PLQXWHV� 

PIRLS ���� (YHU\���\HDUV� ����PLQXWHV� 
1RWHV��� 

3DUWLFLSDWLRQ�UDWHV�DUH�IURP�WKH�PRVW�UHFHQWO\�SXEOLVKHG�DVVHVVPHQWV��1$(3���������7,066���������3,6$��������� 
DQG�3,5/6����������� 

1$(3�LV�FRQJUHVVLRQDOO\�PDQGDWHG�IRU�UHDGLQJ�DQG�PDWKHPDWLFV�IRU�JUDGHV���DQG�����7KHVH�VXEMHFWV�DUH�LQ�WKH�ILHOG� 
HYHU\�RWKHU�\HDU���1$(3������VFKRRO�UHVSRQVH�UDWHV��D�\HDU�LQ�ZKLFK�UHDGLQJ�DQG�PDWKHPDWLFV�ZHUH�QRW�LQ�WKH� 
ILHOG��ZHUH�DOVR�VXSHULRU�WR�VFKRRO�UHVSRQVHV�UDWHV�IRU�WKH�LQWHUQDWLRQDO�DVVHVVPHQWV���7KH������1$(3�VFKRRO� 
UHVSRQVH�UDWH�ZDV�����IRU�JUDGH��������IRU�JUDGH����DQG�����DW�JUDGH������� 

� 

�    Spiral Background Questions (as suggested in Recommendation 3a):�7KH�UHSRUW� 
UHFRPPHQGV�LPSOHPHQWLQJ�D�SURFHGXUH�LQ�ZKLFK�WKH�EDFNJURXQG�TXHVWLRQV�DUH�VSLUDOHG�VR� 
WKDW�QR�VWXGHQW�UHFHLYHV�DOO�RI�WKH�EDFNJURXQG�TXHVWLRQV��EXW�WKDW�WKH�IXOO�VHW�RI�TXHVWLRQV�LV� 
DGPLQLVWHUHG�DFURVV�WKH�HQWLUH�VDPSOH���7KH�LQWHQWLRQ�EHKLQG�WKLV�UHFRPPHQGDWLRQ�LV�WR� 
H[SDQG�WKH�QXPEHU�RI�EDFNJURXQG�TXHVWLRQQDLUH�LWHPV�WKDW�DUH�DGPLQLVWHUHG�DV�SDUW�RI�DQ\� 
JLYHQ�VXEMHFW�DUHD�DVVHVVPHQW���1&(6�VXSSRUWV�WKLV�HIIRUW��KRZHYHU�VHYHUDO�FKDOOHQJHV�PXVW� 
ILUVW�EH�DGGUHVVHG�� 

)RU�LQVWDQFH��LQ�RUGHU�WR�LPSOHPHQW�WKLV�HIIHFWLYHO\�DQG�VR�WKDW�WKH�UHVXOWV�DUH�XQELDVHG��DOO� 
TXHVWLRQV�ZRXOG�QHHG�WR�EH�LQFOXGHG�LQ�WKH�DQDO\VLV�FRQGLWLRQLQJ�PRGHO���7KH�H[DFW�DSSURDFK� 
WKDW�FRXOG�EH�WDNHQ�WR�LPSOHPHQW�WKLV�ZRXOG�QHHG�WR�EH�GHWHUPLQHG���1XPHURXV�RSWLRQV�FRXOG� 
EH�FRQVLGHUHG�IRU�PRGLI\LQJ�WKH�FRQGLWLRQLQJ�PRGHO��VXFK�DV�HPSOR\LQJ�PXOWLSOH� 
FRQGLWLRQLQJ�PRGHOV�RU�LQFOXGLQJ�DOO�TXHVWLRQV�DQG�WUHDWLQJ�WKH�RQHV�WKDW�ZHUH�QRW� 
DGPLQLVWHUHG�DV�PLVVLQJ����1&(6�ZRXOG�QHHG�WR�LQYHVWLJDWH�WKHVH�GLIIHUHQW�DOWHUQDWLYHV�WR� 
GHWHUPLQH�WKH�PRVW�DSSURSULDWH�PHWKRGRORJ\�IRU�WKH�1$(3�GDWD��ERWK�LQ�WHUPV�RI�WKH� 
UHOLDELOLW\�DQG�YDOLGLW\�RI�WKH�UHVXOWV�DQG�WKH�UHSRUWLQJ�WLPHOLQH�DQG�UHTXLUHPHQWV���� 

,Q�DGGLWLRQ��LW�LV�LPSRUWDQW�WR�UHFRJQL]H�WKDW�VSLUDOLQJ�WKH�EDFNJURXQG�TXHVWLRQV�ZLOO�GHFUHDVH� 
WKH�LQGLYLGXDO�VDPSOH�VL]H�IRU�HDFK�TXHVWLRQ���,Q�UHWXUQ��WKH�VWDQGDUG�HUURUV�DVVRFLDWHG�ZLWK� 
WKH�UHVXOWV�ZLOO�LQFUHDVH���7KH�H[DFW�LPSDFW�RI�WKLV�LQFUHDVH�LQ�VWDQGDUG�HUURUV�ZRXOG�QHHG�WR� 
EH�LQYHVWLJDWHG�WR�HYDOXDWH�LI�LW�ZRXOG�KDYH�VLJQLILFDQW�UHSRUWLQJ�LPSOLFDWLRQV�IRU�VXEJURXSV� 
ZLWKLQ�MXULVGLFWLRQV���1&(6�ZDQWV�WR�PDNH�VXUH�WKDW�VSLUDOLQJ�GRHV�QRW�FRPSURPLVH�RXU� 
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DELOLW\�WR�UHSRUW�EDFNJURXQG�GDWD�GXH�WR�D�VDPSOLQJ��H�J���EDFNJURXQG�GDWD�IRU�XUEDQ�GLVWULFWV� 
WKDW�WUDFNV�SURJUHVV�LQ�LPSOHPHQWLQJ�LQVWUXFWLRQDO�FXUULFXODU��DQG�WHFKQRORJLFDO�FKDQJHV����� 

�    Rotating Background Questions (as suggested in Recommendation 1a)��7KH�UHSRUW�FDOOV� 
IRU�WKH�URWDWLRQ�RI�VRPH�EDFNJURXQG�TXHVWLRQV��VXFK�WKDW�WKH\�ZRXOG�RQO\�EH�DVVHVVHG�LQ� 
HYHU\�RWKHU�DGPLQLVWUDWLRQ���7KH�WKHRU\�RI�VXFK�DQ�DSSURDFK�LV�WKDW�LQIRUPDWLRQ�RQ�DGGLWLRQDO� 
WRSLFV�DQG�TXHVWLRQV�FDQ�EH�FROOHFWHG��ZLWKRXW�LQFUHDVLQJ�EXUGHQ���+RZHYHU��LW�LV�LPSRUWDQW�WR� 
QRWH�WKDW�WKLV�DSSURDFK�ZRXOG�\LHOG�ORQJHU�SHULRGV�RI�WLPH�EHWZHHQ�WUHQG�UHSRUWLQJ�DQG��WKXV�� 
OLPLWHG�WUHQG�LQIRUPDWLRQ�ZRXOG�EH�DYDLODEOH�ZLWK�HDFK�DVVHVVPHQW���)RU�WKH�OHJLVODWLYHO\� 
PDQGDWHG�UHDGLQJ�DQG�PDWKHPDWLFV�JUDGHV���DQG���DVVHVVPHQWV��VWDWHV�XVH�WKH�WUHQG� 
LQIRUPDWLRQ�WR�KHOS�H[SODLQ�FKDQJHV�IURP�RQH�DGPLQLVWUDWLRQ�WR�WKH�QH[W���,Q�DGGLWLRQ��IRU�WKH� 
DVVHVVPHQWV�DGPLQLVWHUHG�OHVV�IUHTXHQWO\��L�H���HYHU\���RU���\HDUV���YHU\�OLWWOH�WUHQG�GDWD�FRXOG� 
EH�FDSWXUHG�DPRQJ�URWDWHG�TXHVWLRQV�RYHU�WKH�FRXUVH�RI�WKH�IUDPHZRUN�� 

�    Scope of Questions (as referenced in the Executive Summary and Recommendation 
1b): 7KH�UHSRUW�FLWHV�WKH�LPSRUWDQFH�RI�LQFOXGLQJ�SROLF\�UHOHYDQW�WRSLFV�LQ�WKH�1$(3� 
EDFNJURXQG�TXHVWLRQQDLUHV��VXFK�DV�RSSRUWXQLW\�WR�OHDUQ�LVVXHV��NH\�LQVWUXFWLRQDO��FXUULFXODU�� 
DQG�WHFKQRORJLFDO�FKDQJHV��DQG�RXW�RI�VFKRRO�OHDUQLQJ�IDFWRUV���7KH�SDQHO�VKRXOG�EH�DZDUH� 
WKDW�WKHUH�DUH�H[DPSOHV�RI�EDFNJURXQG�TXHVWLRQV�WKDW�DOUHDG\�DGGUHVV�HDFK�RI�WKHVH�WRSLFV�LQ� 
ERWK�WKH�FRUH�DQG�VXEMHFW�VSHFLILF�VWXGHQW�TXHVWLRQQDLUHV��DV�ZHOO�DV�LQ�WKH�WHDFKHU� 
TXHVWLRQQDLUHV���1&(6�KDV�SUHYLRXVO\�PHW�UHVLVWDQFH�IURP�VRPH�RI�RXU�VWDNHKROGHUV�ZKR� 
YLHZ�FHUWDLQ�WRSLFV��VXFK�DV�RXW�RI�VFKRRO�OHDUQLQJ��DV�SRWHQWLDOO\�WRR�LQWUXVLYH���0RUHRYHU�� 
1$(3�OHJLVODWLRQ�SURKLELWV�HYDOXDWLQJ�RU�DVVHVVLQJ�SHUVRQDO�RU�IDPLO\�EHOLHIV�DQG�DWWLWXGHV���� 

1R�PDWWHU�KRZ�PXFK�WLPH�WKH�SURJUDP�GHFLGHV�WR�UHTXLUH�RI�LWV�TXHVWLRQQDLUH�UHVSRQGHQWV�� 
WKHUH�ZLOO�DOZD\V�KDYH�WR�EH�FKRLFHV�PDGH�EDVHG�RQ�SULRULWLHV�IRU�UHSRUWLQJ�DQG�LQIRUPDWLRQ� 
SROLF\���([WHQGLQJ�WKH�1$(3�EDFNJURXQG�TXHVWLRQV�IXUWKHU�WR�LQIRUP�WRSLFV�RI�FXUUHQW�SROLF\� 
LQWHUHVW�FRXOG�SXW�WKH�SURJUDP�LQ�D�SUHFDULRXV�SRVLWLRQ�JLYHQ�WKH�UHFHQW�QDWLRQDO�FRQYHUVDWLRQ� 
FRQFHUQLQJ�WKH�OHYHO�RI�JRYHUQPHQW�LQYROYHPHQW�LQ�VFKRROV���1$(3�LV�QRW�GHVLJQHG�WR�VHUYH� 
DV�D�SURJUDP�HYDOXDWRU���7KH�1$(3�OHJLVODWLRQ�VWLSXODWHV��³7KH�XVH�RI�DVVHVVPHQW�LWHPV�DQG� 
GDWD�RQ�DQ\�DVVHVVPHQW�DXWKRUL]HG�XQGHU�WKLV�VHFWLRQ�E\�DQ�DJHQW�RU�DJHQWV�RI�WKH�)HGHUDO� 
*RYHUQPHQW�WR�UDQN��FRPSDUH��RU�RWKHUZLVH�HYDOXDWH�LQGLYLGXDO�VWXGHQWV�RU�WHDFKHUV��RU�WR� 
SURYLGH�UHZDUGV�RU�VDQFWLRQV�IRU�LQGLYLGXDO�VWXGHQWV��WHDFKHUV��VFKRROV�RU�ORFDO�HGXFDWLRQDO� 
DJHQFLHV�LV�SURKLELWHG�´��1&(6�UHFRPPHQGV�H[HUFLVLQJ�VLJQLILFDQW�FDXWLRQ�VR�VFKRRO� 
DGPLQLVWUDWRUV��WHDFKHUV��VWXGHQWV��DQG�WKHLU�SDUHQWV�GR�QRW�FKDUDFWHUL]H�1$(3�EDFNJURXQG� 
TXHVWLRQV�DV�RYHUO\�LQWUXVLYH���� 

�    Expanded Use of Cognitive Laboratories (as suggested in Recommendation 2f)��7KH� 
UHSRUW�FDOOV�IRU�H[SDQGHG�XVH�RI�FRJQLWLYH�LQWHUYLHZV�LQ�GHYHORSLQJ�QHZ�EDFNJURXQG� 
TXHVWLRQV���,W�LV�QRW�FOHDU�KRZ�1$(3�FDQ�VLJQLILFDQWO\�LPSURYH�XSRQ�FXUUHQW�SURFHVVHV�EDVHG� 
RQ�WKLV�UHFRPPHQGDWLRQ���1$(3�HPSOR\V�H[WHQVLYH�DSSOLFDWLRQ�RI�FRJQLWLYH�LQWHUYLHZ� 
SURFHGXUHV�WR�HQVXUH�WKH�ODQJXDJH�DQG�WHUPV�XVHG�LQ�EDFNJURXQG�TXHVWLRQV�DUH�FOHDU�WR� 
UHVSRQGHQWV��DQG�HOLFLW�WKH�W\SH�RI�LQIRUPDWLRQ�GHVLUHG���6WDUWLQJ�LQ�HDUO\�������DOO�QHZO\� 
GHYHORSHG�DQG�UHYLVHG�TXHVWLRQV�KDYH�XQGHUJRQH�FRJQLWLYH�ODERUDWRU\�SURFHGXUHV���,Q� 
DGGLWLRQ�WR�WUDGLWLRQDO�FRJQLWLYH�LQWHUYLHZ�WHFKQLTXHV��1&(6�DQG�LWV�FRQWUDFWRUV�XVH�RWKHU� 
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WHFKQLTXHV�WR�HQVXUH�KLJK�TXDOLW\�LWHPV��LQFOXGLQJ�SUH�WHVWLQJ�LQ�WKH�IRUP�RI�IRFXV�JURXSV�DQG� 
LWHP�WU\RXWV��HVSHFLDOO\�ZLWK�PDQ\�RI�WKH�QHZ�FRPSXWHU�GHOLYHUHG�EDFNJURXQG�TXHVWLRQQDLUH� 
GHYHORSPHQW�HIIRUWV�� 

�    Pooling Item Responses Across Surveys (as mentioned in Recommendation 3b)���,W�LV�QRW� 
FOHDU�KRZ�LWHP�UHVSRQVHV�FRXOG�EH�SRROHG�DFURVV�VXFFHVVLYH�VXUYH\V�LQ�DQ\�PHDQLQJIXO�ZD\��� 
(DFK�DVVHVVPHQW�\HDU�LV�VDPSOHG�LQGHSHQGHQWO\�WR�HQVXUH�WKH�UHVXOWV�UHSUHVHQW�WKH�SRSXODWLRQ� 
RI�LQWHUHVW���$V�VXFK�WKH�FRPELQHG��RU�SRROHG��UHVSRQVHV�DFURVV�\HDUV�ZRXOG�QRW�UHSUHVHQW� 
HLWKHU�WDUJHW�SRSXODWLRQ���)RU��H[DPSOH��SRROLQJ�WKH�UHVSRQVHV�IURP�WKH������DQG������JUDGH� 
��PDWKHPDWLFV�VWXGHQW�TXHVWLRQQDLUHV�ZRXOG�QRW�UHSUHVHQW�UHVXOWV�IURP�HLWKHU������RU�������� 
$V�VXFK��SRROLQJ�LWHP�UHVSRQVHV�ZRXOG�SUHVHQW�D�VHYHUH�YLRODWLRQ�WR�GDWD�LQWHJULW\���� 

)LQDOO\��1&(6�ZRXOG�OLNH�WR�DFNQRZOHGJH�WKDW�PRVW�RI�WKH�HIIRUWV�GLVFXVVHG�LQ�WKH�SDSHU��ERWK�WKRVH� 
WKDW�1&(6�HQGRUVHV�DQG�WKRVH�WKDW�ZRXOG�UHTXLUH�DGGLWLRQDO�FRQVLGHUDWLRQ��KDYH�FRVW�LPSOLFDWLRQV��� 
&UHDWLQJ�DGGLWLRQDO�TXHVWLRQV�DQG�DVVHVVLQJ�VWXGHQWV�IRU�LQFUHDVHG�WLPH��FUHDWLQJ�DGGLWLRQDO�UHSRUWV�� 
VSLUDOLQJ�WKH�EDFNJURXQG�TXHVWLRQV��DQG�FRQGXFWLQJ�EULGJH�VWXGLHV�ZRXOG�DOO�LQFXU�DGGLWLRQDO�FRVWV�� 

:LWKRXW�DGGLWLRQDO�IXQGV�IURP�WKH�IHGHUDO�EXGJHW��WKH�DGGLWLRQ�RI�WKHVH�DFWLYLWLHV�ZRXOG�SODFH�RWKHU� 
1$(3�DFWLYLWLHV�LQ�MHRSDUG\���� 

� 
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American�Educational�Research�Association�Comments�� 
to�the�National�Assessment�Governing�Board� 

on�the�Expert�Panel�Report� 
NAEP�Background�Questions:�An�Underused�National�Resource� 

Response�to�April�11,�2012�Request�from�NAGB� 
� 
The�American�Educational�Research�Association�(AERA)�is�pleased�to�have�been�invited� 
to�comment�on�the�expert�panel�report�on�NAEP�Background�Questions:�An�Underused� 
National�Resource�(2012).�We�commend�the�leadership�of�the�National�Assessment� 
Governing�Board�(NAGB)�for�undertaking�a�review�of�background�questions�at�this� 
critical�time,�when�disparities�in�educational�progress�and�achievement�continue�to� 
challenge�our�educational�and�societal�commitments.��� 
� 
AERA�staff,�leadership,�and�members�have�been�engaged�in�NAEP/NAGB�for�many�years� 
through�providing�testimony�on�behalf�of�NAEP�appropriations,�participating�in�focus� 
groups�on�future�directions�of�NAEP,�providing�research�forums�for�NAGB�leadership,� 
and�participating�in�previous�workshops�about�background�questions.�AERA�is�a�coͲ 
publisher�and�distributor�of�a�comprehensive�history�of�NAEP,�The�Nation’s�Report�Card:� 
Evolution�and�Perspectives�(2004).�Also,�as�the�national�scientific�association�for� 
approximately�25,000�education�researchers,�many�of�our�members�serve�on� 
NAEP/NAGB�committees�and�boards,�and�most�importantly�they�re�active�users�of�NAEP� 
through�undertaking�scientific�studies�that�have�both�added�to�knowledge�and�revealed� 
areas�where�NAEP�could�be�strengthened.��� 
� 
The�AERA�comments�are�organized�in�three�parts�as�suggested�in�the�NAGB�request:�a� 
general�comment�on�the�overall�direction�provided�by�the�report,�comments� 
highlighting�specific�areas�of�support,�and�areas�where�we�have�specific�concerns�or� 
raise�questions.�We�also�offer�a�concluding�comment�regarding�how�best�to�proceed�in� 
the�next�generation�of�NAEP�development,�including�in�areas�of�background�variables,� 
during�the�years�ahead.��� 
� 
General�Comment�on�the�Guidance�Provided�by�the�Report� 
� 
Overall,�this�report�constitutes�a�very�important�step�in�enhancing�the�largest�U.S.� 
educational�survey.�The�background�items�have�consistently�been�underdeveloped�and� 
thus�minimize�the�opportunity�for�deeper�and�more�comprehensive�analyses,�especially� 
regarding�trends�in�performance�of�different�groups�of�students.�This�report�not�only� 
suggests�more�detailed�information�on�background�characteristics�but�also�highlights� 
other�family�activities�in�the�home�shown�to�be�associated�with�academic�performance� 
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that�could�and�should�be�part�of�the�NAEP�background�questionnaire.�Particularly� 
valuable�is�that�this�report�makes�recommendations�regarding�items�that�are�replicated� 
and�should�be�deleted.�While�the�specifics�may�merit�further�discussion�and�advice� 
(including�from�experts�within�the�National�Center�for�Education�Statistics�[NCES]),�the� 
general�orientation�toward�reducing�redundancy�and�pressing�for�coordination�and� 
integration�is�wise.�Perhaps�most�importantly�the�report�suggests�incorporating�items� 
from�PISA�and�TIMSS�that�would�enhance�the�usefulness�of�NAEP�in�terms�of�comparing� 
results�with�other�international�surveys.�The�report�also�importantly�recommends�the� 
need�for�further�research—specifically�noting�the�value�of�a�grant�program�for� 
researchers�to�extend�the�analytic�properties�of�NAEP.� 
� 
Presently�NAEP�is�a�descriptive�survey�of�the�nation’s�academic�performance.�Several� 
reports�have�suggested�modifications�to�the�sampling�design�of�NAEP,�including� 
embedding�an�individual�student�longitudinal�component�that�would�increase�the� 
opportunities�for�estimating�causal�effects�using�observational�data�from�randomͲ 
sample�surveys.�The�report�appropriately�cautions�researchers�that�even�with�an� 
enhanced�background�questionnaire�the�present�design�of�NAEP�limits�what�statistical� 
inferences�can�be�estimated.�This�point�is�wellͲtaken;�however,�recent�methodological� 
advances�may�increase�the�efficiency�of�estimators�that�can�be�used�to�estimate�causal� 
effects.�This�could�be�one�of�the�methodological�problems�that�could�be�explored�with� 
grant�support.�Nevertheless,�we�continue�to�underscore�the�cautions�associated�with� 
causal�analysis�with�crossͲsectional�data�and�selfͲreported�survey�questions.�This�is� 
another�area�where�coordination�with�NCES�could�lead�to�strong�strategic�decisions�and� 
choices�consistent�with�the�spirit�and�objectives�set�forth�in�this�report.���� 
� 
The�report�advances�recommendations�and�offers�sound�counsel�and�directives�related� 
to�background�questions�that�merit�further�followͲup�and�consideration.�Taken�as�a� 
whole,�the�report�can�strengthen�NAEP�and�the�value�of�this�survey�for�monitoring� 
educational�progress.�AERA�appreciates�that�implementation�of�many�of�these� 
recommendations�will�be�challenging�in�terms�of�the�resource�demands�of�time,�money,� 
and�expertise,�but�we�hope�NAGB�will�find�the�means�and�mechanisms,�and�where� 
appropriate�working�closely�with�NCES,�to�implement�them.�We�are�enthusiastic�about� 
the�general�direction�and�recommendations�in�this�report;�nevertheless,�we�note�below� 
some�specific�areas�where�we�would�urge�NAGB�to�exercise�caution�in�moving�forward.� 
� 
Comments�Supporting�Specific�Recommendations� 
� 
1.��AERA�supports�the�implementation�recommendation�(5d)�to�establish�a�single�NAGB� 
committee�with�responsibility�for�all�background�questions,�and�also�supports�the� 
functions�proposed�for�this�committee�with�regard�to�monitoring,�developing,�and� 
disseminating�information�about�the�background�questions.�It�may�seem�out�of� 
sequence�that�our�first�point�in�support�of�the�recommendations�is�the�final� 
recommendation�in�the�report�itself.�However,�such�a�committee�can�have�major,� 
sustained,�and�systemic�value.�AERA�testified�in�favor�of�a�similar�strategy�for�moving� 
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forward�with�background�questions�in�an�oral�report�at�the�2002�hearings�sponsored�by� 
NAGB.�We�believe�that�the�issue�of�background�questions�is�one�requiring�continuous� 
review�and�fixed�responsibility�and�that�a�standing�committee�of�NAGB�is�a�sound� 
approach�to�providing�capacity�for�the�functions�envisioned.� 
� 
2.��AERA�also�supports�the�major�recommendations�for�providing�background�questions� 
that�are�drawn�from�established�research�and�that�are�useful�for�analysis�leading�to� 
improved�understanding�of�education�phenomenon�uniquely�assessed�by�NAEP.�The� 
report�suggests�that�“core”�and�“second�tier”�questions�might�be�introduced�and� 
rotated�across�surveys�periodically;�that�efforts�be�made�to�identify�clusters�of�questions� 
that�collectively�best�measure�different�aspects�of�researchͲbased�theoretical� 
frameworks�for�major�educational�topics;�and�encourages�study�of�spiral�sampling�to� 
permit�additional�questions�without�adding�to�time�requirements�for�students.� 
� 
3.��We�call�attention�to�the�importance�of�the�report�recommendation�that�special� 
reports�highlighting�background�question�analysis�be�produced�regularly.�In�addition�to� 
providing�the�public�with�richer�information�about�the�education�status�of�the�nation,� 
such�reports�and�the�attending�explanations�of�the�limitations�of�cross�sectional,�nonͲ 
longitudinal�data�bases,�will�educate�the�public�about�its�limitations�for�causal�analyses.�� 
In�essence,�the�reports�could�model�the�sound�and�productive�use�of�background�data� 
for�policy�makers,�members�of�the�media,�and�researchers.� 
� 
4.��AERA�has�been�leading�a�grants�program�(the�AERA�Grants�Program)�under�the�aegis� 
of�a�Governing�Board�of�leading�research�scientists�since�1989.�The�AERA�Grants� 
Program�is�dedicated�to�the�analysis�of�largeͲscale�federal�data�sets�supported�in� 
particular�by�the�National�Center�for�Education�Statistics�(NCES),�including�NAEP,�and� 
the�National�Science�Foundation.�The�program�was�begun�and�continues�to�advance� 
knowledge,�tools,�and�methods�exactly�for�the�reason�recommended�in�the�report—to� 
enhance�the�use�of�data�resources�that�otherwise�are�underutilized,�especially�at�the� 
level�of�their�potential.�We�support�the�recommendation�for�NAGB�to�create�a�research� 
program�with�regard�to�the�use�and�development�of�background�questions�as�vital�to� 
achieving�the�goals�of�the�report.�We�encourage�consideration�of�whether�a�new� 
funding�entity�needs�to�be�created�or�whether�within�IES/NCES�or�through�entities�such� 
as�the�AERA�Grants�Program�the�same�goals�could�be�effectively�and�efficiently�realized.���� 
� 
5.�AERA�endorses�the�report’s�recommendation�that�NAGB�and�NCES�continue�to�seek� 
ways�to�develop�an�improved�measure�of�socioͲeconomic�status�(SES),�either�through� 
development�of�composite�items�or�by�generating�SES�data�from�information�available� 
by�linking�with�other�instruments�such�as�the�American�Community�Survey.��The� 
recommendation�to�explore�geocoding�to�aggregate�data�from�the�U.S.�Census�is�worth� 
exploring�also.��� 
� 
Reliance�on�SES�indicators�such�as�school�lunch�eligibility�is�problematic�at�all�times�and� 
especially�now�that�the�Department�of�Agriculture�is�considering�modifications�in�its� 
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policy�for�providing�school�lunch.�Similarly�weak�measures�of�SES�have�limited� 
researcher’s�ability�to�use�NAEP�data�effectively,�and�AERA�welcomes�the�priority�of� 
improved�SES�questions�as�central�to�improved�background�questions.�As�the�lead� 
federal�agency�for�education�statistics�working�in�cooperation�with�the�other�federal� 
statistical�agencies�of�the�federal�government,�NCES�is�and�should�be�an�invaluable� 
resource�and�partner�in�this�regard.� 
� 
6.�Finally,�we�think�it�likely�that�every�background�question�currently�in�use�had�a� 
purpose�when�introduced,�but�agree�that�they�should�be�reviewed�and�modified�with�an� 
eye�toward�making�them�useful�in�research�and�analysis.�The�report�has�a�number�of� 
sound�specific�suggestions�for�doing�so�that�merit�the�attention�of�NAGB.�Having� 
participated�in�some�previous�NAEP�efforts�at�item�development,�we�are�mindful�of�the� 
weight�carried�by�each�question�and�of�the�difficult�trade�offs�involved,�but�also�by�the� 
high�level�of�expertise�of�current�staff�and�consultants�in�performing�this�task.�� 
Nonetheless,�we�believe�that�several�of�the�recommendations�for�additional�researchͲ� 
based�questions�that�might�suggest�explanations�for�cognitive�achievement�should�be� 
explored�by�NAGB.�We�further�encourage�that�such�efforts�build�on�the�use�of�cognitive� 
interviewing�techniques�we�believe�are�in�use�by�NAEP�in�developing�questions.�� 
� 
Comments�on�Raising�Concerns�Related�to�Specific�Recommendations� 
� 
1.�We�question�the�soundness�of�the�recommendation�to�use�NAEP�to�monitor�adoption� 
or�impact�of�policy�changes�such�as�the�Common�Core�standards.�While�we�encourage� 
NAEP�enhancements�in�order�to�have�policy�relevant�value,�we�think�it�is�unnecessary� 
and�potentially�politically�risky�fort�NAEP�to�be�used�to�monitor�implementation�or� 
compliance�with�federal�or�national�reforms.�The�report�fails�to�provide�a�compelling� 
reason�for�seeking�this�type�of�information�as�part�of�NAEP�background�questions�and� 
this�recommendation�appears�antithetical�to�goal�of�developing�researchͲbased� 
questions�that�are�theoretically�sound.�The�Institute�of�Education�Sciences�is�a�federal� 
agency�that�is�evaluating�the�impact�of�federal�intervention�programs�and�is�more�suited� 
for�this�work.�Additionally,�many�research�organizations�and�entities�outside�of� 
government�have�been�effective�in�conducting�such�work.�� 
� 
2.�We�have�concerns�about�the�recommendation�in�1e�to�eliminate�asking�about� 
race/ethnicity�in�the�school�questionnaire�because�it�is�“obtainable�from�student� 
records.”�Self�identification�and�multiͲracial�classification�are�important�measures�that� 
can�directly�relate�to�students’�perceptions�and�performance.�We�urge�caution�in� 
considering�student�records�on�race/ethnicity,�especially�given�the�vagaries�of�how�such� 
data�may�be�collected�and�reported,�as�a�sufficient�variable.�Dropping�such�questions� 
from�NAEP�seems�inconsistent�with�the�overall�aims�of�the�report�in�seeking�to�advance� 
consideration�of�background�attributes.���� 
� 
3.�Issues�about�the�misuse�of�NAEP�background�questions�and�assessment�data�to� 
support�causal�statements�resulting�in�misinformed�policy�development�are�a�serious� 
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matter.�As�noted�above,�we�welcome�the�caution�about�over�interpretation�with�regard� 
to�causality�provided�in�the�report�at�recommendation�4e,�but�note�that�the�emphasis�is� 
misplaced.�The�recommendation�calls�on�NAEP�to�“not�publish�causal�interpretations�of� 
the�factors�determining�performance�differences�based�on�NAEP�data.”�The�problem�of� 
misuse�is�elsewhere�and�requires�education�of�educators,�media,�and�policy�makers�and� 
to�some�extent�also�researchers�about�appropriate�inferences�from�such�data�rather� 
than�admonition�to�NAEP.��� 
� 
A�number�of�actions�proposed�in�the�report�will�indirectly�address�this�problem�(e.g.,� 
reports�build�on�background�questions,�dissemination�of�information�about�them,�small� 
grants�programs),�but�we�believe�the�recommendation�might�be�amended�to��include�a� 
full�description�of�why�NAEP�is�unsuitable�for�providing�causal�interpretation.�The� 
illustrations�of�the�value�of�background�questions�provided�in�the�report�seem� 
ambiguous�on�the�question�of�causality.�For�example,�the�illustration�of�dramatically� 
different�degrees�of�afterschool�math�instruction�in�the�south�and�northeast�(p.�10)�has� 
no�significance�unless�linked�to�differences�in�achievement�in�the�same�regions.��This�is� 
true�of�many�of�the�illustrations�of�application�of�background�questions�and�without� 
further�explicit�clarifications�begs�the�question�of�avoiding�causal�interpretations.��� 
� 
Concluding�Comment�Looking�Ahead� 
� 
As�noted�at�the�outset,�we�applaud�the�leadership�shown�by�NAGB�in�undertaking�this� 
investigation�of�background�questions�and�seeking�the�advice�of�an�expert�panel.�The� 
February�2012�report�is�a�valuable�contribution.�We�believe�that�important�directions� 
and�recommendations�have�been�provided�for�improving�the�quality�and�use�of� 
background�questions.�We�know�that�this�will�be�steady�and�challenging�work.��� 
� 
As�this�work�is�moving�forward,�we�urge�that�further�consideration�be�given�to� 
addressing�the�major�challenges�before�NAEP�as�it�seeks�to�be�as�relevant�in�the�future� 
as�in�the�past.�The�report�makes�frequent�reference�to�international�studies�such�as�PISA� 
and�the�alignment�of�NAEP.�Embedded�in�this�important�report�are�broader�questions� 
about�the�next�generation�of�research�monitoring�and�understanding�educational� 
progress�and�how�best�to�undertake�it.�We�urge�NAGB�to�look�to�the�future�and� 
consider�such�issues�as:�What�will�be�the�important�and�unique�contribution�of�NAEP�in� 
2022?�What�are�the�implications�for�NAEP�of�the�statewide�longitudinal�data�systems� 
(SLDS)�and�how�best�to�nest�the�use�of�administrative�data�systems�with�data�collections� 
such�as�NAEP?�What�are�the�implications�for�the�development�of�NAEP�of�the�growth�of� 
salient�programs�in�NCES�and�other�agencies,�such�as�the�National�Children’s�Study,�or� 
the�growth�and�increased�capacity�of�nonͲgovernmental�groups�engaged�in�reporting�on� 
education�through�new�technologies?�Finally,�NAGB�could�usefully�address�the� 
changed—and�dramatically�heightened—expectations�for�data�use�in�education�that� 
have�developed�among�policy�makers�over�the�past�decades.� 
� 
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We�anticipate�that�such�an�exploration�will�demonstrate�a�continued,�valued�role�for� 
NAEP�in�the�U.S.�education�system.�However,�we�also�think�it�would�be�useful�to� 
consider�vehicles�(including�statutory�ones)�for�strengthening�the�relationship�between� 
NAGB�and�NCES.�The�report�references�activities�of�NAGB�and�NCES�as�if�they�were� 
freestanding—where�collaborations�are�underway�or�being�urged.�We�fully�recognize� 
that�the�structure�provided�by�current�legislation�encourages�separation�of� 
responsibilities�between�NAGB�and�NCES�and�that�there�is�already�a�high�degree�of� 
collaboration�in�place.�Nevertheless,�a�review�of�the�core�purposes�of�NAEP�might� 
suggest�that�its�goals�could�be�realized�more�effectively�and�efficiently�through�closer� 
collaboration�with�NCES�in�planning,�instrument�development,�data�gathering,�and� 
analyses,�and,�over�time,�there�may�be�compelling�reasons�to�strengthen�this� 
relationship�in�legislation.�� 
� 
NCES�as�a�federal�statistical�agency�in�the�United�States�has�a�stature�and�purpose�that� 
can�benefit�NAEP�in�the�year�ahead.�We�urge�that�NAGB�consider�how�NAEP�can�benefit� 
from�stronger�connections�to�NCES�and�gain�from�the�multiplier�effects�of�NCES�data� 
systems�and�the�work�of�NCES�with�other�statistical�agencies�(e.g.,�Census�Bureau,� 
Bureau�of�Justice�Statistics,�Bureau�of�Labor�Statistics),�with�the�states�and�their� 
administrative�longitudinal�data�systems,�and�with�other�nations�in�the�further� 
development�of�international�data�collections.� 
� 
The�American�Educational�Research�Association�appreciates�being�asked�to�comment�on� 
the�report�on�NAEP�background�questions.�Please�call�on�our�Association�if�we�can�be�of� 
further�help�in�pursuing�the�objectives�and�strategies�for�continuing�to�work�on� 
background�questions�or�for�a�broader�examination�of�the�contributions�of�NAEP�in�the� 
coming�decades.� 
� 
Respectfully�submitted,� 
� 
Felice�J.�Levine,�Ph.D.� 
Executive�Director� 
flevine@aera.net� 
202Ͳ238Ͳ3201� 
� 

6� 

66  



� �K �� G N � � L O � � � � K K O L

 

 

 

 

 

 

     
 

 

   
 

Published Online: March 13, 2012 
Published in Print: March 14, 2012, as NAEP Board Considering Gathering Additional Data 

Policymakers Weigh Gathering More Data for NAEP 
Goal is to improve understanding of performance 

By Erik W. Robelen 

As many experts raise questions about the future of "the nation's report card," 
the governing board for the assessment program is exploring changes aimed at 
leveraging the achievement data to better inform education policy and practice. 

The core idea, outlined in a report  to the board, is to expand and make far greater use of 
the background information collected when the National Assessment of Educational Progress is 
given. In doing so, the report suggests, NAEP could identify factors that may differentiate high-
performing states and urban districts from low performers. 

The effort, it says, would parallel the extensive reporting of background variables in global 
assessment systems, such as the Program for International Student Achievement, or PISA. 

The report was released just weeks after the Obama administration proposed a fiscal 2013 
budget that would cut the NAEP budget by $6 million, while funding a pilot program of state 
participation in PISA. 

"Currently, the NAEP background questions are a potentially important but largely underused 
national resource," says the report by a six-member expert panel commissioned by the 
National Assessment Governing Board, or NAGB, which sets policy for the testing program. 
"These data could provide rich insights into a wide range of important issues about the nature 
and quality of American primary and secondary education and the context for understanding 
achievement and its improvement." 

In addition, the report says NAEP background questions could help track policy trends, such as 
implementation of the Common Core State Standards or new teacher-evaluation systems. 

The report, presented this month to NAGB at a meeting in New Orleans, was apparently well-
received by many board members, including the chairman, former Massachusetts Commissioner 
of Education David P. Driscoll. But some of the ideas are generating pushback from current and 
former federal officials. 

"NAGB has a tool that they want to use for everything," said Mark S. Schneider, a former 
commissioner of the National Center for Education Statistics, the arm of the U.S. Department of 
Education that administers the test. He argues that NAEP should stick to its core strengths, 
namely measuring student achievement and serving as a benchmark for state assessments. 

"I find this just a distraction," Mr. Schneider said of the proposed plan. 

Causation vs. Correlation 

Although the report emphasizes the importance of not letting correlations between math 
achievement and rates of absenteeism, for instance, be confused for causation, Mr. Schneider 
argues that such distinctions would be lost on the public and risk damaging NAEP's reputation. 
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"They will make statements that will inevitably push the boundaries, and you will end up with 
questionable reports, in my opinion," said Mr. Schneider, who is now a vice president of the 
Washington-based American Institutes for Research. Other concerns raised about the proposals 
are the cost involved, especially given the president's proposed cut to NAEP, and what some 
experts say may be resistance to the federal government's collection and reporting of more 
information on students, given privacy concerns. 

The new report, commissioned by NAGB, notes that complementing the NAEP tests is a "rich 
collection" of background questions regularly asked of students, teachers, and schools. But the 
collection and the public reporting of such information have been significantly scaled back over 
the past decade, the report says. 

"NAEP should restore and improve upon its earlier practice of making much greater use of 
background data," the report says, "but do so in a more sound and research-supported way." 

It offers recommendations in four areas related to the background questions: asking "important 
questions," improving the accuracy of measures, strengthening sampling efficiency, and 
reinstituting what it calls "meaningful analysis and reporting." 

It's the fourth area, analysis and reporting, that is proving especially controversial. 

Marshall S. "Mike" Smith, a co-author of the report and a former U.S. undersecretary of 
education in the Clinton administration, notes that the report comes at a time when NAEP's long 
-term relevance is at issue. He cites the work to develop common assessments across states in 
English/language arts and mathematics, as well as the growing prominence of international 
exams, like PISA. 

"The future of NAEP is somewhat in doubt," Mr. Smith said. 

PISA's use of extensive background questions, he said, has enabled it to have wide influence. 

"They've built narratives around the assessments: Why are there differences among countries" 
in achievement, he said. "We can't do that with NAEP. We're not able to construct plausible 
scenarios or narratives about why there are different achievement levels among states. And 
we've seen that can be a powerful mechanism for motivating reform." 

Mr. Driscoll, the chairman of NAGB, said the next step is for board staff members to draft 
recommendations on how the proposed changes could be implemented. 

"I have challenged the board to think about how NAEP and NAGB can make a difference and 
have an impact," he said. "There is some very valuable information that we can lay out ... that 
would be instructive for all of us." 

The report makes clear that NAEP should not be used to assert causes for variation in student 
achievement, but that a series of "descriptive findings" could be illustrative and help "generate 
hypotheses" for further study. For example, it might highlight differences in access to 8th grade 
algebra courses or to a teacher who majored in math. 

"A valid concern over causal interpretations has led to a serious and unjustified overreaction," 
the report says. 
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But some observers see reason for concern. 

"It's a mistake to present results that are purely descriptive," said Grover J. "Russ" Whitehurst, 
a senior fellow at the Brookings Institution in Washington who was the director of the federal 
Institute of Education Sciences under President George W. Bush. "It is misleading, and it 
doesn't make any difference if you have a footnote saying these results should not be 
considered causally." 

Jack Buckley, the current NCES commissioner, 
expressed reservations about some of the 
suggestions, especially in the analysis and reporting 
of the background data. 

"The panel is looking toward PISA as an exemplar," 
he said. "Folks at [the Organization for Economic 
Cooperation and Development, which administers 
PISA] write these papers and get a broad audience, 

Visit this blog. but it's not always clear that the data can support 
the conclusions they reach about what works." 

Mr. Buckley said he understands NAGB's desire to be "policy-relevant," but he cautioned that 
"we have to carefully determine what is the best data source for measuring different things." 

Mr. Driscoll said he's keenly aware of not going too far with how the background data are used. 

"I agree ... that we have to be careful about the causal effects," he said. "I think we've gone 
too far in one direction to de-emphasize the background questions, and the danger is to go too 
far in the other direction." 

Vol. 31, Issue 24, Pages 20-21 
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The Hidden Gem of NAEP: 
 Contextual Variables 
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Session Overview  

•	 NAEP Contextual Data: Background and Overview 
• Using NAEP Contextual Data at the State Level:

Effective Practices and Lessons Learned 
•	 Raising the Rigor in Maine 
•	 STEM Education and Science in Washington 
•	 A Tale of Two Issues: Using Contextual Variables to Inform 

Different Audiences in South Dakota 
•	 Cognitive Mediational Strategies and Student Performance: 

A Cautionary Tale from Michigan 
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NAEP Contextual Data: An Overview  
•	 Non-cognitive items included in student, school, and 

teacher questionnaires 
•	 Focus on a variety of topics related to the context of 

learning 
•	 General and subject-specific items 
•	 Some stable items 
• Some items are added/removed based on timely 

topics 
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NAEP Contextual Data: An Overview  
• History: 

• Limited contextual data was collected in 
early NAEP 
• gender, race/ethnicity, literacy materials at home 

• Expansion in 1980s 
• define a more extensive array of subgroups of the 
student population for reporting purposes 
• inform educational policy by describing the 
contexts for learning, sometimes called 
opportunities to learn 
• support research into factors that may be related 
to student achievement 
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NAEP Contextual Data: An Overview  
• Statutory Requirements 

• The 2001 ESEA Reauthorization (P.L. 107-110)
requires NAEP to collect information on gender,
race/ethnicity, socio-economic status, disability,
and limited English proficiency. It must report test 
data on these groups, whenever feasible, that is
cross-tabulated, compared, and reported 
according to the categories required. 

• NAEP may only collect information that is “directly 
related to the appraisal of academic 
achievement” 

• concentrate on non-cognitive variables that are known 
from other research to have such a relationship 

• NAEP cannot ask about personal or family beliefs 
and attitudes 

Background Information Framework  for the  National Assessment of Educational 
Progress, 2003 
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NAEP Contextual Data: An Overview  
Three types of background data :  
1. General Student Reporting Categories 

• Since the first NAEP assessment in 1969, 
achievement results have been disaggregated 
by subgroups of the population  
• Gender 
• Race/ethnicity, 
• SES - parental education, literature in home 
• Type of school location: disadvantaged urban, 
advantaged urban, and rural 
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NAEP Contextual Data: An Overview  
Three types of background data :  
1. General Student Reporting Categories (cont.) 

• NAEP expanded these after 2002 and now reports 
on a broader range of subgroups, such as  
• Eligibility for free/reduced-price lunch 
• SD or ELL status 
• Type of location: urban, suburban, town, rural 
• Type of school: public, private, Catholic, other 
private 
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NAEP Contextual Data: An Overview  
Three types of background data :  
2. Contextual/Policy Information 

• In every assessment, NAEP collects data on basic 
characteristics of the school and student body in 
the school; teacher background, qualifications, 
and experience; and several student 
characteristics. These variables provide a basic 
context for achievement. 

• Timely policy/contextual issues may be rotated 
across assessments. 
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NAEP Contextual Data: An Overview  
3. Subject-Specific Information 

• The subject-specific items in NAEP are focused 
and limited. A set of key issues within each subject 
area will be addressed in a focused and in-depth 
manner across the life of each assessment 
framework. 

• When a new assessment framework is approved, 
NCES reviews the recommendations for 
background data made by the framework 
committee. 
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NAEP Contextual Data: Process 
1. NAGB oversees the development of framework and item 
specifications for the background items. 
2. NCES develops an issues paper to reflect the new priorities, identify 
the data needed to address the issues, and propose an item rotation 
plan.  NCES, in conjunction with a panel of experts, develops an issues 
paper. 
3. NAEP contractors draft and revise background items. 
4. NCES reviews the background items. 
5. The items are piloted, and the results are analyzed. 
6. Based upon pilot data results, some items are revised. 
7. The background items once again undergo reviews by item 
development contractors and then by NCES. 
8. NCES presents items to the Governing Board for its approval. 
9. The items are submitted for clearance by NCES to the Office of 
Management and Budget. 
10. Once clearance is received, each background item is typeset into
the respective student, teacher, school, and/or SD/ELL questionnaires. 
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Raising the Rigor in Maine  
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Raising the Rigor in Maine 

What is Change?   
(according to  Michael Fullan)  
 
•  New materials 
•New behaviors/practices 

 
•New beliefs/understanding 
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•Process is Key  

82  



 
 

•Looked at the contextual data on 
the NAEP Data Explorer to develop questions 
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•NAEP Contextual Data in Mathematics 
(A look at student responses.) 

84  



•NAEP Contextual Data Questions in 
Mathematics 
(A look at teacher responses.) 
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STEM Education and Science in  
Washington  
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http://www.k12.wa.us/Science/pubdocs/Science 
whitepaperFINAL.pdf 89 

http://www.k12.wa.us/Science/pubdocs/Science
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Question: 

91 

How much time do teachers 
spend on Science Instruction by
state? 



 
 

 

NAEP DATA USED FOR REPORT: 

• Responses from the Teachers Background 
Questionnaire on time spent teaching Science in Grade 
8 and Grade 4 as compared to other jurisdictions 

• Scale Score Comparisons by State and Grade Level 
• Disaggregated data by ethnicity and poverty 
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Date obtained from the NAEP Data Explorer
http://nces.ed.gov/nationsreportcard/naepdata/ 

A guide (handout) for replicating the data for the study from 
the NAEP Data Explorer is available.93 
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Reporting Contextual Variables 
Draft Version of Report 
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FINAL REPORT 

98 



ISSUE IDENTIFIED FROM REPORT BASED ON 
CONTEXTUAL VARIABLE: 
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Resulting Actions: 
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A Tale of Two Issues: Using Contextual  
Variables to Inform Different Audiences in  

South Dakota  
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•A tale of two issues – using 
contextual variables to inform 
different audiences in South Dakota 

Issue: Grade 4 Reading Scores 
declining 
•	 Focus on demographics and 

school variables 
•	 Governor honed in on the grade 

4 decline as part of his 
education reform platform 

•	 Inherent bias among 
administrators in the state 
regarding cause of decline 

•	 Investigation into the school 
variables revealed several issues 

•	 Issue: Implementation of 
Common Core ELA standards in 
grade 9-12 

•	 Grade 8 Reading Data to inform 
practice 

•	 School, teacher and student 
perceptions of practice 

•	 In 2011, all public schools with 8th 

grade part of the state sample.
School and teacher data 
provides a comprehensive 
overview of current status in 
state 

•	 Data will be used in professional 
development for grades 7-12  
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•Grade 4 Reading Decline  
• Response to
Governor’s concern  
• Was it the Native 

American students?  
• Was it special 

education? 
While the gap between 
White and Native 
American students is 
greater than the
national gap, that is not 
the whole story. 
Title I status and location 
as critical as 
race/ethnicity gaps. 
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•Grade 4 Reading Investigation – 
Race/Ethnicity 

2011 Gr. 4 White Students 

2003 Gr. 4 White Students 
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•Grade 8 Literacy Study 
How are teachers structuring English Language Arts curriculum in grade 
8? 
•	 As part of baseline data for a literacy integration project at the middle 

and high school levels, NAEP data were analyzed to create a snapshot 
of the state of language arts in South Dakota’s middle schools. 

•	 NAEP survey data from students, teachers and administrators were 
used to provide the context to better understand the need to 
integrate literacy strategies across the curriculum, in particular for 
secondary Career and Technical Education courses. 

•	 A major finding was the need for greater emphasis/integration of 
Informational Reading across the curriculum. 

•	 Another finding of the study was that even in the English Language 
Arts classrooms, there is often a mismatch between students and 
teachers understanding what is happening instructionally . 

•	 These data will be used as part of literacy integration workshops. 
•	 The focus was on state data using percentages so teachers could 

think about where they are instructionally. 
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State standards or frameworks  

Not at all  

 1% 

 Small Extent 

 0 

Moderate 
extent  

 2% 

Large  
 extent 

 97% 
District standards or frameworks   4%  5%  5%  71% 

 Results from state/district assessments    5%  5%  25%  65% 

In-school frameworks and standards   18%  22%  27%  33% 

Results from school assessments   2%  12%  42%  44% 

 Recommendations from reading/lang arts 
 department 

 Discretion of individual teachers 

 5% 

 4% 

 27% 

 31% 

 35% 

 50% 

 33% 

 14% 

 Commercially designed programs   28%  44%  20%  8% 

   
 

 

     
   

    

 

•Gr. 8 Curriculum Structure – 
Administrator Perception 

To what extent is your school’s English/language arts program 
structured according to the following resources?  

How are 
the state 
standards 
aligned to 
the NAEP 
Framework 
? 

In conversations with teachers, their perception is that they must 
follow the textbooks which is different than the administrators’ 
perception of what is happening in the classroom. 
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•Teacher - Instructional Emphasis  
 Not at all Small 

 extent 
Moderate 

 extent 
Large 

 extent 
 Fiction  1%  2%  46% 51%  

 Literary nonfiction 
 Poetry 

 Exposition 

 3% 
 8% 
 5% 

 17% 
 42% 
 35% 

 61% 
 41% 
 50% 

19%  
10%  
10%  

Argumentation & 
 persuasion  15%  52%  28% 5%  

Procedural texts and 
 documents  14%  59%  24% 4%  

 

 

9 Not surprising that the greatest emphasis was on fiction with  some 
attention paid to  literary nonfiction and  exposition.   
The lack of emphasis on procedural texts supports the need for more work
on integrating literary skills across the curriculum.  
The data supports the need for more work across the state to assist 
schools so they can incorporate Informational  Texts  into the c urriculum  as   
CCSS for ELA  is implemented.   

9  

9

The NAEP 
Reading 

Framework for 
grade 8 divides
text type  45%  
Literary Texts 

and 55% 
Informational  

Texts.    
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•Teacher – Instructional Practices  

Never 
or 
hardly 
ever 

Once or 
twice a 
month 

Once or 
twice a 
week 

Everyday or 
almost 
everyday 

ask students to read aloud 14% 26% 39% 21% 

ask students to write about something they 
have read 1% 25% 46% 28% 

give students time to read books of own 
choosing 
group activity or project about what they 
have read 
ask students to explain or support 
understanding of what read 
watch movies, videos; or listen to tapes, 
compact discs 
ask students to make predictions about what 
they have read as they are reading 

# 

# 

3% 

10% 

37% 

11% 

60% 

11% 

52% 

16% 

49% 

24% 

49% 

9% 

47% 

38% 

6% 

40% 

2% 

36% 

110  



 
 

   

     

      

      

      

      

      

     

     

     

•Student Perceptions of Reading  
Instruction  

Never or 
hardly ever 

Once or 
twice a 
month 

Once or 
twice a 
week 

Every day 
or almost 
every day 

Read aloud in class 22% 27% 31% 20% 

Read books of own choosing in class 22% 20% 25% 33% 

Discuss interpretation of what read 31% 32% 27% 10% 

Discuss vocabulary in class 10% 23% 45% 23% 

Group projects about what was read in class 29% 46% 20% 5% 

Explain what was read in class 16% 24% 36% 24% 

Read silently in class 6% 14% 39% 40% 

Write about what was read 19% 38% 31% 12% 

Identify main themes of passages 12% 29% 39% 20% 
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•Comparing Student and Teacher 
Perceptions about Instructional 
Practices 

Teachers Students  
Read aloud in class 50% 51% 
Read books of own 

 choosing in class 
Wri  te about what is  
read 

87% 
 

84% 

58% 

43%

Explai   n what was read  89% 60%

 
       

 

 

Table combines once or twice a week with daily or almost every 
day – the activities occur at least once a week. 
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•Students – How much do they read?  
Pages read in school and for homework  

 average  % of students   scale score 

 5 or fewer  20%  263 
 6 -10  22%  267 
 11-15  17%  271 
 16-20  14%  273 

 more than 20  26%  272 

Students who reported having to read 11 or more pages 
a day had significantly higher scale scores than the 
students reading 10 pages or less. 
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•Possible Future Uses  

•	 Additional uses at state-/district-
level 

•	 Possibility of collecting this 
information at the state level 
•	 Pros 
•	 Cons 
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Questions?  
Comments?  

lauraegan@westat.com 
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THE NATION’S REPORT CARD  
SCIENCE IN ACTION:  

HANDS-ON AND INTERACTIVE COMPUTER TASKS  
FROM THE 2009 SCIENCE ASSESSMENT  

JUNE 19, 2012  

Overview 
7KH�SXEOLF�UHOHDVH�RI�Science in Action: Hands-On and Interactive Computer Tasks from 
the 2009 Science Assessment WRRN SODFH�RQ�-XQH����������DW����D�P��('7�DV�D�OLYH�HYHQW� 
DQG�ZHEFDVW��7KH�HYHQW�WRRN�SODFH�ZLWKLQ�D�XQLTXH�³6FLHQFH���<RX´�LQWHUDFWLYH�H[KLELW� 
VSDFH�VSRQVRUHG�E\�WKH�/LYLQJ�&ODVVURRPV�)RXQGDWLRQ�DW�)RXQGU\�/RIWV�LQ�:DVKLQJWRQ�� 
'�&��-RKQ�'LOORZ��H[HFXWLYH�GLUHFWRU�RI�/LYLQJ�&ODVVURRPV�'�&���RIIHUHG�ZHOFRPLQJ� 
UHPDUNV�RQ�EHKDOI�RI�WKH�RUJDQL]DWLRQ�� 
� 
)RU�WKLV�UHOHDVH��WKHUH�ZHUH����LQ�SHUVRQ�UHOHDVH�DWWHQGHHV�DQG�����ZHEFDVW�SDUWLFLSDQWV� 
�1$(3�VWDII�DQG�FRQWUDFWRUV�ZHUH�UHPRYHG�IURP�UHJLVWUDWLRQ�OLVWV�DQG�SLH�FKDUWV� 
LOOXVWUDWLQJ�WKH�W\SHV�RI�DXGLHQFHV�UHSUHVHQWHG�WKDW�IROORZ�WKLV�VXPPDU\���7KH�UHOHDVH� 
UHFHLYHG�QDWLRQDO�PHGLD�FRYHUDJH�IURP�SULQW��EURDGFDVW��DQG�RQOLQH�RXWOHWV��PRVW�QRWDEO\� 
SXEOLFDWLRQV�DQG�EORJV�VSHFLDOL]LQJ�LQ�VFLHQFH��6HOHFWHG�PHGLD�FOLSV�DUH�SUHVHQWHG�LQ�WKLV� 
GRFXPHQW��� 

Release Event 
/LYH�HYHQW�DQG�ZHEFDVW�WR�UHOHDVH�Science in Action: Hands-On and Interactive Computer 
Tasks from the 2009 Science Assessment�RQ�-XQH����DW����D�P��('7��� 
� 
3DQHOLVWV�LQFOXGHG�� 
� 
� (LOHHQ�:HLVHU��0HPEHU��0LFKLJDQ�6WDWH�%RDUG�RI�(GXFDWLRQ��*RYHUQLQJ�%RDUG� 

0HPEHU��0RGHUDWRU�� 
$ODQ�)ULHGPDQ��&RQVXOWDQW��0XVHXP�'HYHORSPHQW�DQG�6FLHQFH�&RPPXQLFDWLRQ�� 
*RYHUQLQJ�%RDUG�0HPEHU�  

� -DFN�%XFNOH\��&RPPLVVLRQHU��1DWLRQDO�&HQWHU�IRU�(GXFDWLRQ�6WDWLVWLFV�  
� &KULV�'HGH��:LUWK�3URIHVVRU�LQ�/HDUQLQJ�7HFKQRORJLHV��+DUYDUG�*UDGXDWH�6FKRRO� 

RI�(GXFDWLRQ� 

�
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Webcast and Live Event Attendees- 226 combined total (excluding NAEP staff and 
contractors) 

Webcast and Live Event Attendees  

%XVLQHVV�� 
:RUNIRUFH� 

��� (GXFDWLRQ� 
2UJDQL]DWLRQ� 

���� 

*RYHUQPHQW�� 
3ROLF\� 
��� 

+LJKHU� 
(GXFDWLRQ� 
���� 

.���� 
��� 

0HGLD� 
��� 

6FLHQFH� 
��� 

6WDWH�%RDUG�RI� 
(G� 
��� 

6WDWH�'2(� 
���� 

2WKHU� 
��� 

� 

Webcast Attendees - 196 total (excluding NAEP staff and contractors) 

%XVLQHVV�� 
:RUNIRUFH� 

��� 

(GXFDWLRQ� 
2UJDQL]DWLRQ� 

���� 

*RYHUQPHQW�� 
3ROLF\� 
��� 

+LJKHU� 
(GXFDWLRQ� 
���� 

.���� 
���� 

0HGLD� 

6FLHQFH� 
��� 

6WDWH�%RDUG�RI� 
(G� 
��� 

6WDWH�'2(� 
���� 

2WKHU� 
��� 

Webcast Attendees 

��� 
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Live Event Attendees – 30 total (excluding NAEP staff and contractors) 
� 

Live Event Attendees 
2WKHU� 

%XVLQHVV�� 
:RUNIRUFH� 

��� 

(GXFDWLRQ� 
2UJDQL]DWLRQ� 

���� 

*RYHUQPHQW�� 
3ROLF\� 

+LJKHU� 
(GXFDWLRQ� 
���� 

.���� 
��� 

0HGLD� 
��� 

6FLHQFH� 
���� 

6WDWH�'2(� 
��� 

��� 

��� 
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The Nation’s Report Card: Science in Action: Hands-on and Interactive Computer 
Tasks from the 2009 Science Assessment 

Select Media Clips 

Interactive NAEP Tests Show Students Answer Simple Science Questions Well, 
Struggle to Explain 
Associated Press��-XQH������������6DUDK�3DUQDVV� 
� 
NAEP Reveals Shallow Grasp of Science  
Education Week��-XQH������������1RUD�)OHPLQJ� 
� 
NAEP Results Good News, Bad News on Student's Science Transfer 
Denver Post��-XQH������������.HYLQ�6LPSVRQ� 
� 
Measuring How Well Kids Do Science 
Science News��-XQH������������-DQHW�5DORII� 
�� 
US Students Can Do Basic Science Experiments but Many Cannot Explain Results 
New NAEP Results Show 
Orlando Sentinel��-XQH������������/HVOLH�3RVWDO�� 
�� 
Should Hands-On Experiments Replace Bubble Tests 
KQED, National Public Radio��-XQH������������/LOOLDQ�0RQJHDX�� 
�� 
NAEP Science: Students can do experiments and get answers but can't explain or 
justify their results  
Atlanta Journal Constitution��*HW�6FKRROHG�%ORJ��-XQH������������0DXUHHQ�'RZQH\�� 
�� 
Report: U.S. Science Students Run Successful Science Experiments, But Can't 
Explain Results 
&11��Schools of Thought Blog��-XQH������������6DOO\�+ROODQG�� 
� 
U.S. Students Need Help on More Complex Science Tasks, NAEP 2009 Results 
Reveal 
Tampa Bay Times��-XQH������������-HII�6RORFKHN� 
� 
For Most U.S. High Schoolers, STEM Knowledge is Only Skin Deep 
US News and World Report��-XQH������������.HOVH\�6KHHK\� 
� 
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Students Fail at Scientific Thinking 
UPI��-XQH������������6WDII�5HSRUWV� 
� 
`Nation's Report Card:" Students Struggle To Explain Scientific Principles 
(GXFDWLRQ�:ULWHUV�$VVRFLDWLRQ¶V�Educated Reporter Blog��-XQH����������±�(PLO\� 
5LFKPRQG� 
� 
Why Aren’t Americas Students Smart Enough to Handle Science? 
Forbes Magazine��-XQH����������±�-��0DXUHHQ�+HQGHUVRQ� 
� � 
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Associated Press 
Interactive NAEP Tests Show Students Answer Simple Science Questions Well, 
Struggle to Explain 
%\�6DUDK�3DUQDVV� 
� 
$PHULFDQ�FKLOGUHQ�GR�PXFK�EHWWHU�LGHQWLI\LQJ�WKH�FRUUHFW�DQVZHUV�WR�VLPSOH�VFLHQWLILF� 
WDVNV�WKDQ�XVLQJ�HYLGHQFH�IURP�WKHLU�H[SHULPHQWV�WR�H[SODLQ�WKRVH�DQVZHUV�� 
7KH�1DWLRQDO�$VVHVVPHQW�RI�(GXFDWLRQDO�3URJUHVV��RIWHQ�FDOOHG�WKH�1DWLRQ¶V�5HSRUW�&DUG�� 
DVNHG�VWXGHQWV�LQ�JUDGHV�IRXU��HLJKW�DQG����WR�SHUIRUP�DFWXDO�H[SHULPHQWV�WR�DSSO\� 
SULQFLSOHV�WKH\�OHDUQ�LQ�WKH�FODVVURRP�RQ�D�SUDFWLFDO�OHYHO��7KH�UHVXOWV�RI�WKH������WHVWV� 
ZHUH�UHOHDVHG�7XHVGD\� 
� 
³7KDW�WHOOV�XV�WKDW�RXU�VFLHQFH�WHDFKLQJ�LVQ¶W�JHWWLQJ�XV�DV�IDU�DV�ZH�QHHG�WR�JR�´�VDLG� 
&KULV�'HGH��SURIHVVRU�IURP�+DUYDUG�*UDGXDWH�6FKRRO�RI�(GXFDWLRQ�� 
.DWKHULQH�&DUUROO��DQ���WK��DQG���WK�JUDGH�FKHPLVWU\�WHDFKHU�LQ�:DWHUERUR��0DLQH��VDLG� 
HYHQ�KHU�EHVW�VWXGHQWV�VWUXJJOH�WR�H[SODLQ�WKHLU�FRQFOXVLRQV�LQ�WKH�ODE�UHSRUWV�WKH\�WXUQ�LQ� 
IRU�KHU�FODVV��6KH�IRXQG�WKHP�PRUH�DFFXVWRPHG�WR�TXHVWLRQV�ZLWK�RQH�ULJKW�DQVZHU�� 
³7HDFKHUV�KDYH�PRYHG�WRZDUGV�WHDFKLQJ�PRUH�NQRZOHGJH��DV�RSSRVHG�WR�WKH� 
XQGHUVWDQGLQJ�EHKLQG�WKDW�NQRZOHGJH�´�&DUUROO�VDLG�� 
� 
/LNH�&DUUROO��'HGH�VDLG�NLGV¶�GLIILFXOW\�H[SODLQLQJ�LV�ROG�QHZV�WR�PRVW�WHDFKHUV�DQG� 
SDUHQWV��EXW�WKLV�LV�WKH�ILUVW�WLPH�WKH\�KDYH�FRQFUHWH�HYLGHQFH�GHPRQVWUDWLQJ�WKH�SUREOHP�� 
³+DYLQJ�VRPHWKLQJ�WKDW�LV�PRUH�WKDQ�MXVW�DQHFGRWHV��WKDW�LV�ULJRURXV�UHVHDUFK�DFURVV�D� 
ZLGH�UDQJH�RI�VWXGHQWV��LV�YHU\�KHOSIXO��EHFDXVH�LW¶V�D�EHWWHU�IRUP�RI�HYLGHQFH�RQ�ZKLFK�WR� 
PDNH�GHFLVLRQV�´�'HGH�VDLG�� 
� 
7KH�ILUVW�WHVW��FDOOHG�+DQGV�2Q�7DVNV��+27V���DOORWWHG�VWXGHQWV����PLQXWHV�WR�FRQGXFW� 
H[SHULPHQWV�ZLWK�SK\VLFDO�REMHFWV��7KLV�DOORZHG�IRU�D�ULFKHU�DQDO\VLV�RI�WKHLU� 
XQGHUVWDQGLQJ�RI�WKH�VXEMHFW�WKDQ�SHQFLO�DQG�SDSHU�WHVWV�FDQ�SURYLGH��DFFRUGLQJ�WR�$ODQ� 
)ULHGPDQ��FKDLUPDQ�RI�WKH�1DWLRQDO�$VVHVVPHQW�*RYHUQLQJ�%RDUG¶V�$VVHVVPHQW� 
'HYHORSPHQW�&RPPLWWHH�� 
� 
+27V��KRZHYHU��DUH�QRWKLQJ�QHZ��1$(3�WHVWV�XVHG�WKHP�DV�IDU�EDFN�DV������� 
)ULHGPDQ�VDLG�WKH�VHFRQG�W\SH�RI�WHVW��,QWHUDFWLYH�&RPSXWHU�7DVNV��,&7V���ZHQW�EH\RQG� 
ZKDW�KDG�SUHYLRXVO\�EHHQ�PHDVXUHG��WHVWLQJ�KRZ�VWXGHQWV�UDQ�WKHLU�RZQ�H[SHULPHQWV�LQ� 
VLPXODWHG�QDWXUDO�RU�ODERUDWRU\�HQYLURQPHQWV�ZLWK�WKH�DELOLW\�WR�JR�EDFN��DGMXVW�YDULDEOHV� 
DQG�FRUUHFW�WKHLU�PLVWDNHV�RQ�D�FRPSXWHU�� 
� 
³7KLV�LV�D�VHW�RI�VNLOOV�ZKLFK�LQ�WKH�UHDO�ZRUOG�LV�LQYDOXDEOH�´�)ULHGPDQ�VDLG��³DQG�ZKLFK� 
EHIRUH�WKLV�ZH¶G�QHYHU�EHHQ�DEOH�WR�NQRZ�LI�VWXGHQWV�FRXOG�GR�WKLV�RU�QRW�´� 
7KRXJK�)ULHGPDQ�VDLG�WKH�FRPSXWHU�WHVWV�DUH�³GUDPDWLFDOO\�PRUH�H[SHQVLYH´�WR�GHVLJQ�� 
WUDGLWLRQDO�DVVHVVPHQWV�FDQQRW�PHDVXUH�WKHVH�VDPH�VNLOOV�� 
� 
'XULQJ�,&7V��MXVW�RYHU�D�TXDUWHU�RI�KLJK�VFKRRO�VHQLRUV�FRXOG�ERWK�VHOHFW�DQG�H[SODLQ�WKHLU� 
FRUUHFW�DQVZHUV�DERXW�KHDWLQJ�DQG�FRROLQJ��'RXEOH�WKDW�DPRXQW������SHUFHQW���LQ�WKH� 
HLJKWK�JUDGH�JURXS�FRXOG�VXSSRUW�FRUUHFW�FRQFOXVLRQV�ZLWK�HYLGHQFH��EXW�RQO\����SHUFHQW� 
RI�IRXUWK�JUDGH�VWXGHQWV�FRXOG�GR�WKH�VDPH�LQ�WKHLU�H[SHULPHQW�� 
� 
7KH�FRPSXWHU�WDVNV�HOLPLQDWHG�OLPLWV�RI�JHRJUDSK\�DQG�WLPH��VR�VWXGHQWV�FRXOG�YLUWXDOO\� 
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VHH��IRU�H[DPSOH��KRZ�D�SODQW�JLYHQ�D�FHUWDLQ�DPRXQW�RI�VXQOLJKW�ZRXOG�JURZ�ZLWKRXW� 
ZDLWLQJ�GD\V�RU�ZHHNV�WR�VHH�WKH�DFWXDO�SURFHVV�� 
� 
7KRXJK�WKH�WHVWV�UDLVHG�VLJQLILFDQW�TXHVWLRQV�DERXW�VWXGHQWV¶�DELOLWLHV�WR�DSSO\�VFLHQWLILF� 
NQRZOHGJH�WR�WKH�UHDO�ZRUOG��WKH\�DW�OHDVW�VHHPHG�WR�HQMR\�WDNLQJ�WKHP��DFFRUGLQJ�WR� 
3HJJ\�&DUU��DVVRFLDWH�FRPPLVVLRQHU�DW�WKH�1DWLRQDO�&HQWHU�IRU�(GXFDWLRQ�6WDWLVWLFV�� 
&DUU�XVXDOO\�REVHUYHV�VWXGHQWV�ORVLQJ�LQWHUHVW�LQ�WKH�WUDGLWLRQDO�1$(3�WHVWV��³1RW�VR�ZLWK� 
WKHVH�DVVHVVPHQWV�´�&DUU�VDLG�� 
� 
,Q�WKH�KDQGV�RQ�WDVNV��IHPDOH�VWXGHQWV�LQ�HYHU\�JUDGH�RXWGLG�WKHLU�PDOH�FRXQWHUSDUWV�E\��� 
WR���SHUFHQWDJH�SRLQWV��RQ�DYHUDJH��*LUOV�DOVR�VFRUHG�VOLJKWO\�EHWWHU�WKDQ�PDOH�VWXGHQWV�LQ� 
JUDGHV�HLJKW�DQG����RQ�LQWHUDFWLYH�FRPSXWHU�WDVNV�� 
� 
7KLV�JHQGHU�JDS�VKRZV�D�UHYHUVDO�IURP�WKH�WUDGLWLRQDO�1$(3�WHVWV�LQ�ZKLFK�HLJKWK�JUDGH� 
ER\V�VFRUHG�DW�OHDVW�IRXU�SRLQWV�KLJKHU�RQ�DYHUDJH�WKDQ�WKHLU�IHPDOH�SHHUV�LQ������DQG� 
������ 
� 
:KLWH�DQG�$VLDQ�3DFLILF�,VODQGHU�VWXGHQWV�RXWSHUIRUPHG�EODFN�DQG�+LVSDQLF�VWXGHQWV�LQ� 
WKH�KDQGV�RQ�WDVNV��DQG�$VLDQ�3DFLILF�,VODQGHU�VWXGHQWV�DFKLHYHG�KLJKHU�VFRUHV�RQ�DYHUDJH� 
WKDQ�RWKHU�VWXGHQWV�LQ�DOO�JUDGHV¶�FRPSXWHUL]HG�DVVHVVPHQWV�� 
� 
7KH�ORZHVW�VFRULQJ�JURXS�LQ�ERWK�DVVHVVPHQWV�ZDV���WK�JUDGH�EODFN�VWXGHQWV��7KH\� 
DQVZHUHG����SHUFHQW�RI�FRPSXWHUL]HG�TXHVWLRQV�FRUUHFWO\��ZKHUHDV�WKHLU�$VLDQ�3DFLILF� 
,VODQGHU�FRXQWHUSDUWV�SDVVHG����SHUFHQW�� 
� 
� � 
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Education Week 
NAEP Reveals Shallow Grasp of Science  
%\�1RUD�)OHPLQJ� 
� 
(OHPHQWDU\��PLGGOH��DQG�KLJK�VFKRRO�VWXGHQWV�IDLOHG�WR�GHPRQVWUDWH�D�GHHS�XQGHUVWDQGLQJ� 
RI�VFLHQFH�FRQFHSWV�ZKHQ�WKH\�SHUIRUPHG�DFWLYLW\�EDVHG�VFLHQFH�WDVNV�DQG�LQYHVWLJDWLRQV�� 
FRQFOXGHV�D�VWXG\�UHOHDVHG�WRGD\�IURP�WKH�ILUVW�QDWLRQDO�DVVHVVPHQW�RI�ERWK�KDQGV�RQ�DQG� 
LQWHUDFWLYH�FRPSXWHU�EDVHG�VFLHQFH�DFWLYLWLHV�� 
� 
7KH�KDQGV�RQ�WDVNV��ZKLFK�UHTXLUHG�VWXGHQWV�WR�XVH�PDWHULDOV�DQG�ODERUDWRU\�HTXLSPHQW�WR� 
SHUIRUP�VFLHQFH�H[SHULPHQWV��DQG�WKH�QHZ��LQWHUDFWLYH�FRPSXWHU�WDVNV��ZKLFK�VLPXODWHG� 
DQ�HQYLURQPHQWDO�RU�ODERUDWRU\�VHWWLQJ�DQG�DVNHG�VWXGHQWV�WR�VROYH�VFLHQWLILF�SUREOHPV�� 
ZHUH�DGPLQLVWHUHG�DV�SDUW�RI�WKH������1DWLRQDO�$VVHVVPHQW�RI�(GXFDWLRQDO�3URJUHVV�LQ� 
VFLHQFH�IRU��WK���WK��DQG���WK�JUDGHUV��7KH�UHSRUW�IROORZV�RQ�WKH�KHHOV�RI�WKH������ 
WUDGLWLRQDO�SHQFLO�DQG�SDSHU�VFLHQFH�1$(3�UHVXOWV�UHOHDVHG�ODVW�PRQWK�� 
� 
%RWK�WKH�KDQGV�RQ�DQG�FRPSXWHU�WHVWV�DVNHG�VWXGHQWV�WR�SUHGLFW�ZKDW�PLJKW�KDSSHQ�LQ�D� 
SDUWLFXODU�VFLHQWLILF�VFHQDULR��PDNH�REVHUYDWLRQV�DERXW�ZKDW�RFFXUUHG�LQ�WKH�VFHQDULRV�� 
DQG�H[SODLQ�WKH�ILQGLQJV�RI�WKH�H[SHULPHQWV�RU�LQYHVWLJDWLRQV�WKH\�ODXQFKHG��7KHVH� 
TXHVWLRQV�H[DPLQHG�KRZ�ZHOO�VWXGHQWV�FRXOG�FRQGXFW�DQG�UHDVRQ�WKURXJK�³UHDO�OLIH´� 
VFLHQFH�VLWXDWLRQV�DQG�JUDVS�WKH�VFLHQWLILF�FRQFHSWV�RI�ZKDW�RFFXUUHG�LQ�WKHLU� 
LQYHVWLJDWLRQV��DFFRUGLQJ�WR�WKH�UHSRUW�IURP�WKH�1DWLRQDO�&HQWHU�RQ�(GXFDWLRQ�6WDWLVWLFV�� 
WKH�8�6��'HSDUWPHQW�RI�(GXFDWLRQ�GLYLVLRQ�WKDW�DGPLQLVWHUV�1$(3�� 
� 
$ERXW�������VWXGHQWV�DW�HDFK�JUDGH�OHYHO�ZHUH�JLYHQ�HDFK�WHVW�DQG�DVNHG�WR�FRPSOHWH�WZR�� 
���PLQXWH�KDQGV�RQ�WDVNV�RU�WKUHH�LQWHUDFWLYH�FRPSXWHU�WDVNV�����WR����PLQXWHV�LQ�OHQJWK�� 
,Q�DQ��WK�JUDGH�LQWHUDFWLYH�FRPSXWHU�WDVN��IRU�H[DPSOH��VWXGHQWV�FRXOG�KDYH�EHHQ�DVNHG�WR� 
SODQ�D�QHZ��VLPXODWHG�UHFUHDWLRQ�DUHD�IRU�D�WRZQ�XVLQJ�SDUW�RI�DQ�H[LVWLQJ�ZLOGOLIH�DUHD�� 
HYDOXDWH�WKH�LPSDFW�GLIIHUHQW�ORFDWLRQV�IRU�WKH�UHFUHDWLRQ�VSDFH�FRXOG�KDYH�RQ�ORFDO� 
ZLOGOLIH��DQG�GHWHUPLQH�ZKLFK�VSDFH�ZRXOG�EH�EHVW�WR�EXLOG�RQ�� 
� 
�³,QFUHDVLQJO\��JUDGXDWHV�DUH�FDOOHG�RQ�WR�GR�WKLQJV�LQ�WRGD\¶V�ZRUOG�WKDW�UHTXLUH�PRUH� 
WKDQ�URWH�PHPRU\�DQG�KRZ�WR�IROORZ�LQVWUXFWLRQV�´�$ODQ�-��)ULHGPDQ��D�PHPEHU�RI�WKH� 
1DWLRQDO�$VVHVVPHQW�*RYHUQLQJ�%RDUG��ZKLFK�VHWV�SROLF\�IRU�1$(3��VDLG�GXULQJ�D� 
FRQIHUHQFH�FDOO�\HVWHUGD\�DERXW�WKH�WHVWV��³7KHUH�ZDV�QR�ZD\�WR�PHPRUL]H�IRU�WKLV�WHVW� 
DQG�QR�DPRXQW�RI�URWH�GULOO�DQG�SUDFWLFH�WKDW�FRXOG�SUHSDUH�VWXGHQWV�IRU�LW��WKHVH�WHVWV�WHVW� 
ZKDW�VWXGHQWV�FDQ�GR�LQ�PRUH�FRPSOH[�HQYLURQPHQWV�DQG�WKH�ULFKQHVV�RI�ZKDW�VWXGHQWV� 
FDQ�GR�ZLWK�UHDO�VWXII�´� 
� 
2Q�DYHUDJH��WKH�VWXGHQWV�ZHUH�DEOH�WR�DFFXUDWHO\�UHSRUW�ZKDW�ZDV�KDSSHQLQJ�LQ�VFHQDULRV� 
ZLWK�OLPLWHG�GDWD��EXW�ZHUH�FKDOOHQJHG�E\�PDQLSXODWLQJ�PXOWLSOH�YDULDEOHV�DQG�PDNLQJ� 
GHFLVLRQV�DV�SDUW�RI�UXQQLQJ�DQ�H[SHULPHQW��DFFRUGLQJ�WR�WKH�ILQGLQJV��$GGLWLRQDOO\��WKH� 
QXPEHUV�RI�VWXGHQWV�DEOH�WR�GUDZ�WKH�ULJKW�FRQFOXVLRQV�LQ�H[SHULPHQWV�ZDV�PXFK�KLJKHU� 
WKDQ�WKH�QXPEHUV�RI�VWXGHQWV�ZKR�ZHUH�DEOH�WR�SURYLGH�DQ�H[SODQDWLRQ�RU�MXVWLILFDWLRQ�IRU� 
WKHLU�DQVZHU�EDVHG�RQ�WKH�ILQGLQJV�� 
� 
6HYHQW\�RQH�SHUFHQW�RI��WK�JUDGHUV�FRXOG�DFFXUDWHO\�VHOHFW�KRZ�YROXPH�FKDQJHV�ZKHQ�LFH� 
PHOWV��IRU�H[DPSOH��EXW�RQO\����SHUFHQW�FRXOG�H[SODLQ�ZK\�WKDW�KDSSHQHG�XVLQJ�HYLGHQFH� 
IURP�WKH�H[SHULPHQW�� 
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7KH�ILQGLQJV�ZHUH�IDLUO\�FRQVLVWHQW�DFURVV�JUDGH�OHYHOV��RWKHU�WKDQ���WK�JUDGH�VWXGHQWV¶� 
VFRULQJ�VRPH����SHUFHQW�ORZHU�WKDQ�WKH�\RXQJHU�VWXGHQWV�RQ�WKH�LQWHUDFWLYH�FRPSXWHU� 
WDVNV��'LIIHUHQFHV�LQ�WHVW�UHVXOWV�ZHUH�PRUH�SURQRXQFHG�LQVWHDG�EHWZHHQ�UDFH��FODVV��DQG� 
JHQGHU�JURXSV��'LVDGYDQWDJHG�DQG�PLQRULW\�VWXGHQWV�SHUIRUPHG�ORZHU�WKDQ�ZKLWH�DQG� 
$VLDQ�VWXGHQWV�RQ�ERWK�WHVWV��DQG�IHPDOHV�SHUIRUPHG�EHWWHU�WKDQ�PDOHV�RQ�KDQGV�RQ�WDVNV�� 
EXW�ORZHU�RQ�WKH�SHQFLO�DQG�SDSHU������WHVWV�� 
� 
³:KLOH�,¶P�KDSS\�WR�VHH�WKH�YDVW�PDMRULW\�RI�VWXGHQWV�>WHVWHG@�ZHUH�DEOH�WR�PDNH� 
VWUDLJKWIRUZDUG�REVHUYDWLRQV��,¶P�QRW�SDUWLFXODUO\�KDSS\�WR�VHH�D�VPDOOHU�QXPEHU�NQRZ� 
ZKDW�GDWD�WR�FROOHFW�LQ�DQ�H[SHULPHQW�´�-DFN�%XFNOH\��WKH�1&(6�FRPPLVVLRQHU��VDLG� 
GXULQJ�WKH�EULHILQJ��³7KLV�SRLQWV�WR�VRPHWKLQJ�ZH�QHHG�WR�ZRUN�RQ�LQ�WKH�IXWXUH�´� 
,Q�������D�WHFKQRORJ\�DQG�HQJLQHHULQJ�OLWHUDF\�1$(3�LV�DOVR�H[SHFWHG�WR�EH� 
DGPLQLVWHUHG�� 
� 
New Standards 
/DVW�PRQWK��1$(3�DOVR�UHOHDVHG�WKH�UHVXOWV�RI�LWV������VFLHQFH�WHVWV��ZKLFK�IRXQG�IHZHU� 
WKDQ�D�WKLUG�RI��WK�JUDGHUV�SHUIRUPLQJ�DW�³SURILFLHQW´�OHYHOV�LQ�VFLHQFH��7KRXJK�WKHUH�ZHUH� 
VPDOO�LPSURYHPHQWV�LQ�SHUIRUPDQFH�IRU�DOO�JURXSV�IURP�WKH�SUHYLRXV�DGPLQLVWUDWLRQ�LQ� 
������RQ�DYHUDJH��GLVDGYDQWDJHG��EODFN��DQG�/DWLQR�VWXGHQWV�SHUIRUPHG�EHORZ�EDVLF�OHYHO�� 
7KH�QHZ�UHVXOWV�IURP�WKH�LQWHUDFWLYH�VFLHQFH�WHVWV�DQG������UHVXOWV�DUULYH�DV�VWDWH�DQG� 
RWKHU�HGXFDWLRQ�OHDGHUV�ZRUN�RQ�ILQDOL]LQJ�D�VHW�RI�YROXQWDU\��QDWLRQDO�VFLHQFH�VWDQGDUGV� 
DLPHG�DW�LPSURYLQJ�WKH�TXDOLW\�RI�VFLHQFH�HGXFDWLRQ�LQ�WKH�8QLWHG�6WDWHV��ZLWK�WKH�JRDO�RI� 
VKLIWLQJ�IURP�URWH�PHPRUL]DWLRQ�RI�VXEMHFW�PDWWHU�WR�EXLOGLQJ�VWXGHQWV¶�GHHSHU� 
XQGHUVWDQGLQJ�RI�FRUH�VFLHQFH�FRQFHSWV��KRZ�WKH\�FRQQHFW��DQG�KRZ�WKH\�FDQ�EH�DSSOLHG� 
WR�WKH�UHDO�ZRUOG�� 
� 
-XVW�ODVW�PRQWK��D�GUDIW�RI�WKH�QHZ�VWDQGDUGV��ZKLFK�DUH�EHLQJ�GHYHORSHG�E\�D�FDGUH�RI���� 
VWDWHV�DQG�D�WHDP�RI�ZULWHUV�OHG�E\�$FKLHYH��D�:DVKLQJWRQ�EDVHG�QRQSURILW��ZHUH�UHOHDVHG� 
WR�WKH�SXEOLF�IRU�FRPPHQW��)RFXVHG�DURXQG�VFLHQWLILF�DQG�HQJLQHHULQJ�SUDFWLFHV��FURVV� 
FXWWLQJ�FRQFHSWV�DFURVV�VFLHQFH�GLVFLSOLQHV��DQG�FRUH�VXEMHFW�PDWWHU�LQ�SK\VLFDO��OLIH��HDUWK�� 
DQG�VSDFH�VFLHQFHV��DQG�HQJLQHHULQJ�DQG�WHFKQRORJ\��WKH�VWDQGDUGV�DUH�H[SHFWHG�WR�EH� 
ILQDOL]HG�E\�HDUO\�QH[W�\HDU�� 
� 
$FFRUGLQJ�WR�0U��)ULHGPDQ��WKH�ILQGLQJV�RI�WKH�VFLHQFH�DFWLYLW\�1$(3�DUH�ULJKW�LQ�OLQH� 
ZLWK�ZKDW�WKH�QHZ�VWDQGDUGV�DLP�WR�LPSURYH��GHSWK�YHUVXV�EUHDGWK�LQ�WKH�XQGHUVWDQGLQJ� 
DQG�SUDFWLFDO�DSSOLFDWLRQ�RI�VFLHQFH�� 
� 
³7KH�QHZ�WHVWV�DUH�WDLORU�PDGH�WR�WKH�W\SHV�RI�VNLOOV�OLVWHG�LQ�WKH�QHZ�>GUDIW@�VFLHQFH� 
VWDQGDUGV�´�KH�VDLG��³:H¶UH�LQ�D�UHDOO\�JRRG�SRVLWLRQ�WR�EH�PRGHOV�IRU�DVVHVVPHQWV�DQG� 
SURYLGH�WKH�NLQG�RI�LQIRUPDWLRQ�FDOOHG�IRU�E\�WKH�QHZ�VWDQGDUGV�´� 
� 
1DQF\�%XWOHU�6RQJHU��D�SURIHVVRU�RI�VFLHQFH�HGXFDWLRQ�DQG�OHDUQLQJ�WHFKQRORJLHV�DW�WKH� 
8QLYHUVLW\�RI�0LFKLJDQ�DQG�D�ORQJWLPH�UHVHDUFKHU�RQ�LPSURYLQJ�VFLHQFH�HGXFDWLRQ��VDLG� 
WKDW�ZKLOH�WKH�1$(3�UHVXOWV�ZHUH�GLVDSSRLQWLQJ��WKH�IXWXUH�LV�QRW�FRPSOHWHO\�GLVPDO�� 
� 
0V��%XWOHU�6RQJHU��ZKR�LV�DOVR�RQH�RI�PDQ\�DGYLVHUV�SURYLGLQJ�IHHGEDFN�RQ�WKH� 
GHYHORSPHQW�RI�WKH�QHZ�QDWLRQDO�VFLHQFH�VWDQGDUGV��VDLG�VKH�ILQGV�LW�SURPLVLQJ�WKDW�1$(3� 
DQG�QDWLRQDO�RUJDQL]DWLRQV�OLNH�$FKLHYH�DUH�FRQWLQXLQJ�WR�UHFRJQL]H�WKH�QHHG�WR�FKDQJH� 
VFLHQFH�HGXFDWLRQ�DQG�EXLOG�³IXVHG�NQRZOHGJH�´�RU�FRQWHQW�NQRZOHGJH�SOXV�VFLHQFH� 
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SUDFWLFHV��7KHVH�FXUUHQW�HIIRUWV�DUH�SDUW�RI�WKH�QHFHVVDU\�³SLHFHV�FRPLQJ�WRJHWKHU´�WR� 
LPSURYH�VFLHQFH�HGXFDWLRQ��VKH�VDLG��ZKLFK�LQFOXGH�SURIHVVLRQDO�GHYHORSPHQW�WR�KHOS�� 
WHDFKHUV�WHDFK�VFLHQFH�EHWWHU��FXUULFXOXP�DQG�VWDQGDUGV�WR�JXLGH�WHDFKLQJ��DQG�WHVWV�WR� 
PHDVXUH�KRZ�ZHOO�VWXGHQWV�DUH�XQGHUVWDQGLQJ�WKHVH�FRQFHSWV�� 
� 
³:H¶YH�PDLQWDLQHG�D�PLVFRQFHSWLRQ�LQ�ZKDW�LW�PHDQW�WR�NQRZ�VFLHQFH�´�VKH�VDLG��³:KLOH� 
LW¶V�WDNHQ�DZKLOH�WR�XSURRW�WKLV�LGHD��ZKDW�ZH�NQRZ�QRZ�LV�WKDW�\RX�FDQ¶W�JHW�WR�D�GHHSHU� 
OHYHO�RI�XQGHUVWDQGLQJ�LQ�VFLHQFH�ZLWKRXW�ZRUNLQJ�LQ�VFLHQFH�LQ�D�VRSKLVWLFDWHG�ZD\��<RX� 
KDYH�WR�XVH�PRGHOV�RU�JDWKHU�DQG�DSSO\�HYLGHQFH�IURP�H[SHULPHQWV�WR�WKDW�FRQFHSW�LQ� 
RUGHU�WR�UHDOO\�NQRZ�VFLHQFH��,W¶V�QR�ORQJHU�HQRXJK�WR�VHWWOH�IRU�PHPRUL]LQJ�IDFWV�´� 
� � 
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 Denver Post 
NAEP Results Good News, Bad News on Student's Science Transfer 
%\�.HYLQ�6LPSVRQ� 
� 
6FLHQFH�VWXGHQWV�DFURVV�WKH�FRXQWU\�VKRZHG�SURPLVH�LQ�SHUIRUPLQJ�KDQGV�RQ�WDVNV�ZLWK� 
EDVLF�GDWD��EXW�WKH\�IDOWHUHG�DV�YDULDEOHV�EHFDPH�PRUH�FRPSOH[�DQG�VWUXJJOHG�WR�H[SODLQ� 
KRZ�WKH\�UHDFKHG�HYHQ�FRUUHFW�FRQFOXVLRQV��DFFRUGLQJ�WR�D�QHZ�VHW�RI�WHVWV�� 
� 
7KH�1DWLRQDO�$VVHVVPHQW�RI�(GXFDWLRQDO�3URJUHVV�RQ�7XHVGD\�UHSRUWHG�LWV�ILUVW�UHVXOWV� 
IURP�WKH������H[DPV�GHVLJQHG�WR�PHDVXUH�KRZ�ZHOO�VWXGHQWV�DSSO\�EDVLF�VFLHQFH� 
NQRZOHGJH�E\�DVNLQJ�WKHP�WR�FRQGXFW�DFWXDO�H[SHULPHQWV�DQG�PDQLSXODWH�FRPSXWHU� 
PRGHOV�� 
� 
7KH�DVVHVVPHQWV��JLYHQ�WR�VWXGHQWV�LQ�IRXUWK��HLJKWK�DQG���WK�JUDGHV��LQYROYHG�ERWK� 
KDQGV�RQ�WDVNV�²�D�SDLU�RI����PLQXWH� 
� 
&RORUDGR�&ODVVURRP�FRYHUV�ORFDO�DQG�VWDWH�HGXFDWLRQ�LVVXHV�DIIHFWLQJ�.����DQG�KLJKHU� 
HGXFDWLRQ�VWXGHQWV�LQ�WKH�VWDWH�RI�&RORUDGR�� 
� 
VFLHQFH�H[SHULPHQWV�²�DQG�LQWHUDFWLYH�FRPSXWHU�SUREOHPV�RI�HLWKHU����RU����PLQXWHV� 
VLPXODWLQJ�FRQGLWLRQV�WKDW�ZRXOG�EH�LPSRVVLEOH�RU�XQVDIH�WR�SHUIRUP�LQ�D�ODE�� 
� 
7KH�DVVHVVPHQW�UHYHDOHG�WKUHH�NH\�RYHUDOO�ILQGLQJV��VDLG�-DFN�%XFNOH\��FRPPLVVLRQHU�DW� 
WKH�1DWLRQDO�&HQWHU�IRU�(GXFDWLRQ�6WDWLVWLFV�� 
� 
+LJK�SHUFHQWDJHV�RI�VWXGHQWV�VXFFHHGHG�LQ�GHDOLQJ�ZLWK�OLPLWHG�VHWV�RI�GDWD�DQG�PDNLQJ� 
VWUDLJKWIRUZDUG�REVHUYDWLRQV�DERXW�WKHP�²����SHUFHQW�LQ�IRXUWK�JUDGH�����SHUFHQW�LQ� 
HLJKWK�JUDGH�DQG����SHUFHQW�LQ���WK�JUDGH�� 
� 
%XW�WKRVH�VXFFHVV�UDWHV�GURSSHG�SUHFLSLWRXVO\�ZKHQ�PRUH�YDULDEOHV�ZHUH�LQWURGXFHG�²�WR� 
���SHUFHQW�LQ�IRXUWK�JUDGH�����SHUFHQW�LQ�HLJKWK�JUDGH�DQG����SHUFHQW�LQ���WK�JUDGH�� 
$QG�ILQDOO\��WKH�SHUFHQWDJH�RI�VWXGHQWV�LQ�DOO�WKUHH�JUDGHV�ZKR�UHDFKHG�FRUUHFW� 
FRQFOXVLRQV�IURP�GDWD�IDU�H[FHHGHG�WKH�SHUFHQWDJH�WKDW�FRXOG�VXSSRUW�WKRVH�ILQGLQJV�ZLWK� 
HYLGHQFH�� 
� 
%XFNOH\�H[SODLQHG�WKH�GLVFRQQHFW�XVLQJ�WKH�H[DPSOH�RI�RQH�FRPSXWHU�WDVN�JLYHQ�WR� 
IRXUWK�JUDGHUV�WKDW�LQYROYHG�D�VLPXODWHG�JUHHQKRXVH��6WXGHQWV�ZHUH�DVNHG�WR�ORFDWH� 
YLUWXDO�SODQWV�LQ�GLIIHUHQW�OHYHOV�RI�VXQOLJKW�WR�VHH�KRZ�ZHOO�WKH\�JUHZ��DV�PHDVXUHG�E\� 
GLIIHUHQFHV�LQ�KHLJKW�DQG�QXPEHU�RI�EORVVRPV��DQG�GHWHUPLQH�ZKHWKHU�WKH�SODQWV�FUDYHG� 
VXQ�RU�VKDGH�� 
� 
�:H�IRXQG�WKDW�WKH�YDVW�PDMRULW\�ZDV�DEOH�WR�UHDFK�WKH�ULJKW�FRQFOXVLRQ���KH�VDLG���%XW� 
ZKHQ�WKH\�JRW�WR�WKH�SDUW�RI�WKH�DVVHVVPHQW�ZKHUH�WKH\�KDG�WR�ZULWH�ZK\�WKH\�UHDFKHG�WKDW� 
FRQFOXVLRQ��WR�XVH�WKH�VFLHQWLILF�HYLGHQFH�WKH\ 
G�MXVW�JDWKHUHG�IURP�WKH�VLPXODWLRQ��WKLV�LV� 
ZKHUH�WKLQJV�VWDUWHG�WR�JR�DZU\��� 
� 
:KLOH����SHUFHQW�RI�WKRVH�IRXUWK�JUDGHUV�FRXOG�GHWHUPLQH�WKDW��3ODQW�$��ZDV�D�VXQ�ORYLQJ� 
SODQW��RQO\����SHUFHQW�FRXOG�XVH�WKH�GDWD�WR�H[SODLQ�ZK\�� 
� 
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7KH�WZR�WHVWV�PHDVXUHG�QDWLRQDOO\�UHSUHVHQWDWLYH�VDPSOHV�RI�������VWXGHQWV�LQ�HDFK�JUDGH�� 
%XW�WKLV�ZDV�D�VDPSOH�VHSDUDWH�IURP�WKRVH�ZKR�WRRN�WKH�UHJXODU��SHQFLO�DQG�SDSHU��1$(3� 
VFLHQFH�WHVWV�� 
� 
$PRQJ�RWKHU�ILQGLQJV��ZKLOH�PDOHV�VFRUHG�KLJKHU�WKDQ�IHPDOHV�RQ�SULPDU\�VFLHQFH� 
DVVHVVPHQWV��IHPDOHV�VFRUHG�KLJKHU�LQ�KDQGV�RQ�WDVNV��2Q�WKH�FRPSXWHU�PRGHOV��WKHUH�ZDV� 
QR�VLJQLILFDQW�JHQGHU�GLIIHUHQFH�LQ�VFRUHV�� 
� 
6FRUHV�UHYHDOHG�DQ�DFKLHYHPHQW�JDS�LQ�IRXUWK�DQG�HLJKWK�JUDGH�EHWZHHQ�VWXGHQWV�IURP� 
KLJK��DQG�ORZ�LQFRPH�IDPLOLHV�� 
� � 
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Science News 
Measuring How Well Kids Do Science 
%\�-DQHW�5DORII� 
�� 
6LQFH�������WKH�1DWLRQDO�$VVHVVPHQW�RI�(GXFDWLRQDO�3URJUHVV�KDV�LVVXHG�UHSRUW�FDUGV�RQ� 
KRZ�ZHOO�$PHULFD¶V�\RXWK�SHUIRUP�RQ�FODVVURRP�WDVNV��3UHYLRXVO\��WKH\�KDYH�DVVHVVHG� 
ZKDW�NLGV�NQRZ�RU�FDQ�FDOFXODWH��7ZR�QHZ�FRPSRQHQWV�KDYH�QRZ�EHHQ�GHYHORSHG�WR� 
JDXJH�D�FKLOG¶V�SHUIRUPDQFH�LQ�KDQGV�RQ�DQG�UHVHDUFK�RULHQWHG�LQWHUDFWLYH�FRPSXWHU� 
WDVNV��2Q�-XQH�����1$(3�UHOHDVHG�WKH�ILUVW�VFRUHV�IRU�WKHVH�WHVWV��$QG�WKH�RYHUDOO�JUDGHV�� 
:HOO��WKH\�VKRZ�SOHQW\�RI�URRP�IRU�LPSURYHPHQW�� 
� 
7KH�QHZ�GDWD�IURP�SLORW�VFDOH�DVVHVVPHQWV�RI�KDQGV�RQ�DQG�FRPSXWHUV�RQ�UHVHDUFK�FRPH� 
IURP�WHVWV�LQ�������6RPH�������FKLOGUHQ�WRRN�HDFK�WHVW�DW�HDFK�RI�WKUHH�JUDGH�OHYHOV���WK�� 
�WK�DQG���WK��³$FURVV�WKH���LQWHUDFWLYH�FRPSXWHU�WDVNV��ZH�IRXQG�WKDW����SHUFHQW�RI��WK� 
JUDGHUV�����SHUFHQW�RI��WK�JUDGHUV�DQG����SHUFHQW�RI���WK�JUDGHUV�JDYH�FRUUHFW�DQVZHUV�RQ� 
WKH�VWHSV�WKH\�DWWHPSWHG�´�UHSRUWV�-DFN�%XFNOH\��FRPPLVVLRQHU�RI�WKH�1DWLRQDO�&HQWHU�IRU� 
(GXFDWLRQ�6WDWLVWLFV��ZKLFK�DGPLQLVWHUV�1$(3�WHVWV�� 
� 
2YHUDOO��VWXGHQWV�ZHUH�OLNHO\�WR�EH�VXFFHVVIXO�RQ�SDUWV�RI�WKH�WHVWLQJ�³WKDW�LQYROYHG� 
OLPLWHG�VHWV�RI�GDWD�DQG�PDNLQJ�VWUDLJKWIRUZDUG�REVHUYDWLRQV�IURP�WKRVH�GDWD�´�KH� 
REVHUYHV��:KHUH�NLGV�WHQGHG�WR�VWXPEOH�²�VRPHWLPHV�EDGO\�²�ZDV�LQ�XVLQJ�WKRVH�GDWD�WR� 
H[WUDSRODWH�D�JHQHUDO�WUHQG�RU�MXVWLI\�D�FRQFOXVLRQ��)RU�LQVWDQFH��%XFNOH\�QRWHV��RQ�RQH� 
FRPSXWHU�VLPXODWLRQ�IRU��WK�JUDGHUV�RI�SODQWV�JURZLQJ�LQ�D�JUHHQKRXVH��NLGV�FRXOG�PRYH� 
WKH�SODQWV�DURXQG�DQG�LGHQWLI\��EDVHG�RQ�JURZWK�SDWWHUQV��ZKLFK�ZHUH�VXQ��YHUVXV�VKDGH� 
ORYLQJ�SODQWV��DQG�ZKLFK�IHUWLOL]HU�DSSOLFDWLRQ�UDWH�SURYHG�PRVW�HIIHFWLYH�� 
� 
%XW�ZKHQ�DVNHG�WR�H[SODLQ�LQ�ZULWLQJ�KRZ�WKH\�UHDFKHG�WKRVH�FRQFOXVLRQV��³WKLV�LV�ZKHUH� 
WKLQJV�VWDUWHG�WR�JR�DZU\��%XFNOH\�VDLG��0DQ\�VLPSO\�FRXOGQ¶W�³EDFN�XS�WKHLU�FRQFOXVLRQV� 
HIIHFWLYHO\�ZLWK�WKH�HYLGHQFH�WKH\�KDG�MXVW�FROOHFWHG�IURP�WKH�VLPXODWLRQ�´� 
� 
/DVW�PRQWK��1$(3�LVVXHG������VFLHQFH�DFKLHYHPHQW�VWDWV�IRU�NLGV�LQ�PLGGOH�VFKRROV� 
DFURVV�WKH�QDWLRQ��7KH�VFLHQFH�VFRUH�ZDV�PLGGOLQJ��/LWHUDOO\��2Q�D�����SRLQW�VFDOH���WK� 
JUDGHUV�FROOHFWLYHO\�VFRUHG�����SRLQWV�²�XS�D�PHUH���SRLQWV�IURP�������7ZR�SHUFHQW�RI� 
WKH���������VXUYH\HG�FKLOGUHQ�VFRUHG�DW�DQ�DGYDQFHG�OHYHO��QR�GLIIHUHQWO\�WKDQ�WZR�\HDUV� 
HDUOLHU�� 
� 
1RWKLQJ�WR�EUDJ�DERXW��VXFK�VFRUHV�VKRXOG�FRPH�DV�QR�VXUSULVH��2Q�RQH�LQWHUQDWLRQDO� 
VXUYH\�DIWHU�DQRWKHU��8�6��VWXGHQWV�IDLO�WR�OHDG�WKH�SDFN��)RU�LQVWDQFH��VFRUHV�IRU��WK� 
JUDGHUV�LQ�WKH������7UHQGV�LQ�,QWHUQDWLRQDO�0DWKHPDWLFV�DQG�6FLHQFH�6WXG\��LVVXHG�LQ� 
�����DQG�WKH�PRVW�UHFHQW�GDWD�DYDLODEOH��DYHUDJHG�����SRLQWV�IRU�PDWK�DQG�����IRU� 
VFLHQFH�²�KRYHULQJ�DURXQG�WKH�DYHUDJH������SRLQWV��IRU�WKLV�\DUGVWLFN�� 
�� 
+RZ�GLG�WKDW�FRPSDUH�ZLWK�VFRUHV�HOVHZKHUH�DURXQG�WKH�ZRUOG"�³$W�HLJKWK�JUDGH��WKH� 
DYHUDJH�8�6��VFLHQFH�VFRUH�ZDV�KLJKHU�WKDQ�WKH�DYHUDJH�VFRUHV�RI�VWXGHQWV�LQ����RI�WKH���� 
RWKHU�FRXQWULHV��ORZHU�WKDQ�WKRVH�LQ�QLQH�FRXQWULHV��DOO�ORFDWHG�LQ�$VLD�RU�(XURSH���DQG�QRW� 
PHDVXUDEO\�GLIIHUHQW�IURP�WKRVH�LQ�WKH�RWKHU�WKUHH�FRXQWULHV�´�7,066�UHSRUWHG��7HQ� 
SHUFHQW�RI�8�6��NLGV�PHW�RU�H[FHHGHG�WKH�DGYDQFHG�LQWHUQDWLRQDO�EHQFKPDUN�LQ�VFLHQFH�²� 
D�VPDOOHU�VKDUH�WKDQ�LQ�6LQJDSRUH��7DLZDQ��-DSDQ��(QJODQG��.RUHD�RU�+XQJDU\�� 
� 
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%XW�WKH�URWH�PHPRUL]DWLRQ�RI�IDFWV��IRUPXODV�RU�UXOHV�WKDW�FDQ�OHDG�WR�KLJK�VFRUHV�RQ�VXFK� 
WHVWV�GR�QRW�D�JRRG���VW�FHQWXU\�VFLHQWLVW�RU�HQJLQHHU�PDNH��QRWHV�$ODQ�)ULHGPDQ��D� 
PHPEHU�RI�DQ�LQGHSHQGHQW��ELSDUWLVDQ�ERDUG�HVWDEOLVKHG�E\�&RQJUHVV�WR�VHW�SROLF\�IRU� 
1$(3��,PSRUWDQW�DV�WKRVH�VNLOOV�DUH��KH�VD\V��LQ�WRGD\¶V�FOLPDWH�WKH\�VLPSO\�DUHQ¶W� 
VXIILFLHQW��6R�1$(3�GHYHORSHG�UHVHDUFK�SHUIRUPDQFH�EDVHG�WDVNV��KH�VD\V��WR�PHDVXUH� 
³ZKDW�VWXGHQWV�NQRZ�DQG�FDQ�GR�LQ�PRUH�FRPSOH[��UHDO�ZRUOG�VLWXDWLRQV���$QG�WKLV� 
SK\VLFLVW�LV�IDPLOLDU�ZLWK�VFLHQFH�DFKLHYHPHQW�DQG�RXWUHDFK�WR�WKH�QDWLRQ¶V�\RXWK��)RU���� 
\HDUV�KH�GLUHFWHG�WKH�1HZ�<RUN�+DOO�RI�6FLHQFH��� 
� 
5HJDUGLQJ�WKH�QHZO\�UHSRUWHG�VFRUHV��%XFNOH\�VD\V�WKDW�³$V�D�FLWL]HQ�DQG�D�SDUHQW��,�ZDV� 
QRW�SDUWLFXODUO\�KDSS\�²�DOWKRXJK�SOHDVHG�WR�VHH�WKDW�WKH�YDVW�PDMRULW\�RI�VWXGHQWV�ZDV� 
FDSDEOH�RI�PDNLQJ�VWUDLJKWIRUZDUG�VFLHQWLILF�REVHUYDWLRQV�IURP�GDWD�´�+H�H[SUHVVHG�IDU� 
OHVV�VDWLVIDFWLRQ�WKDW�D�PXFK�VPDOOHU�VKDUH�FRXOG�³HLWKHU�XVH�VWUDWHJ\�WR�DFWXDOO\�GHFLGH� 
ZKDW�GDWD�WR�FROOHFW��RU�WR�DUULYH�DW�WKH�FRUUHFW�FRQFOXVLRQV�DQG�EH�DEOH�WR�EDFN�WKHP�XS� 
ZLWK�WKH�HYLGHQFH�WKDW�WKH\�KDG�MXVW�FROOHFWHG��,�WKLQN�WKDW�SRLQWV�WR�VRPHWKLQJ�WKDW�ZH� 
QHHG�WR�ZRUN�RQ�´� 
� 
)ULHGPDQ�ZDV�D�ELW�PRUH�FKDULWDEOH��³7KH�IDFW�WKDW�ZH�GLGQ¶W�ERPE�RQ�LW´�²�DW�OHDVW�WKH� 
LQLWLDO��VLPSOHU�HOHPHQWV�RI�WKHVH�WHVWV��³WKDW¶V�YHU\�VDWLVI\LQJ���$V�D�VFLHQFH�HGXFDWRU��KH� 
VDLG��³,�ZDV�UHOLHYHG��IUDQNO\��WKDW�VWXGHQWV�GLGQ¶W�GR�UHDOO\�EDGO\�´�.HHS�LQ�PLQG��KH� 
SRLQWHG�RXW��³1R�DPRXQW�RI�URWH�GULOO�DQG�SUDFWLFH��²�RI�PHPRUL]LQJ�IRUPXODV��ZRUGV� 
DQG�VFLHQWLILF�ODZV�²��ZRXOG�KHOS�\RX�WR�DQ\�VLJQLILFDQW�H[WHQW�RQ�WKHVH�WHVWV��<RX�UHDOO\� 
KDG�WR�WKLQN�RQ�\RXU�IHHW�´� 
� 
7KH�QHZ�UHVHDUFK�UHSRUW�FDUG�UDLVHV�D�ELJ�TXHVWLRQ�IRU�WKH�QDWLRQ V�HGXFDWLRQ�HOLWH��KRZ�WR� 
UDLVH�WKRVH�VFRUHV��EHFDXVH�WKH\�SRLQW�WR�VKRUWIDOOV�LQ�GHYHORSLQJ��V\QWKHVL]LQJ�DQG�XVLQJ� 
GDWD�²�WKH�HVVHQFH�RI�VFLHQFH��7KH�LVVXH�LVQ
 W�KRZ�SRRUO\�NLGV�HOVHZKHUH�DURXQG�WKH� 
ZRUOG�PLJKW�GR�WKLV��DQG�ZH�GRQ W�NQRZ�WKDW�WKH\�GR�LW�SRRUO\���LW V�RQO\�LPSRUWDQW�WKDW� 
8�6��VFKRROV�HQVXUH�WKHLU�VWXGHQWV�GR�LW�ZHOO��$W�LVVXH"�2QO\�WKH�IXWXUH�HFRQRP\�DQG� 
KHDOWK�RI�WKH�QDWLRQ�� 
� 
� � 
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 Orlando Sentinel 
US Students Can Do Basic Science Experiments but Many Cannot Explain Results 
New NAEP Results Show 
%\�/HVOLH�3RVWDO�� 
� 
:KHQ�WKH�1$(3�VFLHQFH�WHVW�²�WKH�H[DP�GXEEHG�WKH�³QDWLRQ¶V�UHSRUW�FDUG´�²�ZDV� 
DGPLQLVWHUHG�EDFN�LQ�������VRPH�VWXGHQWV�ZHUH�DOVR�DVNHG�WR�GR�KDQGV�RQ�RU�FRPSXWHU� 
EDVHG�H[SHULPHQWV��7KH�JRDO�ZDV�WR�VHH�KRZ�ZHOO�VWXGHQWV�FRXOG�DSSO\�ZKDW�WKH\¶G� 
OHDUQHG�LQ�VFLHQFH�OHVVRQV�WR�³UHDO�OLIH�´�SUREOHPV�� 
� 
7KHVH�DFWLYLWLHV�VKRZHG�WKDW�VWXGHQWV�FDQ�GR�WKH�EDVLFV�EXW�VWXPEOH�ZLWK�PRUH�FRPSOH[� 
WDVNV�²�DQG�ZLWK�H[SODLQLQJ�D�FRUUHFW�FRQFOXVLRQ�� 
� 
³7KH�UHSRUW�VKRZV�WKDW�VWXGHQWV�ZHUH�FKDOOHQJHG�E\�SDUWV�RI�LQYHVWLJDWLRQV�UHTXLULQJ�PRUH� 
YDULDEOHV�WR�PDQLSXODWH��VWUDWHJLF�GHFLVLRQ�PDNLQJ�LQ�FROOHFWLQJ�GDWD��DQG�WKH�H[SODQDWLRQ� 
RI�ZK\�D�FHUWDLQ�UHVXOW�ZDV�WKH�FRUUHFW�FRQFOXVLRQ�´�WKH�1$(3�IRONV�VDLG�� 
� 
7KH�KDQGV�RQ�WDVNV�ZHUH�JLYHQ�WR�D�VDPSOLQJ�RI�VWXGHQWV�QDWLRQZLGH�LQ�JUDGHV������DQG� 
����7KHUH�DUH�QR�VWDWH�UHVXOWV�IRU�WKLV�UHSRUW�� 
� 
³6FLHQFH�LV�IXQGDPHQWDO�WR�HGXFDWLRQ�EHFDXVH�LW�LV�WKURXJK�VFLHQWLILF�LQTXLU\�WKDW�VWXGHQWV� 
XQGHUVWDQG�KRZ�WR�VROYH�SUREOHPV�DQG�XOWLPDWHO\�KRZ�WR�OHDUQ�´�VDLG�'DYLG�'ULVFROO�� 
FKDLUPDQ�RI�WKH�1DWLRQDO�$VVHVVPHQW�*RYHUQLQJ�%RDUG��LQ�D�VWDWHPHQW��´6R�LW¶V�WUDJLF� 
WKDW�RXU�VWXGHQWV�DUH�RQO\�JUDVSLQJ�WKH�EDVLFV�DQG�QRW�GRLQJ�WKH�KLJKHU�OHYHO�DQDO\VLV�DQG� 
SURYLGLQJ�ZULWWHQ�H[SODQDWLRQV�QHHGHG�WR�VXFFHHG�LQ�KLJKHU�HGXFDWLRQ�DQG�FRPSHWH�LQ�D� 
JOREDO�HFRQRP\�´� 
� 
7KHVH�KDQGV�RQ�WDVNHG�LQFOXGHG�KDYLQJ�IRXUWK�JUDGHUV�XVH�D�FRPSXWHU�VLPXODWLRQ�WR� 
ILJXUH�RXW�EHVW�VXQOLJKW�FRQGLWLRQV�IRU�GLIIHUHQW�SODQWV�� 
� 
$QRWKHU�DVNHG���WK�JUDGHUV�WR�GR�D�ODE�WKDW�LQYROYHG�WHVWLQJ�ZDWHU�TXDOLW\���6HYHQW\�ILYH� 
SHUFHQW�RI�VWXGHQWV�FRXOG�WHVW�WKH�ZDWHU�VDPSOHV�����SHUFHQW�FRXOG�UHFRPPHQG�D�VLWH�IRU�D� 
QHZ�WRZQ�EDVHG�RQ�WKHLU�ILQGLQJV�EXW�RQO\����SHUFHQW�³ZHUH��DEOH�WR�SURYLGH�D�YDOLG� 
UHFRPPHQGDWLRQ�DQG�VXSSRUW�WKHLU�FRQFOXVLRQV�ZLWK�GHWDLOV�´�1$(3�IRXQG�� 
� 
<RX�FDQ�ILQG�WKH�IXOO�UHSRUW��DQG�PRUH�H[DPSOHV�RI�ZKDW�VWXGHQWV�ZHUH�DVNHG�WR�GR��KHUH�� 
� 
�� 
� � 
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KQED, National Public Radio  
Should Hands-On Experiments Replace Bubble Tests 
%\�/LOOLDQ�0RQJHDX�� 
� 
7R�JHW�D�EHWWHU�XQGHUVWDQGLQJ�RI�KRZ�ZHOO�VWXGHQWV�FDQ�VROYH�FRPSOH[�SUREOHPV�DQG� 
DSSO\�VFLHQFH�WR�UHDO�OLIH�VFHQDULRV��WKH�1DWLRQDO�$VVHVVPHQW�IRU�(GXFDWLRQ�3URJUHVV� 
UHFHQWO\�XVHG�KDQGV�RQ�H[SHULPHQWV�DV�D�ZD\�WR�WHVW��WK���WK��DQG���WK�JUDGH�VWXGHQWV��DQG� 
IRXQG�WKDW�WKLV�NLQG�RI�DVVHVVPHQW�JLYHV�D�PXFK�PRUH�DFFXUDWH�UHIOHFWLRQ�RI�VWXGHQW� 
FRPSUHKHQVLRQ�� 
� 
5HVXOWV�IURP�D������URXQG�RI�WHVWLQJ�FDOOHG�7KH�1DWLRQ¶V�5HSRUW�&DUG�6FLHQFH�LQ�$FWLRQ�� 
+DQGV�2Q�DQG�,QWHUDFWLYH�&RPSXWHU�7DVN��H[DPLQHG�������VWXGHQWV²������DW�HDFK�JUDGH� 
OHYHO²IURP�DFURVV�WKH�FRXQWU\��6WXGHQWV�SHUIRUPHG�WDVNV�OLNH�WHVWLQJ�ZDWHU�VDPSOHV����WK� 
JUDGH��DQG�DVVHPEOLQJ�HOHFWULF�FLUFXLWV���WK�JUDGH���7KH\�DOVR�SDUWLFLSDWHG�LQ�LQWHUDFWLYH� 
FRPSXWHU�WDVNV�WKDW�VLPXODWHG�ORQJHU�WHUP�H[SHULPHQWV��OLNH�REVHUYLQJ�SODQW�JURZWK��,Q� 
ERWK�VFHQDULRV��VWXGHQWV�ZHUH�HYDOXDWHG�RQ�WKHLU�DELOLW\�WR�SHUIRUP�WKH�WDVNV��REVHUYH�WKH� 
UHVXOWV�DQG�GUDZ�FRQFOXVLRQV�� 
� 
³7KH�ERWWRP�OLQH�LV��ZH�OHDUQHG�VR�PXFK�PRUH�WKDW�ZH�FRXOGQ¶W�KDYH�OHDUQHG�IURP�WKRVH� 
SDSHU�DQG�SHQFLO�WHVWV�´�VDLG�-DFN�%XFNOH\��FRPPLVVLRQHU�DW�WKH�1DWLRQDO�&HQWHU�IRU� 
(GXFDWLRQ�6WDWLVWLFV��ZKLFK�FUHDWHV�WKH�DQQXDO�³1DWLRQ¶V�5HSRUW�&DUG´�EDVHG�RQ�WKH� 
UHVXOWV�RI�WHVWV�OLNH�WKLV�RQH�DGPLQLVWHUHG�E\�WKH�1DWLRQDO�$VVHVVPHQW�IRU�(GXFDWLRQDO� 
3URJUHVV��1$(3��� 
� 
%XW�ZKDW�WKH\�OHDUQHG�ZDV�D�PL[HG�EDJ�� 
� 
$�PDMRULW\�RI�VWXGHQWV�DW�DOO�JUDGH�OHYHOV�����SHUFHQW��ZHUH�DEOH�WR�SHUIRUP�WKH�VLPSOHU� 
H[SHULPHQWV�FRUUHFWO\�DQG�DFFXUDWHO\�REVHUYH�WKH�UHVXOWV��+RZHYHU��ZKHQ�H[SHULPHQWV� 
LQYROYHG�PRUH�FRPSOLFDWHG�GDWD�VHWV��VWXGHQWV¶�DELOLW\�WR�H[HFXWH�DQG�REVHUYH�IHOO�VKDUSO\� 
²�RQO\����SHUFHQW�RI�VWXGHQWV�WHVWHG�DFURVV�JUDGH�OHYHOV�ZHUH�DEOH�WR�FRPSOHWH�WKH�WDVNV� 
XQGHU�WKHVH�FRQGLWLRQV�� 
� 
7KH�WHVW�DOVR�UHYHDOHG�D�GLVFRQQHFW�EHWZHHQ�REVHUYDWLRQ�DQG�H[SODQDWLRQ��(YHQ�WKRXJK�D� 
PDMRULW\�RI�VWXGHQWV�����SHUFHQW��ZHUH�DEOH�WR�GUDZ�WKH�FRUUHFW�FRQFOXVLRQV�IURP�WKH� 
UHVXOWV�RI�WKHLU�H[SHULPHQWV��OHVV�WKDQ�D�WKLUG�����SHUFHQW��ZHUH�DEOH�WR�H[SODLQ�WKHLU� 
UHVXOWV�� 
� 
)RU�H[DPSOH��RQH�RI�WKH�KDQGV�RQ�WDVNV�IRU���WK�JUDGH�VWXGHQWV�ZDV�WR�GHWHUPLQH�WKH�EHVW� 
ORFDWLRQ�IRU�D�QHZ�WRZQ�EDVHG�RQ�ZDWHU�TXDOLW\��7KH�VWXGHQWV�ZHUH�H[SHFWHG�WR�WHVW� 
YDULRXV�ZDWHU�VDPSOHV�IRU�VSHFLILF�SROOXWDQWV�DQG�WKHQ�FRPSDUH�WKRVH�OHYHOV�WR�D�FKDUW�SXW� 
RXW�E\�WKH�(QYLURQPHQWDO�3URWHFWLRQ�$JHQF\��$�ZKRSSLQJ����SHUFHQW�RI�VWXGHQWV�ZHUH� 
DEOH�WR�GR�WKLV�DFFXUDWHO\��%XW�ZKHQ�LW�FDPH�WLPH�WR�PDNH�D�UHFRPPHQGDWLRQ�IRU�ZKHUH� 
WKH�QHZ�WRZQ�VKRXOG�EH�EXLOW��RQO\����SHUFHQW�RI�VWXGHQWV�ZHUH�DEOH�WR�H[SODLQ�WKHLU� 
UHFRPPHQGDWLRQ�XVLQJ�WKH�GDWD�WKH\¶G�FROOHFWHG�� 
� 
7KH�FRQFOXVLRQ"�³>6WXGHQWV@�FDQ�FRQGXFW�VFLHQFH�LQYHVWLJDWLRQV�XVLQJ�OLPLWHG�GDWD�VHWV�� 
EXW�PDQ\�VWXGHQWV�ODFN�WKH�DELOLW\�WR�H[SODLQ�UHVXOWV��7KH�UHSRUW�VKRZV�WKDW�VWXGHQWV�ZHUH� 
FKDOOHQJHG�E\�SDUWV�RI�LQYHVWLJDWLRQV�UHTXLULQJ�PRUH�YDULDEOHV�WR�PDQLSXODWH��VWUDWHJLF� 
GHFLVLRQ�PDNLQJ�LQ�FROOHFWLQJ�GDWD��DQG�WKH�H[SODQDWLRQ�RI�ZK\�D�FHUWDLQ�UHVXOW�ZDV�WKH� 
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FRUUHFW�FRQFOXVLRQ�´�WKH�UHSRUW�VWDWHV�� 
� 
)RU�WKH�PRVW�SDUW��VWXGHQW�SHUIRUPDQFH�EURNH�GRZQ�DV�LW�XVXDOO\�GRHV�DORQJ�HWKQLF�DQG� 
HFRQRPLF�OLQHV��/RZ�LQFRPH�VWXGHQWV�SHUIRUPHG�ZRUVH�WKDQ�WKHLU�ZHDOWKLHU�SHHUV�DQG� 
EODFN�DQG�/DWLQR�VWXGHQWV�SHUIRUPHG�ZRUVH�WKDQ�WKHLU�ZKLWH�DQG�$VLDQ�FRXQWHUSDUWV�� 
+RZHYHU��WKHUH�ZHUH�D�IHZ�QRWDEOH�H[FHSWLRQV�� 
� 
2Q�VRPH�SDUWV�RI�VRPH�WHVWV��EODFN�DQG�/DWLQR�VWXGHQWV�GLG�DV�ZHOO�RU�QHDUO\�DV�ZHOO�DV� 
ZKLWH�VWXGHQWV��)RU�H[DPSOH��RQ�D�FRPSXWHU�WDVN�WKDW�UHTXLUHG��WK�JUDGH�VWXGHQWV�WR� 
REVHUYH�SODQW�JURZWK�����SHUFHQW�RI�VWXGHQWV�FDPH�WR�WKH�FRUUHFW�FRQFOXVLRQ��(LJKW\�RQH� 
SHUFHQW�RI�ZKLWH�VWXGHQWV�JRW�WKH�ULJKW�DQVZHU�����SHUFHQW�RI�EODFN�VWXGHQWV�GLG�DQG���� 
SHUFHQW�RI�+LVSDQLF�VWXGHQWV�GLG���(LJKW\�VL[�SHUFHQW�RI�$VLDQ�DQG�3DFLILF�,VODQGHU� 
VWXGHQWV�JRW�WKDW�RQH�ULJKW��� 
� 
:KDW¶V�PRUH��WKRXJK�PDOH�VWXGHQWV�JHQHUDOO\�RXWSHUIRUP�IHPDOH�VWXGHQWV�RQ�WKH�QDWLRQDO� 
VFLHQFH�DVVHVVPHQW��IHPDOH�VWXGHQWV�EHDW�PDOH�VWXGHQWV�RQ�WKH�KDQGV�RQ�WDVNV�� 
$ODQ�)ULHGPDQ��D�SK\VLFLVW�DQG�WKH�FKDLU�RI�WKH�FRPPLWWHH�LQ�FKDUJH�RI�GHYHORSLQJ� 
QDWLRQDO�DVVHVVPHQWV��VDLG�WKDW�DV�D�VFLHQWLVW�KH�ZDV�UHOLHYHG�WKDW�VWXGHQWV�GLG�ZHOO�RQ�WKH� 
ILUVW�VHFWLRQ�RI�WKH�WHVW��³7KHUH¶V�QR�ZD\�IRU�WKHP�WR�PHPRUL]H�IRU�WKLV�WHVW��<RX�UHDOO\� 
KDG�WR�WKLQN�RQ�\RXU�IHHW�´�KH�VDLG�� 
� 
6WLOO��)ULHGPDQ�VDLG��KH�ZDVQ¶W�VKRFNHG�WKDW�VWXGHQWV�VWUXJJOHG�WR�H[SODLQ�WKHLU�UHVXOWV�� 
³8QIRUWXQDWHO\��WKDW¶V�QRW�VXUSULVLQJ�´�KH�VDLG�� 
� 
7KRXJK�KDQGV�RQ�VWDQGDUGL]HG�WHVWV�DUHQ¶W�EUDQG�QHZ��WKH\�KDYH�KLVWRULFDOO\�EHHQ�WRR� 
H[SHQVLYH�DQG�FRPSOLFDWHG�WR�XVH�RQ�D�ZLGH�VFDOH��$QG�WKH�WHFKQRORJ\�QHHGHG�IRU� 
LQWHUDFWLYH�FRPSXWHU�WDVNV�KDV�QRW�EHHQ�XS�WR�VQXII�XQWLO�UHFHQW�\HDUV�� 
� 
2IILFLDOV�DW�1$(3�VDLG�WHVWV�OLNH�WKHVH�DUH�PRUH�DFFXUDWH�DQG�SURYLGH�IDU�PRUH�GHWDLOHG� 
UHVXOWV���%XFNOH\�VDLG�WKH\�PXVW�EHFRPH�WKH�QRUP�WR�NHHS�XS�ZLWK�QHZ�FXUULFXOXP� 
VWDQGDUGV�PHDQW�WR�NHHS�SDFH�ZLWK�WKH�FKDQJLQJ�ZRUOG�RI�VFLHQFH�DQG�WHFKQRORJ\�� 
³:H¶UH�LQ�D�UHDOO\�JRRG�SRVLWLRQ�WR�SURYLGH�PRGHOV�IRU�DVVHVVPHQW�´�%XFNOH\�VDLG��WKDW� 
FDQ�³SURYLGH�LQIRUPDWLRQ�RQ�ZKDW�VWXGHQWV�FDQ�NQRZ�DQG�GR�WKDW¶V�FDOOHG�IRU�LQ�WKH�QHZ� 
VWDQGDUGV�´� 
� 
� 
�� 
� � 
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Atlanta Journal Constitution 
NAEP Science: Students can do experiments and get answers but can't explain or 
justify their results  
%\�0DXUHHQ�'RZQH\�� 
� 
1$(3�²�NQRZQ�DV�WKH�1DWLRQ¶V�5HSRUW�&DUG�²�UHOHDVHG�UHVXOWV�WRGD\�RI�KRZ�$PHULFDQ� 
VWXGHQWV�IDUHG�RQ�D�QHZ�FRPSRQHQW�RI�LWV�VFLHQFH�WHVW�WKDW�LQFOXGHG�KDQGV�RQ��LQWHUDFWLYH� 
H[SHULPHQWV�DQG�YLUWXDO�ODEV�� 
� 
7KH�QHZ�FRPSRQHQW�ZDV�DGGHG�WR�WKH������VFLHQFH�DVVHVVPHQW��,Q�RQH�H[DPSOH����WK� 
JUDGHUV�ZHUH�DVNHG�WR�GHWHUPLQH�D�ORFDWLRQ�IRU�D�QHZ�WRZQ�EDVHG�RQ�DQ�DVVHVVPHQW�RI� 
ZDWHU�TXDOLW\�IORZLQJ�QHDU�WKDW�VLWH��6WXGHQWV�ZHUH�DVNHG�WR�WHVW�ZDWHU�VDPSOHV��GHWHUPLQH� 
OHYHOV�RI�SROOXWDQWV�DQG�WKHQ�MXVWLI\�WKH�GHFLVLRQ�ZKHUH�WKH\�ZRXOG�ORFDWH�WKH�QHZ�WRZQ� 
XVLQJ�WKH�GDWD�IURP�WKH�H[SHULPHQW�WKH\�FRQGXFWHG�� 
� 
2YHUDOO��VWXGHQWV�FRXOG�FRQGXFW�WKH�H[SHULPHQWV�EXW�ZHUH�QRW�DV�VNLOOHG�LQ�XVLQJ�WKHLU�GDWD� 
WR�MXVWLI\�FRQFOXVLRQV�RU�ZULWLQJ�UHSRUWV��,Q�RQH�H[DPSOH�FLWHG�LQ�D�ZHELQDU�WKLV�PRUQLQJ� 
RQ�WKH�UHVXOWV�����SHUFHQW�RI�IRXUWK�JUDGHUV�JRW�WKH�ULJKW�DQVZHU�LQ�D�VFLHQFH�H[SHULPHQW�� 
EXW�RQO\����SHUFHQW�FRXOG�XVH�WKH�HYLGHQFH�IURP�WKH�H[SHULPHQW�WR�MXVWLI\�WKHLU�DQVZHU�� 
� 
2Q�WKH�ZHELQDU�DQQRXQFLQJ�WKH�UHVXOWV��1DWLRQDO�&HQWHU�IRU�(GXFDWLRQ�6WDWLVWLFV� 
&RPPLVVLRQHU�-DFN�%XFNOH\�VDLG�1$(3�OHDUQHG�WKUHH�NH\�WKLQJV�WKURXJK�WKLV�QHZ�WHVWLQJ� 
FRPSRQHQW�� 
� ´6WXGHQWV�DUH�SUHWW\�JRRG�DW�GRLQJ�VRPH�SDUWV�RI�VFLHQFH��7KH�YDVW�PDMRULW\�FRXOG� 

XVH�VLPXODWHG�ODERUDWRULHV�WR�GR�WKH�WHVWV�´� 
� +RZHYHU��³VWXGHQWV�RYHUDOO�DFURVV�DOO�WKH�WDVN�DQG�DFURVV�DOO�JUDGH�OHYHOV�ZHUH� 

FKDOOHQJHG�E\�WKH�SDUWV�RI�WKH�WHVW�WKDW�UHTXLUHG�WKHP�WR�FRQVLGHU�PRUH�WKDQ�RQH� 
YDULDEOH�DW�D�WLPH�RU�LI�WKH\�KDG�WR�PDNH�VWUDWHJLF�GHFLVLRQV�DERXW�KRZ�WR�FROOHFW� 
WKH�GDWD�´� 

� ´6WXGHQWV�FRXOG�VHOHFW�FRUUHFW�FRQFOXVLRQV��EXW�GLGQ¶W�GR�VR�ZHOO�ZKHQ�ZH�DVNHG� 
WKHP�WR�H[SODLQ�WKHLU�FRQFOXVLRQV�XVLQJ�WKH�HYLGHQFH�IURP�WKH�GDWD�WDEOHV�´� 
� 

%XFNOH\�QRWHG�WKDW�JLUOV�RXWVFRUHG�ER\V�LQ�KDQGV�RQ�WDVNV��DOWKRXJK�ER\V�RXWVFRUHG�JLUOV� 
LQ�WKH�WUDGLWLRQDO�1$(3�VFLHQFH�WHVW�IRU�ZKLFK�UHVXOWV�ZHUH�UHOHDVHG�ODVW�PRQWK��7KHUH� 
ZDV�QR�JHQGHU�JDS�LQ�WKH�LQWHUDFWLYH�FRPSXWHU�VHJPHQW�� 
� 
%XFNOH\�VDLG�VWXGHQWV�ORYHG�WKHVH�QHZ�DVVHVVPHQW�LWHPV��DGGLQJ��³.LGV�VDLG�LW�ZDV�IXQ��,W� 
ZDV�KDUG�WR�SU\�WKH�FRPSXWHU�DQG�WKH�WDVNV�DZD\�IURP�WKH�NLGV��7KH\�UHDOO\�ZDQWHG�WR� 
NHHS�GRLQJ�WKHP��,W�ZDV�KDUG�WR�JHW�WKHP�WR�VWRS�´� 
� 
$OVR�WDNLQJ�SDUW�LQ�WKH�ZHELQDU�ZDV�1DWLRQDO�$VVHVVPHQW�*RYHUQLQJ�%RDUG�PHPEHU�$ODQ� 
-��)ULHGPDQ��D�*HRUJLD�7HFK�JUDGXDWH�� 
� 
³:LWK�WHFKQRORJ\�VR�FORVH�WR�WKH�FHQWHU�RI�RXU�VRFLHW\��ZH�UHZDUG�UHVSRQVH�WR�FKDQJH�DQG� 
LQQRYDWLRQ�´�KH�VDLG��³6R��WHVWLQJ�WR�VHH�KRZ�PXFK�VWXGHQWV�FDQ�PHPRUL]H�DQG�KRZ�ZHOO� 
WKH\�FDQ�IROORZ�LQVWUXFWLRQ�LV�QR�ORQJHU�JRRG�HQRXJK��:H�QHHG�WR�NQRZ�WKDW�VWXGHQWV� 
KDYH�WKH�VR�FDOOHG�KLJKHU�RUGHU����VW�FHQWXU\�VNLOOV«,W�LV�FUXFLDO�WR�NQRZ�LI�VWXGHQWV� 
NQRZ�KRZ�DQ�H[SHULPHQW�RU�HQJLQHHULQJ�WDVN�LV�GHVLJQHG��KRZ�GDWD�LV�DQDO\]HG�DQG�KRZ� 
WR�GUDZ�WKH�EHVW�RI�PXOWLSOH��SRVVLEOH�VROXWLRQV��7KHVH�DUH�DOO�FULWLFDO�WR�LQQRYDWLRQ�´� 
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�CNN, Schools of Thought Blog 
Report: U.S. Science Students Run Successful Science Experiments, But Can't 
Explain Results 
%\�6DOO\�+ROODQG�� 
� 
:DVKLQJWRQ��&11�����$PHULFDQ�VWXGHQWV�FDQ�VXFFHVVIXOO\�FRQGXFW�VLPSOH�VFLHQFH� 
H[SHULPHQWV�DW�VFKRRO��EXW�DUHQ W�DEOH�WR�H[SODLQ�WKH�UHVXOWV��D�QHZ�UHSRUW�IURP�WKH� 
1DWLRQDO�$VVHVVPHQW�RI�(GXFDWLRQDO�3URJUHVV�VKRZV�� 
� 
5HVXOWV�UHOHDVHG�WRGD\�UHYHDO�WKDW�$PHULFD V�IRXUWK���HLJKWK���DQG���WK�JUDGHUV�VWUXJJOHG� 
ZKHQ�LQYHVWLJDWLRQV�KDG�PRUH�YDULDEOHV�WR�PDQLSXODWH�RU�UHTXLUHG�VWUDWHJLF�GHFLVLRQ� 
PDNLQJ�ZKLOH�FROOHFWLQJ�GDWD��0DQ\�ZHUHQ W�DEOH�WR�H[SODLQ�ZK\�FHUWDLQ�UHVXOWV�ZHUH� 
FRUUHFW�� 
� 
,W V�WKH�ILUVW�WLPH�WKH�1DWLRQDO�$VVHVVPHQW�RI�(GXFDWLRQDO�3URJUHVV��NQRZQ�DV�WKH�1DWLRQ V� 
5HSRUW�&DUG��PHDVXUHG�KRZ�VWXGHQWV�SHUIRUPHG�RQ�KDQGV�RQ�DQG�LQWHUDFWLYH�FRPSXWHU� 
WDVNV�OLNH�D�SURIHVVLRQDO�VFLHQWLVW�PLJKW��:KLOH�WUDGLWLRQDO�VWDQGDUGL]HG�WHVWV�JUDGH� 
VWXGHQWV�RQ�ZKDW�WKH\�NQRZ��SHRSOH�LQ�WKH�ZRUNIRUFH�DUH�PHDVXUHG�RQ�KRZ�WKH\�DSSO\� 
ZKDW�WKH\ 
YH�OHDUQHG�LQ�VFKRRO��7KLV�DQDO\VLV�PRYHV�DZD\�IURP��SDSHU�DQG�SHQFLO��WHVWV� 
DQG�VKRXOG�DOORZ�IRU�D�GLIIHUHQW�W\SH�RI�DQDO\VLV�E\�HGXFDWLRQ�H[SHUWV�� 
� 
7KH�WHVWLQJ�LQYROYHG�PRUH�WKDQ�������VWXGHQWV�IURP�SXEOLF�DQG�SULYDWH�VFKRROV�LQ�IRXUWK�� 
HLJKWK�DQG���WK�JUDGHV�GXULQJ�WKH������VFKRRO�\HDU��,Q�RQH�WDVN����WK�JUDGH�VWXGHQWV�ZHUH� 
DVNHG�WR�GHWHUPLQH�WKH�EHVW�ORFDWLRQ�WR�EXLOG�D�WRZQ�EDVHG�RQ�WKH�TXDOLW\�RI�WKH�ZDWHU� 
VXSSO\���7KH�UHVXOWV�VKRZ�����RI�VWXGHQWV�FRXOG�SHUIRUP�WHVWV�RQ�ZDWHU�VDPSOHV�DQG� 
WDEXODWH�GDWD��EXW�RQO\�����FRXOG��SURYLGH�D�YDOLG�ILQDO�UHFRPPHQGDWLRQ�E\�VXSSRUWLQJ� 
WKHLU�FRQFOXVLRQV�ZLWK�GHWDLOV�IURP�WKH�GDWD���DFFRUGLQJ�WR�WKH�UHSRUW�� 
� 
�,W¶V�WUDJLF�WKDW�RXU�VWXGHQWV�DUH�RQO\�JUDVSLQJ�WKH�EDVLFV�DQG�QRW�GRLQJ�WKH�KLJKHU�OHYHO� 
DQDO\VLV�DQG�SURYLGLQJ�ZULWWHQ�H[SODQDWLRQV�QHHGHG�WR�VXFFHHG�LQ�KLJKHU�HGXFDWLRQ�DQG� 
FRPSHWH�LQ�D�JOREDO�HFRQRP\���1$(3�FKDLUPDQ�'DYLG�'ULVFROO�VDLG�LQ�D�VWDWHPHQW�� 
� 
7KH�1DWLRQ V�5HSRUW�&DUG�UHVXOWV�UHIOHFW�WKH�H[SHULHQFHV�RI�.����WHDFKHUV��VDLG�3DWULFLD� 
0DUVWHOODU��GLUHFWRU�RI�(PRU\�8QLYHUVLW\¶V�&HQWHU�IRU�6FLHQFH�(GXFDWLRQ��EXW�VKH�VHHV� 
UHDVRQ�WR�EH�RSWLPLVWLF��3UREOHP�EDVHG�OHDUQLQJ�UHTXLUHV�WKH�VXSSRUW�DQG�HGXFDWLRQ�RI� 
WHDFKHUV��VFKRRO�ERDUGV��DGPLQLVWUDWRUV��HGXFDWLRQ�SURIHVVRUV�DQG�RWKHUV��PHDVXULQJ�KRZ� 
VWXGHQWV�VXFFHHG�DQG�VWUXJJOH�DW�LW�PLJKW�KHOS�VROLGLI\�KDQGV�RQ�OHDUQLQJ�LQ�WKH� 
FXUULFXOXP��GHVSLWH�WKH�REVWDFOHV�� 
� 
�,W¶V�PRYLQJ�DZD\�IURP�� :KLFK�RI�WKH�IROORZLQJ�DUH�PDPPDOV" �WKH�OLWWOH�PHPRUL]DWLRQ� 
TXHVWLRQV��WR�VRPHWKLQJ�WKDW�UHDOO\�GRHV�DGGUHVV�KRZ�VFLHQFH�LV�GRQH���VDLG�0DUVWHOODU��DQ� 
(PRU\�ELRORJ\�IDFXOW\�PHPEHU���7KLV�LV�D�ZD\��ZD\�EHWWHU�ZD\�WR�LQYHVWLJDWH�ZKHWKHU� 
VWXGHQWV�DUH�OHDUQLQJ�ZKDW�ZH�WKLQN�WKH\�QHHG�WR�OHDUQ�WR�EH�DFWLYH�FLWL]HQV�DQG� 
VFLHQWLILFDOO\�OLWHUDWH�� 
� 
�5HDO�ZRUOG�SUREOHPV�DUH�PHVV\��5HVHDUFK�LV�PHVV\��+DYLQJ�D�UHDO�LQYHVWLJDWLRQ��ZKHUH� 
\RX�GHVLJQ�VRPHWKLQJ�DQG�\RX�LWHUDWH�� :KDW�HOVH�FRXOG�EH�JRLQJ�RQ"�:KDW�HOVH�FRXOG�,� 
GR" �7KDW¶V�ZKHUH�\RX�OHDUQ�VRPHWKLQJ��� 
� 
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7KH�UHSRUW���6FLHQFH�LQ�$FWLRQ��+DQGV�2Q�DQG�,QWHUDFWLYH�&RPSXWHU�7DVNV�IURP�WKH������ 
6FLHQFH�$VVHVVPHQW���IRXQG�WKDW�IHPDOH�VWXGHQWV�VFRUHG�KLJKHU�WKDQ�WKHLU�PDOH� 
FRXQWHUSDUWV�RQ�WKH�KDQGV�RQ�RQ�WDVNV��EXW�PDOH�VWXGHQWV�VFRUHG�KLJK�RQ�WKH�PRUH� 
WUDGLWLRQDO��SDSHU�DQG�SHQFLO��WHVWV���1R�JHQGHU�JDS�ZDV�IRXQG�IRU�LQWHUDFWLYH�FRPSXWHU� 
WDVNV�� 
� 
&11
 V�-DPLH�*XPEUHFKW�FRQWULEXWHG�WR�WKLV�VWRU\�� 
� 
� � 
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Tampa Bay Times 
U.S. Students Need Help on More Complex Science Tasks, NAEP 2009 Results 
Reveal 
%\�-HII�6RORFKHN� 
� 
)ORULGD�SROLWLFDO�DQG�HGXFDWLRQ�OHDGHUV�ODWHO\�KDYH�PDGH�WKH�FDVH�WKDW�VWXGHQWV�QHHG�PRUH� 
UHOHYDQW�H[SRVXUH�WR�VFLHQFH��WHFKQRORJ\��HQJLQHHULQJ�DQG�PDWK��7KH�ODWHVW�1$(3�UHVXOWV� 
VXJJHVW�WKDW�VXFK�D�GLUHFWLRQ�LV�ZLVH�� 
� 
1RWLQJ�WKDW�VFLHQFH�LV�PXFK�PRUH�WKDQ�ERRN�OHDUQLQJ��EXW�DOVR�DERXW�H[SORUDWLRQ�DQG� 
DSSOLFDWLRQ��WKH�1DWLRQDO�&HQWHU�IRU�(GXFDWLRQ�6WDWLVWLFV�ZULWHV�WKDW�WKH������KDQGV�RQ� 
VFLHQFH�DVVHVVPHQW�LQGLFDWHV�WKDW�8�6��VWXGHQWV�GR�EHWWHU�DW�VLPSOH�VFLHQFH�WKDQ�LQ�PRUH� 
FRPSOH[�SUREOHPV��7KH\ UH�DOVR�EHWWHU�DEOH�WR�DUULYH�DW�FRQFOXVLRQV�WKDQ�H[SODLQ�WKHP�� 
� 
)URP�WKH�UHSRUW�VXPPDU\�� 
� 
6WXGHQWV�ZHUH�VXFFHVVIXO�RQ�SDUWV�RI�LQYHVWLJDWLRQV�WKDW�LQYROYHG�OLPLWHG�VHWV�RI�GDWD�DQG� 
PDNLQJ�VWUDLJKWIRUZDUG�REVHUYDWLRQV�RI�WKDW�GDWD�� 
� 
6WXGHQWV�ZHUH�FKDOOHQJHG�E\�SDUWV�RI�LQYHVWLJDWLRQV�WKDW�FRQWDLQHG�PRUH�YDULDEOHV�WR� 
PDQLSXODWH�RU�LQYROYHG�VWUDWHJLF�GHFLVLRQ�PDNLQJ�WR�FROOHFW�DSSURSULDWH�GDWD�� 
� 
7KH�SHUFHQWDJH�RI�VWXGHQWV�ZKR�FRXOG�VHOHFW�FRUUHFW�FRQFOXVLRQV�IURP�DQ�LQYHVWLJDWLRQ� 
ZDV�KLJKHU�WKDQ�IRU�WKRVH�VWXGHQWV�ZKR�FRXOG�VHOHFW�FRUUHFW�FRQFOXVLRQV�DQG�DOVR�H[SODLQ� 
WKHLU�UHVXOWV��� 
� 
,W V�LQWHUHVWLQJ�WR�QRWH�WKDW�IHPDOH�VWXGHQWV�DW�DOO�WKUHH�WHVWHG�JUDGH�OHYHOV�RXWSHUIRUPHG� 
PDOHV�LQ�KDQGV�RQ�WDVNV��ZKLOH�PDOH�VWXGHQWV�GLG�EHWWHU�RQ�SDSHU�DQG�SHQFLO�WHVWLQJ��5HDG� 
PRUH�DERXW�WKH�GHWDLOV�DQG�ILQGLQJV�KHUH��:KDW�DUH�\RXU�VFKRROV�GRLQJ�WR�LPSURYH�VFLHQFH� 
HGXFDWLRQ��LQFOXGLQJ�KDQGV�RQ�OHVVRQV"�� 
� 
� � 

140  



    













U.S. News and World Report  
For Most U.S. High Schoolers, STEM Knowledge is Only Skin Deep 
%\�.HOVH\�6KHHK\� 
� 
$PHULFDQ�WHHQV�DUH�DGHSW�DW�FRQGXFWLQJ�VFLHQWLILF�H[SHULPHQWV��EXW�RQO\�LI�WKH\�GRQ W�VWUD\� 
EH\RQG�WKH�EDVLFV��DFFRUGLQJ�WR�DVVHVVPHQW�UHVXOWV�UHOHDVHG�7XHVGD\�E\�WKH�1DWLRQDO� 
&HQWHU�IRU�(GXFDWLRQ�6WDWLVWLFV�� 
� 
6HYHQW\�ILYH�SHUFHQW�RI�KLJK�VFKRRO�VHQLRUV�VXFFHVVIXOO\�FRPSOHWHG�VWUDLJKWIRUZDUG� 
H[SHULPHQWV�DV�SDUW�RI�WKH������1DWLRQDO�$VVHVVPHQW�RI�(GXFDWLRQDO�3URJUHVV��1$(3�� 
VFLHQFH�H[DP��:KHQ�WDVNHG�ZLWK�PRUH�FRPSOLFDWHG�H[SHULPHQWV��RQO\����SHUFHQW�FDPH�WR� 
WKH�FRUUHFW�FRQFOXVLRQ�� 
� 
>6HH�SKRWRV�RI�8�6��1HZV
 V�%HVW�+LJK�6FKRROV�IRU�67(0�@� 
� 
6WXGHQWV�KDYH�HYHQ�PRUH�WURXEOH�H[SODLQLQJ�WKHLU�UHVXOWV�DQG�GUDZLQJ�FRQFOXVLRQV�IURP� 
WKH�GDWD�WKH\�FROOHFWHG�GXULQJ�WKH�H[SHULPHQWV��2QO\����SHUFHQW�RI�WKH���WK�JUDGH� 
VWXGHQWV�ZHUH�DEOH�WR�GR�VR��DFFRUGLQJ�WR��7KH�1DWLRQ
 V�5HSRUW�&DUG��6FLHQFH�LQ�$FWLRQ��� 
ZKLFK�GHWDLOHG�UHVXOWV�IRU�VWXGHQWV�LQ�JUDGHV�������DQG����� 
� 
,Q�D�FRPSHWLWLYH��WHFKQRORJ\�GRPLQDWHG�VRFLHW\��VLPSO\�IROORZLQJ�LQVWUXFWLRQV�ZLOO�QRW� 
FXW�LW��$ODQ�)ULHGPDQ��D�PHPEHU�RI�WKH�1DWLRQDO�$VVHVVPHQW�*RYHUQLQJ�%RDUG��WKH�SROLF\� 
DUP�RI�WKH�1$(3��VDLG�DW�D�SDQHO�GLVFXVVLRQ�RI�WKH�UHVXOWV�RQ�7XHVGD\�� 
� 
�7HVWLQJ�WR�VHH�KRZ�PXFK�VWXGHQWV�FDQ�PHPRUL]H�DQG�KRZ�ZHOO�WKH\�FDQ�IROORZ�WKH� 
LQVWUXFWLRQV�LV�QR�ORQJHU�JRRG�HQRXJK���)ULHGPDQ�VDLG���,W V�FUXFLDO�WR�NQRZ�LI�VWXGHQWV� 
XQGHUVWDQG�«�KRZ�WR�GUDZ�WKH�EHVW�RI�DOO�SRVVLEOH�VROXWLRQV��� 
� 
>)LQG�RXW�ZK\�67(0�HGXFDWLRQ�LV�YLWDO�WR�WKH�8�6��HFRQRP\�@� 
$SSUR[LPDWHO\�������VWXGHQWV�DW�HDFK�JUDGH�OHYHO�ZHUH�VHOHFWHG�WR�FRQGXFW�HLWKHU�KDQGV� 
RQ�RU�LQWHUDFWLYH�FRPSXWHU�EDVHG�H[SHULPHQWV�DV�SDUW�RI�WKH�DQQXDO�1$(3�VFLHQFH� 
DVVHVVPHQW��([SHULPHQWV�IRU�VWXGHQWV�LQ�JUDGH����LQFOXGHG�WHVWLQJ�DQG�DQDO\]LQJ�ZDWHU� 
TXDOLW\��LQYHVWLJDWLQJ�WKH�KHDW�FDSDFLWLHV�RI�GLIIHUHQW�PHWDOV��DQG�FODVVLI\LQJ�VWDUV�� 
� 
7KH�QHZ�WDVNV�DOORZ�VWDNHKROGHUV�WR�JHW�D�PRUH�FRPSOHWH�SLFWXUH�RI�VWXGHQWV
 �SUREOHP� 
VROYLQJ�DELOLWLHV�WKDQ�WUDGLWLRQDO�SDSHU�DQG�SHQFLO�H[DPV��'DYLG�'ULVFROO��FKDLUPDQ�RI�WKH� 
1DWLRQDO�$VVHVVPHQW�*RYHUQLQJ�%RDUG��VDLG�LQ�VWDWHPHQW�7XHVGD\�� 
� 
,PSURYLQJ�VWXGHQWV �DELOLWLHV�WR�SHUIRUP�LQ�GHSWK�VFLHQWLILF�DQDO\VLV�UHTXLUHV�PRUH�WKDQ� 
WHVWLQJ��-DFN�%XFNOH\��FRPPLVVLRQHU�RI�WKH�1DWLRQDO�&HQWHU�IRU�(GXFDWLRQ�6WDWLVWLFV��VDLG� 
DW�7XHVGD\ 
V�SDQHO�� 
� 
�,W V�QRW�HQRXJK�MXVW�WR�KDYH�D�GD\�DW�WKH�HQG�RI�WKH�\HDU�ZKHQ�\RX�ZDON�LQ�DQG�GURS�WKHVH� 
WHVWV�RQ�NLGV���%XFNOH\�VDLG���,W�KDV�WR�EH�SDUW�RI�WKH�FXUULFXOXP��� 
� � 
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� 
UPI 
Students Fail at Scientific Thinking�� 
6WDII�5HSRUWV� 
� 
$Q�DWWHPSW�WR�DVVHVV�8�6��VWXGHQWV
 �DELOLW\�WR�GR�KDQGV�RQ�VFLHQFH�IRXQG�WKH\�GLG�D�JRRG� 
MRE�RI�JHWWLQJ�WKH�ULJKW�DQVZHU��RIILFLDOV�VDLG�7XHVGD\�� 
� 
%XW�VWXGHQWV�SDUWLFLSDWLQJ�LQ�WKH������1DWLRQDO�$VVHVVPHQW�RI�(GXFDWLRQDO�3URJUHVV�ZHUH� 
QRW�VR�JRRG�DW�H[SODLQLQJ�WKH�FRQQHFWLRQ�EHWZHHQ�WKHLU�WHVW�GDWD�DQG�WKH�FRQFOXVLRQ�� 
1DWLRQDO�&RPPLVVLRQHU�IRU�(GXFDWLRQ�6WDWLVWLFV�-DFN�%XFNOH\�VDLG�� 
� 
�6WXGHQWV�DUH�SUHWW\�JRRG�DW�GRLQJ�VRPH�SDUWV�RI�VFLHQFH��7KH�YDVW�PDMRULW\�FRXOG�XVH� 
VLPXODWHG�ODERUDWRULHV�WR�GR�WKH�WHVWV���%XFNOH\�VDLG�LQ�D��ZHELQDU��7XHVGD\�UHSRUWHG�E\�� 
� 
7KH�$WODQWD�-RXUQDO�DQG�&RQVWLWXWLRQ���6WXGHQWV�RYHUDOO�DFURVV�DOO�WKH�WDVN�DQG�DFURVV�DOO� 
JUDGH�OHYHOV�ZHUH�FKDOOHQJHG�E\�WKH�SDUWV�RI�WKH�WHVW�WKDW�UHTXLUHG�WKHP�WR�FRQVLGHU�PRUH� 
WKDQ�RQH�YDULDEOH�DW�D�WLPH�RU�LI�WKH\�KDG�WR�PDNH�VWUDWHJLF�GHFLVLRQV�DERXW�KRZ�WR�FROOHFW� 
WKH�GDWD��� 
� 
7KH�1$(3�WHVWV�D�VDPSOH�RI��WK���WK�DQG���WK�JUDGHUV�ZLWK�WHVWV�JLYHQ�PRVW�IUHTXHQWO\�LQ� 
PDWK��UHDGLQJ��ZULWLQJ�DQG�VFLHQFH��7KH�UHVXOWV�DUH�QLFNQDPHG��WKH�QDWLRQ V�UHSRUW�FDUG��� 
7KH�VFLHQFH�FRPSRQHQW�LQFOXGHG�KDQGV�RQ�DQG�LQWHUDFWLYH�FRPSXWHU�VHFWLRQV�IRU�WKH�ILUVW� 
WLPH�LQ������� 
� 
� � 
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� 
Education Writers Association’s The Educated Reporter Blog 
`Nation's Report Card:" Students Struggle To Explain Scientific Principles 
%\�(PLO\�5LFKPRQG� 
� 
$PHULFDQ�VWXGHQWV�DUH�PRUH�VXFFHVVIXO�DW�FRUUHFWO\�FRPSOHWLQJ�VLPSOH�VFLHQWLILF�WDVNV� 
WKDQ�WKH\�DUH�DW�H[SODLQLQJ�KRZ�WKH\�XVHG�HYLGHQFH�WR�GUDZ�WKHLU�FRQFOXVLRQV��DFFRUGLQJ� 
WR�WKH�ODWHVW�UHVXOWV�IURP�WKH�1DWLRQDO�$VVHVVPHQW�RI�(GXFDWLRQDO�3URJUHVV��NQRZQ�DV� 
³7KH�1DWLRQ¶V�5HSRUW�&DUG�´�� 
� 
7KH�1$(3�UHVXOWV�UHOHDVHG�7XHVGD\�UHSUHVHQW�D�VDPSOLQJ�RI�8�6��VWXGHQWV�LQ�JUDGHV������� 
DQG����ZKR�SDUWLFLSDWHG�LQ�LQWHUDFWLYH�VFLHQFH�DVVHVVPHQWV�LQ�������6RPH�RI�WKH� 
TXHVWLRQV�LQYROYHG�ZKDW�DUH�NQRZQ�DV�³KDQGV�RQ�WDVNV�´�ZKLOH�RWKHUV�ZHUH�³LQWHUDFWLYH� 
FRPSXWHU�WDVNV�´�7KH�DVVHVVPHQWV�PHDVXUH�WKH�VWXGHQWV
 �JUDVS�RI�SULRU�NQRZOHGJH�±� 
PDWHULDO�FRYHUHG�LQ�FODVV�±�DV�ZHOO�DV�WKHLU�DELOLW\�WR�SUHGLFW��REVHUYH�DQG�H[SODLQ� 
RXWFRPHV�EDVHG�RQ�WKH�HYLGHQFH�SURYLGHG��� 
� 
7KDW�FRJQLWLYH�OHDS�����IURP�FKRRVLQJ�WKH�ULJKW�DQVZHU�DQG�EHLQJ�DEOH�WR�DUWLFXODWH�KRZ�LW� 
ZDV�UHDFKHG����PDWWHUV��VDLG�$ODQ�)ULHGPDQ��FKDLUPDQ�RI�WKH�DVVHVVPHQW�GHYHORSPHQW� 
FRPPLWWHH�IRU�WKH�1DWLRQDO�$VVHVVPHQW�*RYHUQPHQW�%RDUG��ZKLFK�VHWV�SROLF\�IRU�1$(3��� 
� 
³6FLHQFH�DQG�WHFKQRORJ\�ZRXOG�EH�HDV\�LI�DOO�RXU�FKDOOHQJHV�FRXOG�EH�VROYHG�ZLWK�VLPSOH� 
PHPRUL]DWLRQ�RI�DFFHSWHG�IDFWV��DQG�SXUHO\�SURFHGXUDO�DSSOLFDWLRQ�RI�NQRZQ�SULQFLSOHV� 
DQG�ODZV�´�)ULHGPDQ�VDLG�DW�D�SUHVV�FRQIHUHQFH�7XHVGD\�LQ�:DVKLQJWRQ��'�&��WR� 
DQQRXQFH�WKH�1$(3�UHVXOWV��³,Q�WKH�UHDO�ZRUOG��WKLQJV�DUH�PHVV\�DQG�RQH�VL]H�GRHV�QRW�ILW� 
DOO�´�� 
� 
7KH�KDQGV�RQ�WDVNV�IRU�IRXUWK�JUDGHUV�LQFOXGHG�KDYLQJ�WKHP�DVVHPEOH�D�VLPSOH�HOHFWULFDO� 
FLUFXLW�DQG�WKHQ�GHWHUPLQH�WKH�FRQGXFWLYLW\�RI�YDULRXV�REMHFWV��7KH���WK�JUDGHUV�ZHUH� 
DVNHG�WR�WHVW�VDPSOHV�IURP�WZR�GLIIHUHQW�ZDWHU�VRXUFHV�WR�GHWHUPLQH�WKH�EHWWHU�ORFDWLRQ�IRU� 
D�QHZ�WRZQ���7KH�LQWHUDFWLYH�FRPSXWHU�WDVNV�IRU�DOO�JUDGH�OHYHOV�DUH�DYDLODEOH�RQOLQH�YLD� 
WKH�1$(3�:HE�VLWH��� 
� 
7KH�LQWHUDFWLYH�DFWLYLWLHV�XVHG�IRU�WKH�DVVHVVPHQWV�ZHUH�KXJHO\�SRSXODU�DPRQJ�WKH� 
VWXGHQWV��VDLG�-DFN�%XFNOH\��FRPPLVVLRQHU�IRU�WKH�1DWLRQDO�&HQWHU�IRU�(GXFDWLRQ� 
6WDWLVWLFV��ZKLFK�RYHUVHHV�WKH�1$(3�DGPLQLVWUDWLRQ��7HDFKHUV�UHSRUWHG�WKDW�WKHLU�VWXGHQWV� 
VDLG�WKH\�KDG�DFWXDOO\�WULHG�KDUGHU�RQ�WKH�DFWLYLWLHV�³EHFDXVH�LW�GLGQ¶W�VHHP�OLNH�D�WHVW�´� 
%XFNOH\�VDLG��� 
� 
:KHQ�LW�FDPH�WR�WKH�DFKLHYHPHQW�JDS�IRU�PLQRULWLHV�DQG�VWXGHQWV�IURP�ORZ�LQFRPH� 
KRXVHKROGV��WKH�VFLHQFH�DVVHVVPHQW�UHVXOWV�PLUURUHG�SULRU�1$(3�ILQGLQJV�LQ�FRUH�VXEMHFWV� 
LQFOXGLQJ�PDWK��UHDGLQJ��DQG�KLVWRU\��7KH�JURXS�RI�VWXGHQWV�TXDOLI\LQJ�IRU�IUHH�DQG� 
UHGXFHG�SULFH�PHDOV�VFRUHG�VLJQLILFDQWO\�EHORZ�WKHLU�PRUH�DIIOXHQW�SHHUV��7KH�JURXS�RI� 
EODFN�VWXGHQWV�KDG�WKH�ORZHVW�SHUFHQWDJH�RI�FRUUHFW�DQVZHUV�DW�HYHU\�JUDGH�OHYHO��� 
� 
,QWHUHVWLQJO\��WKH�JHQGHU�JDS�WKDW�W\SLFDOO\�IDYRUV�ER\V�RQ�VFLHQFH�DVVHVVPHQWV�ZDV� 
UHYHUVHG�LQ�VRPH�DUHDV�RI�WKH�QHZ�UHVXOWV��%\�D�PDUJLQ�RI�EHWZHHQ���DQG���SHUFHQWDJH� 
SRLQWV��JLUOV¶�JURXS�RXWVFRUHG�WKH�ER\V¶�DW�HYHU\�JUDGH�OHYHO�RQ�WKH�KDQGV�RQ�WDVNV��)RU�WKH� 
LQWHUDFWLYH�FRPSXWHU�WDVNV��JLUOV�DOVR�RXWVFRUHG�WKH�ER\V�LQ�JUDGHV���DQG�����DOWKRXJK�WKH� 
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PDUJLQ�ZDV�MXVW���SHUFHQWDJH�SRLQW��� 
� 
3DUW�RI�WKH�SUREOHP�LV�WKDW�HYHQ�LQ�VFKRROV�ZKHUH�KDQGV�RQ�VFLHQFH�OHDUQLQJ�LV� 
FRPPRQSODFH��VWXGHQWV�DUH�QRW�EHLQJ�DVNHG�WR�ZULWH�RU�H[SODLQ�KRZ�WKH\�UHDFKHG�WKHLU� 
FRQFOXVLRQV��1$(3�RIILFLDOV�VD\��-XVW����SHUFHQW�RI�IRXUWK�JUDGHUV�DQG����SHUFHQW�RI� 
HLJKWK�JUDGHUV�KDG�WHDFKHUV�ZKR�VDLG�WKH\�SXW�DW�OHDVW�D�PRGHUDWH�HPSKDVLV�RQ�FXOWLYDWLQJ� 
VFLHQWLILF�ZULWLQJ�VNLOOV��$W�WKH�KLJK�VFKRRO�OHYHO�����SHUFHQW�RI���WK�JUDGHUV�VDLG�WKH\�KDG� 
WR�FRPSOHWH�D�ZULWWHQ�VFLHQFH�UHSRUW�DW�OHDVW�RQFH�D�ZHHN��� 
� 
,QGHHG��LW¶V�RQH�WKLQJ�WR�EH�DEOH�WR�JLYH�WKH�FRUUHFW�DQVZHU�WR�D�TXHVWLRQ�RU�IROORZ� 
GLUHFWLRQV�IRU�D�ODE�H[SHULPHQW��DQG�DQRWKHU�WR�XVH�WKDW�NQRZOHGJH�DV�D�VSULQJERDUG�WR� 
GHHSHU�OHYHOV�RI�LQWHOOHFWXDO�LQTXLU\��6LQFH�WKDW�UDUHILHG�DLU�LV�ZKHUH�LQQRYDWLRQ�KDSSHQV�� 
WKH�QHZ�1$(3�UHVXOWV�DUH�RI�SDUWLFXODU�LQWHUHVW�WR�&KDQJH�WKH�(TXDWLRQ��D�FRDOLWLRQ�RI� 
RYHU�����OHDGLQJ�FRPSDQLHV�WKDW�KDYH�WHDPHG�XS�WR�KHOS�WUDQVIRUP�KRZ�67(0��VFLHQFH�� 
WHFKQRORJ\��HQJLQHHULQJ�DQG�PDWKHPDWLFV��FRXUVHV�DUH�WDXJKW�LQ�SXEOLF�VFKRROV��� 
� 
7KH�1$(3�UHVXOWV�DUH�³IXUWKHU�FRQILUPDWLRQ�WKDW�LW¶V�WKRVH�EURDGHU�NLQGV�RI�VNLOOV��WKH� 
DELOLW\�WR�GUDZ�DSSURSULDWH�LQIHUHQFHV�WR�XQGHUVWDQG�DQG�H[SODLQ��LV�ZKHUH�ZH�VKRZ� 
ZHDNQHVV�´�VDLG�&ODXV�YRQ�=DVWURZ��&KDQJH�WKH�(TXDWLRQ¶V�FKLHI�RSHUDWLQJ�RIILFHU�DQG� 
GLUHFWRU�RI�UHVHDUFK��³7KDW¶V�YHU\�PXFK�WKH�DUHD�ZKHUH�ZH�QHHG�WR�VKRZ�VWUHQJWK�´� 
� 
&KDQJH�WKH�(TXDWLRQ V�FRUSRUDWH�SDUWQHUV�ZDQW�VWXGHQWV�WR�KDYH�JUHDWHU�DFFHVV�WR�WKH� 
NLQGV�RI�LQWHUDFWLYH�OHDUQLQJ�RSSRUWXQLWLHV�XVHG�LQ�WKH�1$(3�DVVHVVPHQW��VR�WKH\�DUH� 
GRLQJ�PRUH�WKDQ�MXVW�URWH�PHPRUL]DWLRQ��YRQ�=DVWURZ�VDLG��+RZHYHU��VWXGHQWV�VWLOO�QHHG� 
WR�PDVWHU�EDVLF�VNLOOV�DQG�FRUH�VXEMHFW�PDWWHU��� 
� 
³7KHUH¶V�EHHQ�D�ORQJ�UDJLQJ��DQG�VRPHZKDW�SKRQ\��GHEDWH�EHWZHHQ�NQRZOHGJH�DQG� 
DSSOLFDWLRQ����FRXOG�\RX�KDYH���VW�FHQWXU\�VNLOOV�ZLWKRXW�NQRZOHGJH�´�YRQ�=DVWURZ�VDLG�� 
³7KHVH��1$(3��UHVXOWV�DUH�IXUWKHU�SURRI�WKDW¶V�D�IDOVH�GLVWLQFWLRQ�´�� 
� 
&KDQJH�WKH�(TXDWLRQ�LV�XVLQJ�D������PLOOLRQ�JUDQW�IURP�WKH�&DUQHJLH�&RUSRUDWLRQ�RI�1HZ� 
<RUN��DV�SDUW�RI�LWV�FDPSDLJQ�WR�DGG���������KLJK�TXDOLW\�67(0�WHDFKHUV�WR�SXEOLF� 
VFKRROV�LQ�WKH�QH[W����\HDUV��DORQJ�ZLWK�SULYDWH�GRQDWLRQV�WR�VFDOH�XS�VXFFHVVIXO�SURJUDPV� 
LQ�XQGHUVHUYHG�VFKRROV��7KH�ORQJ�WHUP�JRDO�LV�WR�FXOWLYDWH�VWXGHQWV�ZKR�ZLOO�EH�WKH�QH[W� 
JHQHUDWLRQ�RI�VFLHQWLVWV�DQG�HQJLQHHUV��VR�WKDW�FRUSRUDWLRQV�FDQ�ORRN�FORVHU�WR�KRPH�IRU� 
WDOHQW�LQVWHDG�RI�UHFUXLWLQJ�RXWVLGH�RI�WKH�8QLWHG�6WDWHV��YRQ�=DVWURZ�VDLG��� 
� 
³,QQRYDWLRQ�PHDQV�FUHDWLQJ�VRPHWKLQJ�QHZ�RXW�RI�ZKDW�\RX�NQRZ�´�YRQ�=DVWURZ�VDLG��³,I� 
VWXGHQWV�GRQ¶W�KDYH�WKH�DELOLW\�WR�PRYH�IURP�IDFWV�WR�XQGHUVWDQGLQJ�WR�H[SODQDWLRQ�WR� 
KLJKHU�RUGHUV�RI�WKLQNLQJ��WKHUH¶V�QRW�PXFK�KRSH�IRU�WKHP�WR�EH�SDUWLFXODUO\�LQQRYDWLYH�´� 
� � 
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Forbes Magazine 
Why Aren’t Americas Students Smart Enough to Handle Science? 
%\�-��0DXUHHQ�+HQGHUVRQ� 
� 
7KH�UHVXOWV�DUH�LQ�DQG�$PHULFD¶V�HOHPHQWDU\��PLGGOH�DQG�KLJK�VFKRRO�VWXGHQWV�DUH� 
VWXPSHG�E\�VFLHQFH��7KH�1DWLRQDO�&HQWHU�IRU�(GXFDWLRQ�6WDWLVWLFV�UHOHDVHG�WKH�ILQGLQJV�RI� 
WKHLU�1DWLRQDO�$VVHVVPHQW�RI�(GXFDWLRQDO�3URJUHVV�VFLHQFH�H[DP�WKLV�ZHHN�DQG�LW�GRHVQ¶W� 
ERGH�ZHOO�IRU�WKH�VWDWH�RI�67(0��6FLHQFH��7HFKQRORJ\��(QJLQHHULQJ�DQG�0DWKHPDWLFV�� 
HGXFDWLRQ��� 
� 
:KLOH�WKH�PDMRULW\�RI�VWXGHQWV�DW�WKH�IRXUWK��HLJKWK�DQG�WZHOIWK�JUDGH�OHYHOV�FRXOG� 
VXFFHVVIXOO\�FRPSOHWH�VWUDLJKWIRUZDUG�KDQGV�RQ�RU�FRPSXWHU�EDVHG�WDVNV�DQG�DUULYH�DW�WKH� 
FRUUHFW�FRQFOXVLRQV��RQFH�DGGLWLRQDO�YDULDEOHV�RU�PRUH�FRPSOH[�FDOFXODWLRQV�ZHUH� 
LQWURGXFHG��WKHLU�SHUIRUPDQFH�GHFOLQHG�GUDPDWLFDOO\�� 
� 
)RU�H[DPSOH������RI�KLJK�VFKRRO�VHQLRUV�FRXOG�VXFFHVVIXOO\�XVH�WHVW�VWULSV�WR�WHVW�ZDWHU� 
VDPSOHV�IRU�WKH�OHYHOV�RI�IRXU�SROOXWDQWV��UHFRUG�WKH�GDWD�DQG�LQWHUSUHW�ZKHWKHU�WKH�UHVXOWV� 
H[FHHGHG�(3$�VWDQGDUGV��EXW�RQO\�����RI�VWXGHQWV�ZHUH�DEOH�WR�GHVLJQ�DQG�FRQGXFW�DQ� 
LQYHVWLJDWLRQ�XVLQJ�D�VLPXODWHG�FDORULPHWHU�DQG�UHODWHG�SDWWHUQV�LQ�WHPSHUDWXUH�FKDQJHV�LQ� 
WZR�GLIIHUHQW�PHWDOV�WR�GHWHUPLQH�ZKLFK�PHWDO�KDV�WKH�KLJKHU�VSHFLILF�KHDW�FDSDFLW\��� 
� 
5HVXOWV�ZHUH�WKH�VDPH�DW�WKH�ORZHU�JUDGH�OHYHOV��ZKHUH�RQO\�����DQG�����RI�HLJKWK�DQG� 
IRXUWK�JUDGHUV�UHVSHFWLYHO\�ZHUH�DEOH�WR�KDQGOH�WKH�PRUH�GLIILFXOW�H[SHULPHQWV��6WXGHQWV� 
DOVR�KDG�GLIILFXOW\�LQ�H[SODLQLQJ�KRZ�WKH\�DUULYHG�DW�D�FRUUHFW�FRQFOXVLRQ��ZLWK�RQO\����� 
RI�WZHOIWK�JUDGHUV�DEOH�WR�ERWK�VHOHFW�D�FRUUHFW�DQVZHU�DQG�H[SODLQ�ZK\�WKH\�GLG�VR�LQ�RQH� 
VHFWLRQ�RI�WKH�WHVW��$QG�LQ�DQRWKHU�VHFWLRQ��RQO\�����ZHUH�DEOH�WR�PDNH�D�ILQDO� 
UHFRPPHQGDWLRQ�WKDW�ZDV�VXSSRUWHG�E\�WKH�GDWD�WKH\�KDG�ZRUNHG�ZLWK�LQ�WKH�H[SHULPHQW�� 
� 
7KHVH�UHVXOWV�DUH�SDUWLFXODUO\�ZRUULVRPH�LQ�OLJKW�RI�WKH�IDFW�WKDW�IRXU�RXW�RI�ILYH�VWXGHQWV� 
WHQG�WR�PDNH�XS�WKHLU�PLQGV�DERXW�ZKHWKHU�RU�QRW�WR�SXUVXH�FROOHJH�OHYHO�67(0�VWXGLHV� 
GXULQJ�KLJK�VFKRRO�RU�HDUOLHU��&XUUHQWO\��RQO\�DERXW�D�WKLUG�RI�EDFKHORU¶V�GHJUHHV�DZDUGHG� 
LQ�WKH�86�DUH�LQ�WKH�67(0�ILHOGV�±�E\�FRQWUDVW��RYHU�KDOI�RI�&KLQHVH�DQG�-DSDQHVH�FROOHJH� 
VWXGHQWV�DUH�VSHFLDOL]LQJ�LQ�67(0�VXEMHFWV��� 
� 
7KH�HFRQRPLF�DQG�FDUHHU�EHQHILWV�RI�67(0�HGXFDWLRQ�DUH�ZHOO�GRFXPHQWHG��67(0� 
RFFXSDWLRQV�DUH�IRUHFDVWHG�WR�JURZ�IDVWHU�WKDQ�QRQ�67(0�RFFXSDWLRQV�WKURXJK�WR������� 
2YHU�WKH�FRXUVH�RI�WKH�UHFHVVLRQ��XQHPSOR\PHQW�LQ�67(0�ILHOGV�KDV�EHHQ�DOPRVW�KDOI�WKDW� 
RI�QRQ�67(0�ILHOGV��$QG�67(0�SURIHVVLRQDOV�HDUQ��RQ�DYHUDJH��DSSUR[LPDWHO\����� 
PRUH�WKDQ�QRQ�67(0�FRXQWHUSDUWV�� 
� 
7KH�QHHG�IRU�EHHIHG�XS�67(0�HGXFDWLRQ�LV�DOUHDG\�D�KRW�SROLWLFDO�LVVXH��,Q������� 
3UHVLGHQW�2EDPD�SURPLVHG�WKDW���������QHZ�67(0�WHDFKHUV�ZRXOG�EH�WUDLQHG�RYHU�WKH� 
QH[W�GHFDGH�DQG�LQ�-DQXDU\�������KH�FDOOHG�RQ�&RQJUHVV�WR�SDVV�OHJLVODWLRQ�WR�IXQG�WKH� 
UHWUDLQLQJ�RI�WZR�PLOOLRQ�XQHPSOR\HG�ZRUNHUV�IRU�PRUH�WHFKQLFDO�FDUHHUV��� 
� 
$V�RI�������WKH�WRWDO�IHGHUDO�LQYHVWPHQW�LQ�67(0�HGXFDWLRQ�DFURVV�DOO�DJHQFLHV�ZDV� 
����%��ZKLFK�UHSUHVHQWV�DSSUR[LPDWHO\������RI�WKH�86¶V�WRWDO�HGXFDWLRQ�EXGJHW�RI�����7�� 
$FFRUGLQJ�WR�WKH�1DWLRQDO�&HQWHU�IRU�(GXFDWLRQDO�6WDWLVWLFV��RQO\�����RI�KLJK�VFKRRO� 
VHQLRUV�UHSRUWHG�WKDW�WKH\�DUH�FXUUHQWO\�HQUROOHG�LQ�D�VFLHQFH�FODVV�� 
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,I�WKHUH¶V�D�EULJKW�VSRW�LQ�WKH�1$(3�UHSRUW��LW¶V�WKH�IDFW�WKDW�IHPDOH�VWXGHQWV�DUH�PDWFKLQJ� 
RU�H[FHHGLQJ�WKH�SHUIRUPDQFH�RI�WKHLU�PDOH�SHHUV�LQ�ERWK�KDQGV�RQ�DQG�LQWHUDFWLYH�WDVNV�� 
&XUUHQWO\��OHVV�WKDQ�����RI�67(0�MREV�DUH�ILOOHG�E\�ZRPHQ��%XW�SRVLWLYH�H[SRVXUH�WR� 
VFLHQFH�LQ�WKH�FODVVURRP�FRXOG�PDNH�DOO�WKH�GLIIHUHQFH�±�����RI�IHPDOH�FROOHJH�VWXGHQWV� 
VWXG\LQJ�67(0�VXEMHFWV�VD\�D�FODVV�RU�D�WHDFKHU�ZDV�ZKDW�LQLWLDOO\�SLTXHG�WKHLU�LQWHUHVW�LQ� 
WKHVH�ILHOGV�� 
� 
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Attachment C 

Upcoming NAEP Reports as of July 2012 

Report                            Expected Release Date  

Initial NAEP Releases  

2011 Writing Report Card: Grades 8 and 12 August 2012 
2011 Meaning Vocabulary: Grades 4 and 8 October 2012 
2012 Long-Term Trend Reading and Mathematics April 2013 
2012 Economics Report Card: Grade 12 May 2013 
2013 Reading and Math Report Cards: Grades 4 and 8 October 2013 
2013 TUDA Reading and Math: Grades 4 and 8 December 2013 

Other NAEP Reports 

2005 HSTS Math Curriculum Study November 2012 
Linking NAEP and TIMSS 2011 Mathematics and 
Science Results for the 8th Grade 

December 2012 

NAGB Reports 

Mega-States Report: Grades 4, 8, and 12 November 2012 

Other Related Reports from NCES 

New Americans in Postsecondary Education: A Profile 
of First – and Second- Generation Undergraduates 

July 2012 

Trends Among Young Adults Over Three Decades, 
1974-2006 

July 2012 

Postsecondary Institutions of Price of Attendance in 
the United States: Degrees and Other Awards 
Conferred: 2010-2011 and 12 Month Enrollment: 
2010-2011 

July 2012 

First Findings from the Kindergarten Rounds of Early 
Childhood Longitudinal Study, Kindergarten Class of 
2010-2011 

July 2012 
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Mega-States: An Analysis of Student 
Performance in the Five Most Heavily 
Populated States in the Nation 

This report will provide NAEP results for the five Mega-States—the most populous states in the 
nation. The Mega-States are California, Florida, Illinois, New York, and Texas.  Close to 40 percent 
of the nation’s students attend schools in these states. Additionally, eight of the ten most heavily 
populated cites are located in the Mega-States and they represent distinct regions of the country. 
They also have the highest number of English language learners (ELL) in the nation. Given the scope 
of these school systems and the challenges they face, outcomes in these states inform and influence 
decision makers regionally and nationally. An NCES report that tabulates, organizes, and discusses 
these specific results (though published previously) provides a needed service to the educational 
community. 

Content: 

The NAEP 2011 Mega-States report will discuss NAEP results for fourth- and eighth-graders in 
reading, mathematics, science, and writing in California, Florida, Illinois, New York, and Texas. 
Demographic changes in these states between 1990 and 2011 will be presented graphically, showing 
how vastly their populations have shifted over time and how the demographics vary across the Mega-
States.  Additionally, a summation of how many times the Mega-States performed statistically higher 
than, no different from or lower than the nation in eight assessments will be displayed.   Trends in 
average scores for each of the Mega-States will be shown.  Gains made by Mega-States overall and 
by selected student groups over time will be displayed graphically, especially in mathematics and 
reading where a substantial trend line is available. The report will highlight score gains made within 
the Mega-States that outpaced gains made nationally. In addition, there will be graphs and 
discussions of student performances at or above Proficient for a variety of major NAEP reporting 
groups (e.g., racial/ethnic groups and National School Lunch Program eligibility groups). 
Percentages at or above Proficient that are significantly different from the nation and/or all other 
Mega-States will be highlighted. 

Publication Plans: 

The report will be issued in both printed and electronic formats. The printed report will contain 
the main findings, comparisons, and trends. Links will be embedded in the electronic form of the 
report to more detailed findings on the NAEP web sites. This companion Web report will 
complement this presentation with interactive displays and state ranking tools, and will also include 
contextual variables and additional demographic data. 

Projected Date for Governing Board Review: 9/10/2012 

Projected Release: November 2012 
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Attachment D 

NATIONAL ASSESSMENT GOVERNING BOARD  
RELEASE PLAN FOR   

NAEP MEANING VOCABULARY 2011 REPORT  

The Nation’s Report Card in Meaning Vocabulary 2009 and 2011 

The Nation’s Report Card in Meaning Vocabulary 2009 and 2011 will be released to the 
general public during October 2012. Following a review and approval of the report’s results, the 
release will be arranged as an online webinar. The release event will include a data presentation 
by the Commissioner of Education Statistics, with moderation and comments by at least one 
member of the National Assessment Governing Board.  Full accompanying data will be posted 
on the Internet at the scheduled time of release. 

With the 2009 National Assessment of Educational Progress (NAEP) Reading 
Framework, NAEP introduced a more systematic assessment of vocabulary, in which students 
were tested on their ability to use words to comprehend the sentence or paragraph in which the 
word occurs. These meaning vocabulary questions measure students’ ability to apply word 
knowledge to develop and interpret meaning. This Report Card explains the new focus on 
meaning vocabulary and how it fits with the comprehension assessment and illustrates what 
students were asked to do with specific examples. It also shows the relationship of performance 
on meaning vocabulary to performance on reading comprehension. 

Results are presented for all three grades, for the nation and the states, and for student 
groups including gender and race/ethnicity and span two years – 2009 and 2011. Vocabulary 
results for 2009 are based on nationally representative samples of 178,800 fourth-graders, 
160,900 eighth-graders, and 51,700 twelfth-graders. Results for 2011 are based on samples of 
213,100 fourth-graders and 168,200 eighth-graders. (There was no twelfth-grade assessment in 
2011.) 

DATE AND LOCATION

           The release event for the media and the public will occur in October 2012. The exact date 
and location will be determined by the Chair of the Reporting and Dissemination Committee, in 
accordance with Governing Board policy, following acceptance of the final report. 

EVENT FORMAT 

x Introductions and opening statement by a National Assessment Governing Board member 
x Data presentation by the Commissioner of Education Statistics 
x Comments by at least one Governing Board member 
x Questions from members of the press and then the general audience 
x Program will last approximately 60 minutes  
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Attachment D 

Event will be broadcast live over the Internet, and viewers will be able to submit 
questions electronically for panelists. An archived version of the webinar, with closed 
captioning, will be posted on the Governing Board website. 

EMBARGOED ACTIVITIES BEFORE RELEASE 

In the days preceding the release, the Governing Board and NCES will offer embargoed 
briefings or mailings to U.S. Congressional staff in Washington, DC. Representatives of 
governors, state education agencies, and appropriate media will have access to a special website 
with embargoed data after signing the Governing Board’s embargo agreement. 

REPORT RELEASE 

The Commissioner of Education Statistics will publicly release the report at the NAEP 
website–http://nationsreportcard.gov–at the scheduled time of the release event.  An online copy 
of the report, along with data tools, questions, and various other resources, will be available at 
the time of release on the NAEP site.  An interactive version of the release with panelists’ 
statements, a Governing Board press release, publications and related materials will be posted on 
the Board’s web site at www.nagb.org. The site will also feature links to social networking sites, 
key graphics, and audio and/or video material related to the event. 

ACTIVITIES AFTER THE RELEASE 

The Governing Board’s communications contractor, Reingold, will work with Board 
staff to coordinate an in-person or online event designed to extend the life of the NAEP Meaning 
Vocabulary results by featuring current topics that would be of great interest and relevance to 
stakeholders with an interest in student achievement in reading and vocabulary. The event would 
be designed for organizations, officials, and individuals in the fields of education and policy 
whose work involves reading education and assessment. 
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NOTE TO Reporting and Dissemination Committee 
on Progress Report on 12th Grade Preparedness 

Based on the Governing Board’s discussions in May 2012, Board staff, with the assistance of 
Widmeyer Communications, has reconceptualized the public report on the preparedness of 12th 
graders for postsecondary education and job training. It is now being developed as a progress 
report for a broad policy audience describing the research conducted, the main research 
findings, and plans for future research based on the 2013 NAEP. 

The report will discuss the complex issues involved, describe the Board’s research—including 
both strengths and limitations, and present the full range of research findings relative to the 
NAEP scale. The report will also discuss research findings about college preparedness in 
relation to the Proficient achievement level in reading and mathematics. Unlike the version 
discussed in May, there will be no firm conclusions about preparedness reference points and no 
extended presentation of the percentage of students reaching them.  Such conclusions cannot 
be adequately supported by the evidence assembled to date. 

Under separate cover, Board members will receive a draft outline of the report and several key 
chapters to review. These will be discussed separately by all three of the Board’s standing 
committees and by the full Board on Saturday morning. Members are being asked for feedback 
on the report to guide further staff work. 

The preparedness report currently is scheduled for release in October or November. It will be 
accompanied by full texts of all research studies, which will be made available online at the time 
of release. This online compilation is being referred to as the technical report. Since the release 
should take place before the Board convenes in December, a draft release plan will be 
presented for action at the August Board meeting. 
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NATIONAL ASSESSMENT GOVERNING BOARD  
RELEASE PLAN FOR  

NAEP 12TH GRADE PREPAREDNESS REPORT  

Governing Board Report on NAEP 12th Grade Preparedness Research 

� 
�������������$�UHSRUW�GHVFULELQJ�WKH�VWXGLHV�DQG�NH\�ILQGLQJV�RI�UHVHDUFK�FRPPLVVLRQHG�E\�WKH� 
*RYHUQLQJ�%RDUG�WR�HQDEOH�WKH�1DWLRQDO�$VVHVVPHQW�RI�(GXFDWLRQDO�3URJUHVV��1$(3��WR�UHSRUW� 
RQ�WKH�DFDGHPLF�SUHSDUHGQHVV�RI���WK�JUDGHUV�IRU�SRVWVHFRQGDU\�HGXFDWLRQ�RU�MRE�WUDLQLQJ�ZLOO�EH� 
UHOHDVHG�WR�WKH�JHQHUDO�SXEOLF�GXULQJ�2FWREHU�RU�1RYHPEHU�������7KH�UHOHDVH�ZLOO�EH�LQ� 
:DVKLQJWRQ��'&��LQ�WKH�IRUP�RI�D�OLYH��LQ�SHUVRQ�HYHQW�VLPLODU�WR�D�SUHVV�FRQIHUHQFH��7KH�UHOHDVH� 
HYHQW�ZLOO�LQFOXGH�D�SUHVHQWDWLRQ�RQ�WKH�UHVHDUFK�ILQGLQJV�DV�ZHOO�DV�FRPPHQWV�DQG�PRGHUDWLRQ� 
IURP�PHPEHUV�RI�WKH�1DWLRQDO�$VVHVVPHQW�*RYHUQLQJ�%RDUG�DQG�WKH�1$(3���WK�*UDGH� 
3UHSDUHGQHVV�&RPPLVVLRQ��$FFRPSDQ\LQJ�PDWHULDOV��LQFOXGLQJ�WHFKQLFDO�UHSRUWV��SUHVV�UHOHDVH� 
DQG�VWDWHPHQWV��ZLOO�EH�SRVWHG�RQ�WKH�*RYHUQLQJ�%RDUG¶V�ZHEVLWH�DW�WKH�VFKHGXOHG�WLPH�RI� 
UHOHDVH�� 
� 
� 
BACKGROUND 

7KH�*RYHUQLQJ�%RDUG�HVWDEOLVKHG�D�VSHFLDO�FRPPLVVLRQ�RQ���WK�JUDGH�LVVXHV�LQ������DQG� 
VXEVHTXHQWO\�DUUDQJHG�IRFXV�JURXSV�RI�HGXFDWRUV��VWXGHQWV��WHFKQLFDO�DGYLVRUV��DQG�EXVLQHVV� 
UHSUHVHQWDWLYHV�WR�VWXG\�WKLV�DUHD��7KLV�FRPPLVVLRQ�UHFRPPHQGHG�WKDW�1$(3�EH�WUDQVIRUPHG�WR� 
UHSRUW�RQ�WKH�SUHSDUHGQHVV�RI���WK�JUDGH�VWXGHQWV�IRU�FROOHJH��MRE�WUDLQLQJ�DQG�WKH�PLOLWDU\���7KH� 
%RDUG�DSSRLQWHG�D�WHFKQLFDO�SDQHO�RI�H[SHUWV�LQ������WR�LGHQWLI\�UHVHDUFK�VWXGLHV�WKDW�FRXOG� 
H[DPLQH�WKH�OLQNV�EHWZHHQ�1$(3�DQG�DFDGHPLF�SUHSDUHGQHVV�DQG�LQ�������IRUPDOO\�DSSURYHG�D� 
SURJUDP�RI�SUHSDUHGQHVV�UHVHDUFK�EDVHG�RQ�UHVXOWV�IURP���WK�JUDGH�1$(3��,Q�������WKH�%RDUG� 
DSSRLQWHG�WKH�1$(3���WK�*UDGH�3UHSDUHGQHVV�&RPPLVVLRQ�WR�LQFUHDVH�DZDUHQHVV�RI�WKH� 
LPSRUWDQFH�RI�SUHSDULQJ�VWXGHQWV�DFDGHPLFDOO\�IRU�SRVWVHFRQGDU\�HGXFDWLRQ�RU�WUDLQLQJ�IRU� 
HPSOR\PHQW�DIWHU�KLJK�VFKRRO��DV�PHDVXUHG�E\�1$(3��7KH�&RPPLVVLRQ�KDV�FRQGXFWHG�D�VHULHV� 
RI�V\PSRVLD�DFURVV�WKH�FRXQWU\�ZLWK�D�WZR�IROG�SXUSRVH��WR�LQIRUP�VWDNHKROGHUV�RI�WKH�%RDUG¶V� 
SUHSDUHGQHVV�LQLWLDWLYH�DQG�WR�UHFHLYH�LQSXW�IURP�VWDNHKROGHUV��LQFOXGLQJ�ZD\V�WKH\�FDQ�XWLOL]H�WKH� 
1$(3�UHVHDUFK��� 

7KH�SUHSDUHGQHVV�UHOHDVH�HYHQW�ZLOO�VHUYH�DV�D�FXOPLQDWLQJ����WK�*UDGH�3UHSDUHGQHVV� 
&RPPLVVLRQ�V\PSRVLXP��LQFRUSRUDWLQJ�WKH�LGHDV�DQG�LVVXHV�UDLVHG�DW�WKH�PRUH�ORFDOO\�IRFXVHG� 
V\PSRVLD�DQG�VHUYLQJ�DV�D�IRUXP�LQ�ZKLFK�WKH�ILQDO�UHSRUW�RI�WKH�SUHSDUHGQHVV�UHVHDUFK��LQYROYLQJ� 
PRUH�WKDQ����VWXGLHV��LV�VKDUHG�ZLWK�NH\�VWDNHKROGHUV�DQG�WKH�JHQHUDO�SXEOLF��LQFOXGLQJ�PHGLD�� 

DATE AND LOCATION 

7KH�UHOHDVH�HYHQW�IRU�WKH�PHGLD�DQG�WKH�SXEOLF�ZLOO�RFFXU�LQ�2FWREHU�RU�1RYHPEHU������ 
DW�D�VXLWDEOH�YHQXH�LQ�WKH�:DVKLQJWRQ��'&�DUHD��7KH�H[DFW�GDWH�DQG�ORFDWLRQ�ZLOO�EH�GHWHUPLQHG� 
E\�WKH�&KDLU�RI�WKH�5HSRUWLQJ�DQG�'LVVHPLQDWLRQ�&RPPLWWHH�LQ�FRQVXOWDWLRQ�ZLWK�WKH�&KDLU�RI�WKH� 
��WK�*UDGH�3UHSDUHGQHVV�&RPPLVVLRQ�� 
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RELEASE EVENT FORMAT  

x ,QWURGXFWLRQV�DQG�RSHQLQJ�VWDWHPHQW�E\�*RYHUQLQJ�%RDUG�&KDLU�'DYLG�'ULVFROO� 
x 3UHVHQWDWLRQ�RI�UHVHDUFK�DQG�ILQGLQJV�E\�([HFXWLYH�'LUHFWRU�&RUQHOLD�2UU� 
x &RPPHQWV�E\�D�*RYHUQLQJ�%RDUG�PHPEHU��*RY��5RQQLH�0XVJURYH��FKDLU�RI� WKH�1$(3� 

��WK�*UDGH�3UHSDUHGQHVV�&RPPLVVLRQ��DQG�RWKHU�&RPPLVVLRQ�PHPEHUV� 
x 4XHVWLRQV� IURP� PHPEHUV� RI� WKH� SUHVV� IROORZHG� E\� FRPPHQWV� RU� TXHVWLRQV� IURP� WKH� 

JHQHUDO�DXGLHQFH� 
x 7KH�UHOHDVH�HYHQW�ZLOO� ODVW�DSSUR[LPDWHO\�������PLQXWHV��7KH�V\PSRVLXP�SURJUDP�PD\� 

H[WHQG�EH\RQG�WKH�UHOHDVH�DQG�FRQFOXGH�ODWHU���� 
x 5HOHDVH�PD\�EH�:HEFDVW�OLYH�RYHU�WKH�,QWHUQHW���9LHZHUV�ZLOO�EH�DEOH�WR�VXEPLW�TXHVWLRQV� 

HOHFWURQLFDOO\�WR�SDQHOLVWV�� 
� 
� 
REPORT RELEASE 

$W� WKH� OLYH� HYHQW�� WKH�*RYHUQLQJ� %RDUG�ZLOO� SURYLGH� DWWHQGHHV�ZLWK�SDFNHWV�RI� UHOHYDQW� 
PDWHULDOV��LQFOXGLQJ�D�SUHVV�UHOHDVH��SDQHOLVW�VWDWHPHQWV��DQG�FRSLHV�RI�WKH�SXEOLF�UHSRUW� 2Q�WKH� 
%RDUG¶V� ZHE� VLWH� DW� ZZZ�QDJE�RUJ�� WKHVH� PDWHULDOV�� LQFOXGLQJ� IXOO� WHFKQLFDO� UHSRUWV� IURP� WKH� 
UHVHDUFK� SURJUDP�� ZLOO� EH� VLPXOWDQHRXVO\� DYDLODEOH�� 7KH� VLWH� ZLOO� DOVR� IHDWXUH� OLQNV� WR� VRFLDO� 
QHWZRUNLQJ�VLWHV��NH\�JUDSKLFV��DQG�DXGLR�DQG�RU�YLGHR�PDWHULDO�UHODWHG�WR�WKH�HYHQW�� 

ACTIVITIES BEFORE RELEASE 

,Q�WKH�GD\V�SUHFHGLQJ�WKH�UHOHDVH��WKH�*RYHUQLQJ�%RDUG�ZLOO�RIIHU�HPEDUJRHG�DFFHVV�WR� 
WKH�SUHSDUHGQHVV�UHSRUW�DV�ZHOO�DV�D�QDWLRQDO�FRQIHUHQFH�FDOO�IRU�DSSURSULDWH�PHGLD�ZKR�KDYH� 
VLJQHG�WKH�*RYHUQLQJ�%RDUG¶V�HPEDUJR�DJUHHPHQW��� 

ACTIVITIES AFTER THE RELEASE 

7KH�*RYHUQLQJ�%RDUG¶V�FRPPXQLFDWLRQV�FRQWUDFWRU��5HLQJROG��ZLOO�DVVLVW�WKH�*RYHUQLQJ� 
%RDUG�WR�H[WHQG�WKH�OLIH�RI�WKLV�UHOHDVH�E\�LGHQWLI\LQJ�RSSRUWXQLWLHV��VXFK�DV�FRQIHUHQFHV�� 
ZHELQDUV��DQG�VHPLQDUV��ZKHUH�WKH�*RYHUQLQJ�%RDUG�DQG�WKH�&RPPLVVLRQ�FDQ�GLVFXVV�WKH� 
SUHSDUHGQHVV�UHVHDUFK�DQG�LWV�LPSOLFDWLRQV�IRU�HGXFDWLRQ�DQG�WKH�HFRQRP\�� 

156  



  

   
 

 

 

 
 

 
  

   
  
  
  

 
 

  
    

 
 
  

 
   

  
 

 
  

    
   

 
 

  
  

   
  

 
 

 
 

 
 

  

Attachment F 

Implementation of National Assessment Governing Board Inclusion Policy  
for Students with Disabilities (SD) and English Language Learners (ELL) 

In March 2010, the Governing Board adopted a new policy, NAEP Testing and Reporting on Students 
with Disabilities and English Language Learners. The goals of the new policy include: 
x Maximize participation of sampled students in NAEP; 
x Reduce variation in exclusion rates for SD and ELL students across states and districts; 
x Develop uniform national guidelines for including students in NAEP; and 
x Ensure that NAEP is fully representative of SD and ELL. 

The timeline for inclusion policy implementation is as follows: 
x March 2010 – Governing Board approved the inclusion policy. 
x NAEP 2011 – Report jurisdictions meeting the 95% and 85% inclusion goals in the Nation’s 

Report Card. 
x NAEP 2012 – Pilot of the new decision tree for including SD and ELL. 
x NAEP 2013 – Implement the new decision tree for including SD and ELL. 

In order to meet the goals of the policy and achieve uniform national rules for including students, a new 
decision tree for including SD and ELL students was field tested for NAEP 2012 and will be implemented 
for NAEP 2013. According to the new decision tree, the only students that should be eligible to be 
excluded from NAEP are: 
x Student with disabilities who take the state alternate assessment based on alternate 

achievement standards; and 
x English Language Learners who have been enrolled in U.S. schools for less than one year. 

All others student should be “encouraged” to participate in NAEP with or without accommodations 
allowed by NAEP. 

In the past, inclusion decisions were made based on how the student was tested on the state 
assessment in the subject assessed by NAEP. Therefore, if a student required an accommodation that 
was not allowed by NAEP, such as read-aloud of the reading assessment, they were excluded from NAEP 
and counted in the jurisdiction’s exclusion rate. However, according to the new policy, these students 
should be counted as refusals rather than exclusions. 

“Students refusing to take the assessment because a particular accommodation is not allowed 
should not be classified as exclusions but placed in the category of refusals under NAEP data 
analysis procedures.” 

NCES has conducted an analysis of the impact of implementing this part of the policy. The analysis re-
examines the assessment data from 2011, assuming that this new reporting policy were applied, but 
assuming that the participating states, districts, and students would not have included any additional 
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students in the assessment (so that the only changes are for some students who were classified as 
exclusions to be classified as refusals). 

Some results of this analysis will be presented at the meeting, showing the unintended impact on 
exclusion rates, response rates, and average scale scores (overall and for subgroups). The aspects of the 
data collection plan for 2013 which are related to the new decision tree will also be described. 
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National Assessment Governing Board 
� 

Policy Statement on NAEP Testing and Reporting on  
Students with Disabilities and English Language Learners 

INTRODUCTION 
� 
� 7R�VHUYH�DV�WKH�1DWLRQ¶V�5HSRUW�&DUG��WKH� 1DWLRQDO�$VVHVVPHQW�RI�(GXFDWLRQDO�3URJUHVV� 
�1$(3�� PXVW� SURGXFH�YDOLG��FRP SDUDEOH� GDWD� RQ�WKH�DFDGHP LF� DFKLHYHPHQW� RI�$P HULFDQ� 
VWXGHQWV�� �3 XEOLF� FRQILGHQFH� LQ�1$(3�UHVXOWV�PX VW� EH�KLJ K�� �%XW�LQ�UHFHQW�\HDUV�LW�KDV�EHHQ� 
WKUHDWHQHG�E\�FRQWLQXLQJ��VXEVWDQWLDO�YDULDWLRQV� LQ� H[FOXVLRQ�UDWHV�IRU�VWXGHQWV�ZLWK�GLVDELOLWLHV� 
�6'��DQG�(QJOLVK�ODQJXDJH�OHDUQHUV��(//��DPRQJ�WKH�VWDWHV�DQG�XUEDQ�GLVWULFWV�WDNLQJ�SDUW���� 
� 

6WXGHQW�SDUWLFLSDWLRQ�LQ�1$(3�LV�YROXQWDU\��DQG�WKH�DVVHVVPHQW�LV�SURKLELWHG�E\�ODZ�IURP� 
SURYLGLQJ� UHVXOWV�IRU�LQGLYLGXDO�FK LOGUHQ� RU�VFKRROV���%XW�1$(3¶V� QDWLRQDO�� VWDWH��DQG�GLVWULFW� 
UHVXOWV�DUH�FORVHO\�VFUXWLQL]HG��DQG�WKH�1DWL RQDO�$VVHVVPHQW�*RYHUQLQJ�%RDUG��1$*%��EHOLHYHV� 
1$(3�PXVW�DFW�DIILUPDWLYHO\�WR�HQVXUH�WKDW�WKH�VDPSOHV�UHSRUWHG�DUH�WUXO\�UHSUHVHQWDWLYH�DQG�WKDW� 
SXEOLF�FRQILGHQFH�LV�PDLQWDLQHG���� 
� 
� 7R� HQVXUH�WKDW�1$(3�L V� IXOO\�UHSUHVHQWD WLYH�� D�YHU\�KLJK�SURSRUWLRQ�RI�WKH�VWXGHQWV� 
VHOHFWHG�PXVW�SDUWLFLSDWH�LQ�LWV�VDPSOHV��LQFOXGLQJ�VWXGHQWV�ZLWK�GLVDELOLWLHV�DQG�(QJOLVK�ODQJXDJH� 
OHDUQHUV���([FOXVLRQ�RI�VXFK�VW XGHQWV�PXVW�EH�PLQLPL]HG��WKH\�VKRXOG�EH�FRXQWHG�LQ�WKH�1DWLRQ¶V� 
5HSRUW�&DUG���$FFRPPRGDWLRQV�VKRXOG�EH�RIIHUHG� WR�PDNH�WKH�DVVHVVPHQW�DFFHVVLEOH��EXW�WKHVH� 
FKDQJHV�IURP�VWDQGDUG�WHVW�DGP LQLVWUDWLRQ�SURFHGXUHV�VKRXOG�QRW�DOWHU�WKH�NQRZOHGJH�DQG�VNLOOV � 
EHLQJ�DVVHVVHG�� 
� 

7KH� IROORZLQJ�SROLFLHV�DQG�JXLGHOLQHV�DUH�ED VHG� RQ�UHFRPPHQGDWLRQV�E\�H[SHUW�SDQHOV� 
FRQYHQHG�E\�WKH�*RYHUQLQJ�%RDUG�WR�SURSRVH�XQLIRUP�QDWLRQDO�UXOHV�IRU�1$(3�WHVWLQJ�RI�6'�DQG� 
(//�VWXGHQWV���7KH�%RDUG�KDV�DOVR�WDNHQ�LQWR�FRQV LGHUDWLRQ�WKH�YLHZV�H[SUHVVHG�LQ�D�ZLGH�UDQJH� 
RI� SXEOLF�FRPP HQW� DQG�LQ�GHWDLOHG�DQDO\VHV� SURYLGHG� E\�WKH�1DWLRQDO�&HQWHU�IRU�(GXFDWLRQ� 
6WDWLVWLFV��ZKLFK� LV�UHVSRQVLEOH� IRU�FRQGXFWLQJ�WKH�DVVHVVP HQW�XQGHU�WKH�SROLF\�JXLGDQFH�RI�WKH� 
%RDUG. 7KH�SROLFLHV�DUH�SUHVHQWHG�Q RW�DV�VWDWLVWLFDOO\�GHULYHG�VWDQGDUGV�EXW�DV�SROLF\�JXLGHOLQHV� 
LQWHQGHG� WR�P D[LPL]H� VWXGHQW�SD UWLFLSDWLRQ�� PLQLPL]H� WKH�SRWHQWLDO�IRU�ELDV��SURP RWH� IDLU� 
FRPSDULVRQV��DQG�PDLQWDLQ�WUHQGV���7KH\�VLJQLI\�WKH�%RDUG¶V�VWURQJ�EHOLHI�WKDW�1$(3�PXVW�UHWDLQ� 
SXEOLF�FRQILGHQFH�WKDW�LW�LV�IDLU�DQG�IXOO\�UHSUHVHQWDWLYH�RI�WKH�MXULVGLFWLRQV�DQG�JURXSV�RQ�ZKLFK� 
WKH�DVVHVVPHQW�UHSRUWV��� 

� 
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POLICY PRINCIPLES  

�� $V� PDQ\� VWXGHQWV� DV�SRVVLEOH�VKRXOG�EH�HQ FRXUDJHG� WR�SD UWLFLSDWH� LQ�WKH�1DWLRQD O� 
$VVHVVPHQW�� �$FFRPPRGDWLRQV�VKR XOG� EH�R IIHUHG�� LI�QHFHVVDU\��WR�HQDEOH�VWXGHQWV� 
ZLWK�GLVDELOLWLHV�DQG�(QJOLVK� ODQJXDJH�OHDUQHUV�WR�SDUWLFLSDWH��EXW�VKRXOG�QRW�DOWHU�WKH� 
FRQVWUXFWV�DVVHVVHG��DV�GHILQHG�LQ�DVVH VVPHQW� IUDPHZRUNV�DSSURYHG�E\�WKH�1DWLRQDO� 
$VVHVVPHQW�*RYHUQLQJ�%RDUG�� 
� 

�� 7R�DWWDLQ�FRPSDUDEOH�LQFOXVLRQ�UDWHV�DFURVV� VWDWHV�DQG�GLVWULFWV��VSHFLDO�HIIRUWV�VKRXOG� 
EH�PDGH� WR�LQIRUP�DQG�VROLF LW� WKH�FRRSHUDWLRQ�RI�VWDWH�DQG�ORFDO�RIILFLDOV��LQFOXGLQJ� 
VFKRRO�SHUVRQQHO�ZKR�GHFLGH�XSRQ�WKH�SDUWLFLSDWLRQ�RI�LQGLYLGXDO�VWXGHQWV�� 

� 
�� 7KH�SURSRUWLRQ�RI�DOO�VWXGHQWV�H[FOXGHG�IU RP�DQ\�1$(3�VDPSOH�VKRXOG�QRW�H[FHHG��� 

SHUFHQW���6DPSOHV�IDOOLQJ�EHORZ�WKLV�JRDO�VKDOO�EH�SURPLQHQWO\�GHVLJQDWHG�LQ�UHSRUWV�DV� 
QRW�DWWDLQLQJ�WKH�GHVLUHG�LQFOXVLRQ�UDWH�RI����SHUFHQW�� 
� 

�� $PRQJ�VWXGHQWV�FODVVLILHG�DV�HLWKHU�(//�RU�6'�D�JRDO�RI����SHUFHQW�LQFOXVLRQ�VKDOO�EH� 
HVWDEOLVKHG�� �1DWLRQDO��VWDW H�� DQG�GLVWULFW�VDP SOHV� IDOOLQJ�EHORZ�WKLV�JRDO�VKDOO�EH� 
LGHQWLILHG�LQ�1$(3�UHSRUWLQJ��� 

� 
�� ,Q�DVVHVVPHQW�IUDPHZRUNV�DGRSWHG�E\�WKH�%RDUG��WKH�FRQVWUXFWV�WR�EH�WHVWHG�VKRXOG�EH� 

FDUHIXOO\�GHILQHG��DQG�DOORZDEOH�DFFRPPRGDWLRQV�VKRXOG�EH�LGHQWLILHG�� 
� 
�� $OO� LWHPV�DQG�GLUHFWLRQV�LQ�1$(3�D VVHVVPHQWV�VKRXOG�EH�FOHDUO\�ZULWWHQ�DQG�IUHH�RI� 

OLQJXLVWLF�FRPSOH[LW\�LUUHOHYDQW�WR�WKH�FRQVWUXFWV�DVVHVVHG�� 
� 
�� (QKDQFHG�HIIRUWV�VKRXOG�EH�P DGH�WR�SURYLGH�D�VKRUW�FOHDU�GHVFULSWLRQ�RI � WKH�SXUSRVH� 

DQG� YDOXH�RI�1$(3�D QG� RI�IXOO�VWXGHQW�SD UWLFLSDWLRQ� LQ� WKH�DVV HVVPHQW�� �7KHVH � 
PDWHULDOV�VKRXOG�EH�DLPHG�DW�VFKRRO�SHUVRQQHO� �VWDWH�RIILFLDOV��DQG�WKH�JHQHUDO�SXEOLF�� 
LQFOXGLQJ�WKH�SDUHQWV�RI�VWXGHQWV�ZLWK�GLVD ELOLWLHV�DQG�(QJOLVK�ODQJXDJH�OHDUQHUV���7KH� 
PDWHULDOV�VKRXOG�HPSKDVL]H�WKDW�1$(3�SURYLGHV�LPSRUWDQW�LQIRUPDWLRQ�RQ�DFDGHPLF� 
SURJUHVV� DQG�WKDW�DOO�JURXSV� RI� VWXGHQWV�VKRXOG�EH�FRXQWHG�LQ�WKH�1DWLRQ¶V�5HSRUW� 
&DUG�� �7KH�P DWHULDOV� VKRXOG� VWDWH�FOHDUO\� WKDW� 1$(3� JLYHV�QR�UHVXOWV�IRU�LQGLYLGXDO� 
VWXGHQWV�RU�VFKRROV��DQG�FDQ�KDYH�QR�LP SDFW�RQ�VWXGHQW�VWDWXV��JU DGHV��RU�SODFHPHQW� 
GHFLVLRQV��� 

� 
�� %HIRUH�HDFK�VWDWH�DQG�GLVWULFW�OHYHO�DVVHVVPHQW�1$(3�SURJUDP�UHSUHVHQWDWLYHV�VKRXOG� 

PHHW� ZLWK�WHVWLQJ�G LUHFWRUV� DQG�RIILFLDO V� FRQFHUQHG�ZLWK�6 '� DQG�(//�VWXGHQWV�WR� 
H[SODLQ� 1$(3�LQFOXVLRQ�UXOHV���7 KH� FRQFHUQV� RI�VWDWH�DQ G� ORFDO� GHFLVLRQ�P DNHUV� 
VKRXOG�EH�GLVFXVVHG�� 

� 
� 

� 
� 
� 
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IMPLEMENTATION GUIDELINES 

For Students with Disabilities 

��    6WXGHQWV�ZLWK�GLVDELOLWLHV�VKRXOG�SDUWLFLSDWH� LQ�WKH�1DWLRQDO�$VVHVVP HQW�ZLWK�RU�ZLWKRXW � 
DOORZDEOH� DFFRPPRGDWLRQV��DV�QHHGHG���$O ORZDEOH� DFFRPPRGDWLRQV� DUH�DQ\�FK DQJHV� 
IURP�VWDQGDUG�WHVW�DGP LQLVWUDWLRQ�SURFHGXUHV��QHHGHG�WR�SURYLGH�IDLU�DFFHVV�E\�VWXGHQWV� 
ZLWK�GLVDELOLWLHV�WKDW�GR�QRW�DOWHU�WKH�FRQVWUXFWV�EHLQJ�PHDVXUHG�DQG�SURGXFH�YDOLG�UHVXOWV��� 
,Q�FDVHV�ZKHUH�QRQ�VWDQGDUG�SURFHGXUHV�DUH�SHUPLWWHG�RQ�VWDWH�WHVWV�EX W�QRW�DOORZHG�RQ� 
1$(3�� VWXGHQWV�ZLOO�EH�XUJHG�WR�WDNH�1$(3� ZLWKRXW� WKHP��EXW�WKHVH�VWXGHQWV�P D\�XVH� 
RWKHU�DOORZDEOH�DFFRPPRGDWLRQV�WKDW�WKH\�QHHG��� 

� 
��    7KH� GHFLVLRQ�WUHH�IRU�SDUWLFLSDWLRQ�RI�VWXGHQW V� ZLWK�GLVDE LOLWLHV� LQ�1$(3�VKDOO�EH � DV� 

IROORZV�� 
� 

� 
NAEP Decision Tree for Students with Disabilities 

�  
%$&.*5281'�&217(;7�  

�  
��� 1$(3�LV�GHVLJQHG�WR�PHDVXUH�FRQVWUXFWV�FDUHIXOO\�GHILQHG�LQ�DVVHVVPHQW�IUDPHZRUNV�DGRSWHG�  

E\�WKH�1DWLRQDO�$VVHVVPHQW�*RYHUQLQJ�%RDUG���� 
��� 
��� 1$(3�SURYLGHV�D�OLVW�RI�DSSURSULDWH�DFFRPPRGDWLRQV�DQG�QRQ�DOORZHG�PRGLILFDWLRQV�LQ�HDFK� 

VXEMHFW��$Q�DSSURSULDWH�DFFRPPRGDWLRQ�FKDQJHV�WKH�ZD\�1$(3�LV�QRUP DOO\�DGPLQLVWHUHG�WR� 
HQDEOH� D�VWXGHQW�WR�WDNH�WKH�WHVW�EXW�GRHV� QRW� DOWHU�WK H� FRQVWUXFW� EHLQJ� PHDVXUHG�� �$Q� 
LQDSSURSULDWH�PRGLILFDWLRQ�FKDQJHV�WKH�ZD\�1$( 3� LV�QRUPDOO\�DGP LQLVWHUHG�EXW�GRHV�DOWHU� 
WKH�FRQVWUXFW�EHLQJ�PHDVXUHG���� 

� 
67(36�2)�7+(�'(&,6,21�75((� 

� 
��� ,Q�GHFLGLQJ�KRZ�D�VWXGHQW�ZLOO�SDUWLFLSDWH�LQ�1$(3�� 
� 
� D�� ,I�WKH�VWXGHQW�KDV�DQ�,Q GLYLGXDOL]HG�(GXFDWLRQ�3URJUDP��,(3��RU�6HFWLRQ�����SODQ�DQG�LV� 

WHVWHG�ZLWKRXW�DFFRPPRGDWLRQ��WKHQ�KH�RU�VKH�WDNHV�1$(3�ZLWKRXW�DFFRPPRGDWLRQ�� 
� 
� E�� ,I� WKH�VWXGHQW¶V�,(3�RU�����SODQ�VSHFLIL HV�DQ�DFFRPPRGDWLRQ�SHUP LWWHG�E\�1$(3��WKHQ � 

WKH�VWXGHQW�WDNHV�1$(3�ZLWK�WKDW�DFFRPPRGDWLRQ�� 
� 
� F�� ,I� WKH�VWXGHQW¶V�,(3�RU� ����SODQ�VSHFLILHV�DQ�DFFRPPRGDWL RQ�RU�PRGLILFDWLRQ�WKDW�LV�QRW� 

DOORZHG� RQ�1$(3��WKHQ�WKH�VWXGHQW�LV� HQFRXUDJHG� WR�WDNH�1$(3�ZLWKRXW�WKDW� 
DFFRPPRGDWLRQ�RU�PRGLILFDWLRQ����� 

� 
� 

� 
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��    6WXGHQWV�VKRXOG�EH�FRQVLGHUHG�IRU�H[FOXVLRQ�IURP�1$(3�RQO\�LI�WKH\�KDYH�SUHYLRXVO\� 
EHHQ� LGHQWLILHG� LQ�DQ�,Q GLYLGXDOL]HG� (GXFDWLRQ�3URJUDP � �,(3�� DV�KDYLQJ�WKH�P RVW� 
VLJQLILFDQW� FRJQLWLYH�GLVDEL OLWLHV�� DQG�DUH�DVVHVVHG�E\� WKH� VWDWH�RQ�DQ�DOWHUQDWH� 
DVVHVVPHQW�EDVHG�RQ�DOWHUQDWH�DFKLHYHPHQW�VWDQGDUGV��$$�$$6����$OO�VWXGHQWV�WHVWHG� 
E\� WKH�VWDWH�RQ�DQ�DOWHUQDWH�DV VHVVPHQW� ZLWK�PRGLILHG�DFKLHYHP HQW� VWDQGDUGV� �$$� 
0$6��VKRXOG�EH�LQFOXGHG�LQ�WKH�1DWLRQDO�$VVHVVPHQW�� 

� 
�� 6WXGHQWV� UHIXVLQJ�WR�WDN H� WKH�DVVHVVPHQW�EHFDXVH�D�SDUWLFXODU�DFFRPPRGDWLRQ� LV�QRW� 

DOORZHG�VKRXOG�QRW�EH�FODVVLILHG�DV�H[FOXV LRQV�EXW�SODFHG�LQ�WKH�FDWHJRU\�RI�UHIXVDOV� 
XQGHU�1$(3�GDWD�DQDO\VLV�SURFHGXUHV�� 
� 

�� 1$(3�VKRXOG�UHSRUW�VHSDUDWHO\�RQ�VWXGHQWV� ZLWK�,QGLYLGXDOL]HG�(GXFDWLRQ�3URJUDPV� 
�,(3V��DQG�WKRVH�ZLWK�6 HFWLRQ�����SODQV��EXW ��H[FHSW�WR�P DLQWDLQ�WUHQG��VKRXOG�RQO\� 
FRXQW� WKH�VWXGHQWV�ZLWK�,(3V�DV�VWXGHQWV�ZL WK� GLVDELOLWLHV���$OO� ���� VWXGHQWV�VKRXOG� 
SDUWLFLSDWH�LQ�1$(3�� 

� 
$W�SUHVHQW�WKH�1DWLRQDO�$VVHVVPHQW�UHSRUWV�RQ�VWXGHQWV�ZLWK�GLVDELOLWLHV�E\�FRPELQLQJ��� 
UHVXOWV� IRU�WKRVH�ZLWK � DQ�LQGLY LGXDOL]HG� HGXFDWLRQ�SURJUDP� �ZKR� UHFHLYH�VSHFLDO� 
HGXFDWLRQ�VHUYLFHV�XQGHU�WKH�,QGLYLGXDOV�ZLWK�'LVDELOLWLHV�(GXFDWLRQ�$FW�>,'($@��DQG� 
VWXGHQWV�ZLWK�6HFWLRQ�����SODQV�XQGHU�WKH�5HKDELOLWDWLRQ�$FW�RI�������D�PXFK�VPDOOHU� 
JURXS� ZLWK�GLVDELOLWLHV�ZKR� DUH� QRW�UHFHLYLQJ�VHUYLFHV � XQGHU�,'($�EXW�P D\� EH� 
DOORZHG� WHVW� DFFRPPRGDWLRQV��
� �8QGHU�WKH�(OHP HQWDU\� DQG� 6HFRQGDU\�(GXFDWLRQ� 
$FW��RQO\�WKRVH�ZLWK�DQ�,(3�DUH�FRXQWHG�DV�VW XGHQWV�ZLWK�GLVDELOLWLHV�LQ�UHSRUWLQJ�VWDWH� 
WHVW� UHVXOWV�� �1$(3�VKRXOG�EH�FRQ VLVWHQW� ZLWK� WKLV�SU DFWLFH�� �+RZHYHU� � WR�SU HVHUYH� 
WUHQG�� UHVXOWV�IRU�ERWK�F DWHJRULHV� VKRXOG�EH � FRPELQHG�IRU�VHYHUDO�P RUH� DVVHVVPHQW� 
\HDUV��EXW�RYHU�WLPH�1$(3�VKRXOG�UHSRUW�DV� VWXGHQWV�ZLWK�GLVDELOLWLHV�RQO\�WKRVH�Z KR� 
KDYH�DQ�,(3�� 
� 

�� 2QO\� VWXGHQWV�ZLWK� DQ�,(3�RU�6HFWLRQ����� SODQ�DUH�HOLJLE OH� IRU�DFFRPPRGDWLRQV�RQ� 
1$(3�� �6WD WHV� DUH�XUJHG�WR�DGRSW�SROLFLH V� SURYLGLQJ�WKDW�VXFK�GRFXPHQWV�VKRXOG� 
DGGUHVV�SDUWLFLSDWLRQ�LQ�WKH�1DWLRQDO�$VVHVVPHQW��� 
� 

For English Language Learners 

��    $OO�(QJOLVK�ODQJXDJH�OHDUQHUV�VHOHFWHG�IRU�WKH�1$(3�VDPSOH�ZKR�KDYH�EHHQ�LQ�8QLWHG� 
6WDWHV�VFKRROV�IRU�RQH�\HDU�RU�P RUH�VKRXOG�EH�LQFOXGHG�LQ�WKH�1DWLRQDO�$VVHVVP HQW��� 
7KRVH� LQ�8�6��VFKRROV�IRU�OHVV�WKDQ�RQH�\ HDU� VKRXOG�WDNH�WKH�DVVHVVP HQW� LI�LW�LV� 
DYDLODEOH�LQ�WKH�VWXGHQW¶V�SULPDU\�ODQJXDJH�� 
� 
2QH�\HDU�RU�P RUH�VKDOO�EH�GHILQHG�DV�RQH� IXOO�DFDGHPLF�\HDU�EHIRUH� WKH�\HDU�RI � WKH� 
DVVHVVPHQW�� 
� 

������������������������������������������������� 

�127(��7KH�UHJXODWLRQ�LPSOHPHQWLQJ�6HFWLRQ�����GHILQHV�D�SHUVRQ�ZLWK�D�GLVDELOLW\�DV�RQH�ZKR�KDV�D�SK\VLFDO�RU� 
PHQWDO�LPSDLUPHQW�ZKLFK�VXEVWDQWLDOO\�OLPLWV�RQH�RU�PRUH�PDMRU�OLIH�DFWLYLWLHV��KDV�D�UHFRUG�RI�VXFK�DQ�LPSDLUPHQW�� 
RU�LV�UHJDUGHG�DV�KDYLQJ�VXFK�DQ�LPSDLUPHQW�����&�)�5����������M������ 
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��    $FFRPPRGDWLRQV� VKRXOG�EH�RIIHUHG�WKDW� PD[LPL]H� PHDQLQJIXO� SDUWLFLSDWLRQ��DUH� 
UHVSRQVLYH�WR�WKH�VWXGHQW¶V�OHYHO�RI�(QJOLV K�SURILFLHQF\��DQG�P DLQWDLQ�WKH�FRQVWUXFWV� 
LQ�WKH�1$(3�IUDPHZRUN���$�OLVW�RI�DOORZDEO H�DFFRPPRGDWLRQV�VKRXOG�EH�SUHSDUHG�E\� 
1$(3� DQG�I XUQLVKHG� WR�SDU WLFLSDWLQJ� VFKRROV�� �6XFK�DFFRPPRGDWLRQV�P D\� EH� 
SURYLGHG�RQO\�WR�VWXGHQWV�ZKR�DUH�QRW�QDWLY H� VSHDNHUV�RI�(QJOLVK�DQG � DUH�FXUUHQ WO\� 
FODVVLILHG�E\�WKHLU�VFKRROV�DV�(QJOLVK�ODQJXD JH�OHDUQHUV�RU�OLP LWHG�(QJOLVK�SURILFLHQW� 
�/(3��� 
� 

��    %LOLQJXDO� YHUVLRQV�RI�1$(3�LQ�6SDQLVK�DQG�(QJOLVK�VKRXOG�EH�SUHSDUHG�LQ�DOO� 
VXEMHFWV��RWKHU�WKDQ�UHDGLQJ�DQG�ZULWLQJ��WR�WKH�H[WHQW�GHHPHG�IHDVLEOH�E\�WKH�1DWLRQDO� 
&HQWHU� IRU�(GXFDWLRQ � 6WDWLVWLFV�� 7KH� DVVHVVPHQWV� RI�UHDGLQJ�DQG�Z ULWLQJ� VKRXOG� 
FRQWLQXH� WR�EH�LQ�(QJOLVK�RQO\��DV�SURYL GHG� IRU�LQ�WKH�1$(3�IUD PHZRUNV� IRU�WKHVH� 
VXEMHFWV�� 

� 
��    6WDII� DW�HDFK�VFKRRO�VKRXOG�VHOHFW� IURP� DPRQJ� DSSURSULDWH�(/ /�UHVSRQVLYH� 

DFFRPPRGDWLRQV�DOORZHG�E\�1$(3��LQFOXGLQJ�ELOLQJXDO�ERRNOHWV��WKRVH�WKDW�EHVW�PHHW� 
WKH� OLQJXLVWLF�QHHGV�RI�HDFK�VWXG HQW�� �'HFLVLR QV� VKRXOG�E H� PDGH� E\�D�TXDOLILHG� 
SURIHVVLRQDO� IDPLOLDU� ZLWK�WKH � VWXGHQW�� XVLQJ� REMHFWLYH� LQGLFDWRUV� RI� (QJOLVK� 
SURILFLHQF\��VXFK�DV�WKH�( QJOLVK� ODQJXDJH�SURILFLHQF\�DVVHVVP HQWV� >(/3$@�UHTXLUHG� 
E\� IHGHUDO�ODZ���LQ�DFFRUGDQFH�ZLWK�JXL GDQFH� SURYLGHG�E\�1$( 3� DQG�VXEMHFW�WR � 
UHYLHZ�E\�WKH�1$(3�DVVHVVPHQW�FRRUGLQDWRU�� 

� 
��    6FKRROV� PD\� SURYLGH�ZRUG�WR�ZRUG�ELOLQJXD O� GLFWLRQDULHV��Z LWKRXW� GHILQLWLRQV�� 

EHWZHHQ�(QJOLVK�DQG�WKH�VWXGHQW¶V�SULP DU\� ODQJXDJH��H[FHSW�IRU�1$(3�UHDGLQJ�DQG� 
ZULWLQJ��ZKLFK�DUH�DVVHVVPHQWV�LQ�(QJOLVK�RQO\�� 

� 
��    1$(3� UHVXOWV�IRU�(//�VWXGHQWV�VKRXOG�EH� GLVDJJUHJDWHG� DQG�UHSRUWHG�E\�GHWDLOHG� 

LQIRUPDWLRQ� RQ�VWXGHQWV¶�OHYHO�RI�(QJOLVK�ODQJXDJH�SURILFLHQF\��XVLQJ�WKH�EHVW� 
DYDLODEOH�VWDQGDUGL]HG�DVVHVVPHQW�GDWD���$V �VRRQ�DV�SRVVLEOH��1$(3�VKRXOG�GHYHORS� 
LWV� RZQ�EULHI�WHVW�RI�(QJOLVK�ODQJXDJH�SURI LFLHQF\� WR�EULQJ�FRQVLVWHQF\�WR�UHSRUWLQJ� 
QDWLRQZLGH�� 

� 
��    'DWD� VKRXOG�EH�FROOHFWHG��GLVDJJUHJDWHG�� DQG� UHSRUWHG�IRU�IRUP HU� (QJOLVK�ODQJXDJH� 

OHDUQHUV� ZKR� KDYH�EHHQ � UHFODVVLILHG� DV� (QJOLVK� SURILFLHQW�DQG�H[LWHG�IURP � WKH�(//� 
FDWHJRU\���7KLV�VKRXOG�LQFOXGH�GDWD�RQ�WKH� QXPEHU�RI�\HDUV�VLQFH�VWXGHQWV�H[LWHG�(/ /� 
VHUYLFHV�RU�ZHUH�UHFODVVLILHG�� 

� 
��    (QJOLVK�ODQJXDJH�OHDUQHUV�Z KR�DUH�DOVR�FODVVLILHG�DV�VW XGHQWV�ZLWK�GLVDELOLWLHV�VKRXOG� 

ILUVW� EH�J LYHQ� OLQJXLVWLFDOO\�DSSURSULDWH� DFFRPPRGDWLRQV� EHIRUH� GHWHUPLQLQJ� ZKLFK� 
DGGLWLRQDO�DFFRPPRGDWLRQV�PD\�EH�QHHGHG�WR�DGGUHVV�DQ\�GLVDELOLWLHV�WKH\�PD\�KDYH�� 
� 
� 
� 
� 
� 
� 
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��  
� 

RESEARCH AND DEVELOPMENT 

7KH�*RYHUQLQJ�%RDUG�VXSSRUWV�DQ�DJJUHVVLYH� VFKHGXOH� RI�UHVHDUFK�DQG�GHYHORSP HQW� LQ� 
WKH�IROORZLQJ�DUHDV�� 
� 

��    7KH� XVH�RI�SODLQ�ODQJXDJH�DQG�WKH�SULQFLSO HV� RI�XQLYHUVDO�GH VLJQ�� LQFOXGLQJ�D�SODLQ� 
ODQJXDJH�UHYLHZ�RI�QHZ�WHVW�LWHPV�FRQVLVWHQW�ZLWK�DGRSWHG�IUDPHZRUNV�� 
� 

��    $GDSWLYH� WHVWLQJ��HLWKHU�FRP SXWHU�EDVHG� RU� SDSHU�DQG�SHQFLO���6XFK�WHVWLQJ�VKRXOG� 
SURYLGH� PRUH� SUHFLVH�DQ G� DFFXUDWH�LQIRU PDWLRQ� WKDQ�LV�DYDLODEOH�DW�SUHV HQW� RQ�ORZ� 
SHUIRUPLQJ� DQG�KLJK�SHUIRUP LQJ� JURXSV� RI� VWXGHQWV��DQG�P D\� LQFOXGH� LWHPV� 
DSSURSULDWH� IRU�(//V�DW�ORZ�RU� LQWHUPHGLDWH� OHYHOV�RI�(QJ OLVK� SURILFLHQF\������'DWD� 
SURGXFHG� E\� VXFK�WDUJ HWHG� WHVWLQJ� VKRXOG� EH� SODFHG� RQ�WKH�FRPP RQ� 1$(3�VFDOH�� � 
6WXGHQWV�DVVHVVHG�XQGHU�DQ\�QHZ�SURFHGXUHV�VKRXOG�EH�DEOH�WR�GHPRQVWUDWH�IXOO\�WKHLU� 
NQRZOHGJH�DQG�VNLOOV�RQ�D�UDQJH�RI�PDWHULDO�VSHFLILHG�LQ�1$(3�IUDPHZRUNV�� 

� 
��    $� EULHI��HDVLO\�DGP LQLVWHUHG� WHVW�RI�(QJ OLVK� ODQJXDJH�SURILFLHQF\�WR�EH�XVHG�IRU� 

GHWHUPLQLQJ�ZKHWKHU�VWXGHQWV�VKRXOG�UHFHLYH�D�WUDQVODWLRQ��DGDSWLY H� WHVWLQJ��RU�RWK HU� 
DFFRPPRGDWLRQV�EHFDXVH�RI�OLPLWHG�(QJOLVK�SURILFLHQF\�� 

� 
�� 7KH�YDOLGLW\�DQG�LPSDFW�RI�FRPPRQO\�XVHG�WHVWLQJ�DFFRPPRGDWLRQV��VXFK�DV�H[WHQGHG� 

WLPH�DQG�VPDOO�JURXS�DGPLQLVWUDWLRQ�� 
� 
�� 7KH�LGHQWLILFDWLRQ��PHDVXUHPHQW��DQG�UHSRUWLQJ�RQ�DFDGHPLF�DFKLHYHPHQW�RI�VWXGHQWV� 

ZLWK�WKH�PRVW�VLJQLILFDQW�FRJQLWLYH�GLVDELOLWLHV��7 KLV�VKRXOG�EH�GRQH�LQ�RUGHU�WR�P DNH� 
UHFRPPHQGDWLRQV�RQ�KRZ�VXFK�VWXGHQWV�FRXOG�EH�LQFOXGHG�LQ�1$(3�LQ�WKH�IXWXUH�� 

� 
�� $� VWXG\�RI�RXWOLHU�VWDWHV�DQG�GLVWULFWV�ZLWK � QRWDEO\�KLJK�RU�ORZ�H[FOXVLRQ�UDWHV�IRU� 

HLWKHU�6'�RU�(//�VWXGHQWV�WR�LGHQWLI\�WKH�FKDUDFWHULVWLFV�RI�VWDWH�SROLFLHV��WKH�DSSURDFK� 
RI�GHFLVLRQ�PDNHUV��DQG�RWKHU�FULWHULD�DVVRFLDWHG�ZLWK�GLIIHUHQW�LQFOXVLRQ�OHYHOV�� 

� 
7KH�*RYHUQLQJ�%RDUG�UHTXHVWV�1&(6�WR�SUHSDUH� D�UHVHDUFK�DJHQGD�RQ�WKH�WRSLFV�DERYH�� � 

$�VWDWXV�UHSRUW�RQ�WKLV�UHVHDUFK�VKRXOG�EH�SUHVHQWHG�DW�WKH�1RYHPEHU������PHHWLQJ�RI�WKH�%RDUG�� 
� 

� 
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�  
Technical Advisory Panel on Uniform National Rules 

for NAEP Testing of Students with Disabilities 

Executive Summary of Report to NAGB - July 2009 

Chair: Alexa Posny 
Members: Louis Danielson, George Engelhard, Miriam Freedman, 
Claire Greer, Robert Linn, Debra Paulson, and Martha Thurlow 
� 
7KH�SDQHO�EHOLHYHV�WKH�1DWLRQDO�$VVHVVPHQW�RI�(GXFDWLRQDO�3URJUHVV��1$(3��LV�DQ� 
LPSRUWDQW�WRRO�IRU�XQGHUVWDQGLQJ�DFDGHPLF�DFKLHYHPHQW�DPRQJ�VWXGHQWV�ZLWK�GLVDELOLWLHV��� 
7R�HQVXUH�WKDW�1$(3�VDPSOHV�DUH�IXOO\�UHSUHVHQWDWLYH�DQG�WR�PDLQWDLQ�WKH�FRPSDUDELOLW\� 
RI�VWDWH�DQG�GLVWULFW�1$(3�UHVXOWV��WKH�SDQHO�UHFRPPHQGV�WKDW�1$(3� 
� 

��    (QFRXUDJH�DV�PDQ\�VWXGHQWV�DV�SRVVLEOH�WR�SDUWLFLSDWH�LQ�1$(3��DQG�SURYLGH�IRU� 
WKH�XVH�RI�DOORZDEOH�DFFRPPRGDWLRQV�WKDW�DUH�QHFHVVDU\�WR�HQDEOH�VWXGHQWV�ZLWK� 
GLVDELOLWLHV�WR�SDUWLFLSDWH��� 
� 

��    &ODULI\�DQG�H[SDQG�1$(3¶V�JXLGDQFH�WR�VFKRROV��HQFRXUDJLQJ�PD[LPXP� 
SDUWLFLSDWLRQ�RI�VWXGHQWV�ZLWK�GLVDELOLWLHV�VR�DW�OHDVW�����RI�WKRVH�GUDZQ�IRU�WKH� 
1$(3�VDPSOH�SDUWLFLSDWH�� 
� 

��    5HSRUW�VHSDUDWHO\�RQ�VWXGHQWV�ZKR�KDYH�LQGLYLGXDOL]HG�HGXFDWLRQ�SURJUDPV��,(3V�� 
DQG�WKRVH�ZLWK�6HFWLRQ�����SODQV��EXW��H[FHSW�WR�PDLQWDLQ�WUHQG��RQO\�FRXQW�WKH� 
VWXGHQWV�ZLWK�,(3V�DV�VWXGHQWV�ZLWK�GLVDELOLWLHV�� 
� 

��    3URYLGH�LQFHQWLYHV�IRU�VFKRROV�WR�LQFOXGH�VWXGHQWV�ZLWK�GLVDELOLWLHV��LQFOXGLQJ� 
DGGLWLRQDO�RXWUHDFK�DQG�SXEOLF�UHSRUWLQJ�RI�SDUWLFLSDWLRQ�UDWHV�EHORZ�����RI� 
VWXGHQWV�ZLWK�GLVDELOLWLHV�� 
� 

��    6XSSRUW�UHVHDUFK�HIIRUWV�WR�GHYHORS�WDUJHWHG�WHVWLQJ�IRU�VWXGHQWV�DW�ERWK� 
WKH�WRS�DQG�ERWWRP�OHYHOV�RI�DFKLHYHPHQW��ZLWK�VRXQG�SURFHGXUHV�WR�LGHQWLI\� 
VWXGHQWV�WR�UHFHLYH�WDUJHWHG�WHVW�ERRNOHWV�RQ�WKH�EDVLV�RI�WKHLU�SHUIRUPDQFH�RQ� 
VRPH�VWDQGDUG�LQGLFDWRU�RI�DFKLHYHPHQW�� 
� 

��������� (QFRXUDJH�DQG�UHYLHZ�UHVHDUFK�RQ�WKH�LGHQWLILFDWLRQ�DQG�SURJUHVV�RI�� 
VWXGHQWV�ZKR�KDYH�D�VLJQLILFDQW�FRJQLWLYH�GLVDELOLW\�EXW�LQ�WKH�VKRUW�WHUP�� 
GR�QRW�WHVW�WKLV����RI�VWXGHQWV�RQ�1$(3�� 
� 

��    $VVHVV�WKH�(QJOLVK�ODQJXDJH�SURILFLHQF\�RI�VWXGHQWV�ZLWK�GLVDELOLWLHV�ZKR�DUH� 
(QJOLVK�ODQJXDJH�OHDUQHUV�DQG�DUH�GUDZQ�IRU�WKH�1$(3�VDPSOH�DQG�SURYLGH� 
OLQJXLVWLFDOO\�DSSURSULDWH�DFFRPPRGDWLRQV�IRU�WKRVH�ZKR�QHHG�WKHP�EHIRUH� 
GHWHUPLQLQJ�ZKHWKHU�DGGLWLRQDO�DFFRPPRGDWLRQV�PD\�EH�QHHGHG�WR�DGGUHVV�DQ\� 
GLVDELOLWLHV�WKRVH�VWXGHQWV�PD\�KDYH�� 
� 
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� 
$OWKRXJK�1$(3�FDQ�HVWDEOLVK�UXOHV�IRU�VWXGHQWV�WR�EH�WHVWHG�LQ�WKH�VDPH�ZD\��LQGLYLGXDO� 
VWXGHQWV�SDUWLFLSDWH�LQ�1$(3�RQ�D�YROXQWDU\�EDVLV��DQG�LW�LV�WKHLU�VFKRROV�WKDW�QRUPDOO\� 
PDNH�WKH�GHFLVLRQ�DERXW�ZKHWKHU�D�VWXGHQW�GUDZQ�IRU�WKH�1$(3�VDPSOH�SDUWLFLSDWHV�RU� 
QRW���7KHUHIRUH��WKH�FRRSHUDWLRQ�RI�VFKRROV�DQG�SDUHQWV�LV�HVVHQWLDO�WR�HQVXUH�WKDW�1$(3� 
VDPSOHV�LQ�HYHU\�MXULVGLFWLRQ�DUH�IXOO\�UHSUHVHQWDWLYH�DQG�WKDW�WHVW�UHVXOWV�DUH�FRPSDUDEOH� 
DPRQJ�WKH�VWDWHV�DQG�GLVWULFWV�DVVHVVHG���7KH�UHFRPPHQGDWLRQV�LQ�WKLV�UHSRUW�DUH�LQWHQGHG� 
WR�EH�RI�SUDFWLFDO�XVH�LQ�GHWHUPLQLQJ�1$(3�WHVWLQJ�SURFHGXUHV�DQG�LQ�ZRUNLQJ�ZLWK�VWDWHV� 
DQG�GLVWULFWV�WR�FRQWLQXH�WKH�DVVHVVPHQW¶V�WUDGLWLRQ�RI�SURGXFLQJ�FRPSDUDEOH�UHVXOWV�DQG� 
XVHIXO�LQIRUPDWLRQ�� 
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� 
Technical Advisory Panel on Uniform National Rules 

for NAEP Testing of Students with Disabilities 

Report to National Assessment Governing Board 

July 22, 2009 

Chair: Alexa Posny 

Members: Louis Danielson, George Engelhard, Miriam Freedman, Claire Greer, 
Robert Linn, Debra Paulson, and Martha Thurlow 

BACKGROUND AND INTRODUCTION 
� 
7KH�1DWLRQDO�$VVHVVPHQW�RI�(GXFDWLRQDO�3URJUHVV��1$(3��ZDV�HVWDEOLVKHG�LQ������WR� 
PHDVXUH�WKH�DFDGHPLF�DFKLHYHPHQW�RI�D�UHSUHVHQWDWLYH�VDPSOH�RI�HOHPHQWDU\�DQG� 
VHFRQGDU\�VWXGHQWV�LQ�WKH�8QLWHG�6WDWHV���,W�LV�VRPHWLPHV�FDOOHG�WKH�1DWLRQ¶V�5HSRUW�&DUG��� 
6XEVHTXHQWO\��WKH�DVVHVVPHQW�ZDV�H[SDQGHG�WR�SURYLGH�UHSUHVHQWDWLYH�VDPSOH�UHVXOWV�IRU� 
VWDWHV�DQG�ODUJH�XUEDQ�VFKRRO�GLVWULFWV��� 
� 
1$(3�LV�GHVLJQHG�WR�SURGXFH�YDOLG��FRPSDUDEOH�GDWD�RQ�ODUJH�JURXSV�RI�VWXGHQWV���,W�LV� 
SURKLELWHG�E\�ODZ�IURP�SURYLGLQJ�UHVXOWV�IRU�LQGLYLGXDO�FKLOGUHQ�RU�VFKRROV��6FRUHV�DUH�QRW� 
LQWHQGHG�DQG��EHFDXVH�QR�VWXGHQW�WDNHV�WKH�HQWLUH�WHVW��FDQQRW�EH�FDOFXODWHG�IRU�LQGLYLGXDO� 
VWXGHQWV���%HFDXVH�1$(3�PHDVXUHV�FKDQJH�RYHU�WLPH��LW�FDQ�SURYLGH�SDUWLFLSDWLQJ�VWDWHV� 
DQG�GLVWULFWV�ZLWK�UHOLDEOH��LQGHSHQGHQW�LQIRUPDWLRQ�DERXW�WKH�VXFFHVV�RI�WKHLU�HIIRUWV�WR� 
LPSURYH�HGXFDWLRQ���,W�LV�DQ�LPSRUWDQW�FRPPRQ�PHDVXUH�RI�VWXGHQW�SHUIRUPDQFH���� 
� 
5HFHQWO\��FRQFHUQ�KDV�DULVHQ�DERXW�WKH�ZLGH�YDULDWLRQ�DPRQJ�VWDWHV�DQG�GLVWULFWV�LQ�WKH� 
UDWHV�DW�ZKLFK�VWXGHQWV�ZLWK�GLVDELOLWLHV�SDUWLFLSDWH�LQ�1$(3���&RQIXVLRQ�FDQ�DULVH�ZKHQ� 
LQ�VRPH�VWDWHV�DOPRVW�DOO�VWXGHQWV�ZLWK�GLVDELOLWLHV�ZKR�DUH�VHOHFWHG�IRU�WKH�1$(3�VDPSOH� 
WDNH�WKH�WHVW��DQG�LQ�RWKHUV�PDQ\�GR�QRW��6RPH�DGYRFDWHV�IRU�VWXGHQWV�ZLWK�GLVDELOLWLHV� 
EHOLHYH�WKDW�KDYLQJ�JRRG�LQIRUPDWLRQ�RQ�WKH�DFKLHYHPHQW�RI�WKH�IXOO�SRSXODWLRQ�RI� 
VWXGHQWV�ZLWK�GLVDELOLWLHV�LV�D�FULWLFDO�WRRO�LQ�LPSURYLQJ�VHUYLFHV�IRU�WKHP���7KH�SXUSRVH�RI� 
WKLV�UHSRUW�LV�ERWK�WR�LQFUHDVH�WKH�XQLIRUPLW\�RI�1$(3�SDUWLFLSDWLRQ�UDWHV�DPRQJ�VWDWHV� 
DQG�GLVWULFWV�DQG�WR�PDNH�SDUWLFLSDWLRQ�UDWHV�KLJK�DQG�SDUWLFLSDWLRQ�SURFHGXUHV�XQLIRUP�� 
� 
6SHFLILFDOO\��WKH�1DWLRQDO�$VVHVVPHQW�*RYHUQLQJ�%RDUG��1$*%��FRQYHQHG�D�WHFKQLFDO� 
DGYLVRU\�SDQHO�WR�UHFRPPHQG�D�XQLIRUP�VHW�RI�UXOHV�IRU�WHVWLQJ�VWXGHQWV�ZLWK�D�GLVDELOLW\� 
RQ�1$(3��7KH�HLJKW�PHPEHU�JURXS�KHOG�DQ�DOO�GD\�PHHWLQJ�LQ�:DVKLQJWRQ��'&��RQ�$SULO� 
����������IRU�LQLWLDO�EULHILQJV�DQG�GLVFXVVLRQ���7KH�SDQHO�FRQGXFWHG�IRXU�FRQIHUHQFH�FDOOV� 
DQG�H[FKDQJHG�QXPHURXV�GUDIWV�DQG�H�PDLOV�EHWZHHQ�0D\�DQG�-XO\���� 
� 
7KH�*RYHUQLQJ�%RDUG�FKDUJHG�WKH�SDQHO�WR�PDNH�UHFRPPHQGDWLRQV�WKDW�� 
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�  
x SURYLGH�WKDW�VWXGHQWV�ZLWK�VLPLODU�GLVDELOLWLHV�EH�WHVWHG�RQ�1$(3�WKH�VDPH� 

ZD\��UHJDUGOHVV�RI�ZKHUH�WKH\�OLYH�� 
x PD[LPL]H�VWXGHQW�DFFHVV�DQG�PHDQLQJIXO�SDUWLFLSDWLRQ�� 
x HQVXUH�WKDW�WKH�FRQVWUXFWV�RQ�1$(3�IUDPHZRUNV�EH�PHDVXUHG�DQG�WKDW�DOO� 

VWXGHQWV�PD\�EH�SODFHG�RQ�WKH�VDPH�VFDOH�� 
x SHUPLW�RQO\�DFFRPPRGDWLRQV�WKDW�PDLQWDLQ�WKH�YDOLGLW\��UHOLDELOLW\��DQG� 

FRPSDUDELOLW\�RI�1$(3�UHVXOWV��DQG� 
x DUH�IHDVLEOH��ORJLVWLFDOO\�DQG�ILQDQFLDOO\��DQG�ZLWKRXW�GHWULPHQWDO� 

FRQVHTXHQFHV�� 
� 
RECOMMENDATIONS 
� 

1.	 Encourage as many students as possible to participate in NAEP, and provide 
for the use of allowable accommodations that are necessary to enable 
students with disabilities to participate.  

� 
7KH�SDQHO�UHFRPPHQGV�WKDW�DOO�VWXGHQWV�ZLWK�GLVDELOLWLHV�SDUWLFLSDWH�LQ�1$(3�ZLWK� 
DSSURSULDWH�DFFRPPRGDWLRQV�WKDW�WKH\�QHHG��ZKLFK�DUH�DSSURYHG�E\�1$(3���7KH�SDQHO� 
XQGHUVWDQGV�WKDW�VRPH�VWXGHQWV�ZLOO�QRW�EH�DOORZHG�WR�XVH�RQ�1$(3�VRPH�RI�WKH� 
DFFRPPRGDWLRQV�RU�PRGLILFDWLRQV�WKDW�DUH�SHUPLWWHG�RQ�WHVWV�DGPLQLVWHUHG�E\�WKH�VWDWH�RU� 
GLVWULFW�� 
� 
7KH�SDQHO�GHILQHV�DQ�DSSURSULDWH�DFFRPPRGDWLRQ�DV�� 
���������� �L����������D�FKDQJH�WR�WKH�ZD\�1$(3�LV�QRUPDOO\�DGPLQLVWHUHG��DQG� 

LL� D�FKDQJH�WKDW�GRHV�not�DOWHU�WKH�FRQVWUXFW�EHLQJ�PHDVXUHG��DQG� 
LLL� D�FKDQJH�WKDW�LV�QHHGHG�WR�HQDEOH�D�VWXGHQW�WR�WDNH�WKH�WHVW�� 
� 

,I�D�SURSRVHG�DFFRPPRGDWLRQ�DOWHUV�WKH�FRQVWUXFW�EHLQJ�PHDVXUHG��WKH�SDQHO�FRQVLGHUV�LW�D� 
PRGLILFDWLRQ����7KH�SDQHO�GHILQHV�D�PRGLILFDWLRQ�DV�� 
� L�� D�FKDQJH�WR�WKH�ZD\�1$(3�LV�QRUPDOO\�DGPLQLVWHUHG��DQG� 

LL� D�FKDQJH�WKDW�GRHV DOWHU�WKH�FRQVWUXFW�EHLQJ�PHDVXUHG�� 
� 
7KH�SDQHO�UHFRPPHQGV�against�WKH�XVH�RI�DQ\�FKDQJH�WKDW�ZRXOG�DOWHU�WKH�FRQVWUXFW� 
1$(3�LV�GHVLJQHG�WR�PHDVXUH��DV�GHILQHG�E\�WKH�1$(3�IUDPHZRUNV�� 
� 
7KH�SDQHO�XQGHUVWDQGV�WKDW�WKH�*RYHUQLQJ�%RDUG�GHILQHV�WKH�FRQVWUXFW�XQGHUO\LQJ�WKH� 
1$(3�UHDGLQJ�WHVW�DV�³DQ�DFWLYH�DQG�FRPSOH[�SURFHVV�WKDW�LQYROYHV�XQGHUVWDQGLQJ�ZULWWHQ� 
WH[W�´��%HFDXVH�WKH�*RYHUQLQJ�%RDUG�GHILQHV�WKLV�FRQVWUXFW�WR�LQFOXGH�WKH�DELOLW\�WR� 
GHFRGH�ZULWWHQ�WH[W��WKH�SDQHO�UHDIILUPV�WKH�FXUUHQW�1$(3�SUDFWLFH�RI�QRW�DOORZLQJ�³UHDG� 
DORXG´�DV�DQ�DFFRPPRGDWLRQ�RQ�WKH�UHDGLQJ�WHVW���� 
� 
7KH�SDQHO�XQGHUVWDQGV�WKDW�WKH�*RYHUQLQJ�%RDUG�GHILQHV�WKH�FRQVWUXFW�XQGHUO\LQJ�WKH� 
1$(3�PDWKHPDWLFV�WHVW�DV�LQYROYLQJ�ILYH�HOHPHQWV��RQH�RI�ZKLFK�LV�³1XPEHU�3URSHUWLHV� 
DQG�2SHUDWLRQV��LQFOXGLQJ�FRPSXWDWLRQ«�´���%HFDXVH�WKLV�FRQVWUXFW�LQFOXGHV� 
FRPSXWDWLRQ��WKH�SDQHO�UHDIILUPV�FXUUHQW�1$(3�SUDFWLFH�RI�QRW�DOORZLQJ�WKH�XVH�RI� 
FDOFXODWRUV�RQ�WKRVH�SDUWV�RI�WKH�1$(3�PDWK�WHVW�WKDW�DVVHVV�FRPSXWDWLRQ�� 
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� 
2. Clarify and expand NAEP’s guidance to schools, encouraging
    maximum participation of students with disabilities. 

� 
$V�VWDWHG�SUHYLRXVO\��WKH�SDQHO�UHFRJQL]HV�WKDW�WKH�WHVWLQJ�UXOHV�1$(3�DGRSWV�ZLOO�QRW� 
\LHOG�FRPSDUDEOH�VWDWH�DQG�ORFDO�UHVXOWV�LI�MXULVGLFWLRQV�YDU\�LQ�WKHLU�SDUWLFLSDWLRQ� 
SUDFWLFHV���7KH�SDQHO�WKHUHIRUH�UHFRPPHQGV�FKDQJHV�WR�WKH�JXLGDQFH�JLYHQ�VFKRRO� 
SHUVRQQHO�LQ�GHFLGLQJ�ZKHWKHU�VWXGHQWV�GUDZQ�IRU�WKH�1$(3�VDPSOH�DUH�WR�EH�WHVWHG���7KH� 
SDQHO�UHFRPPHQGV�DGYLVLQJ�VFKRROV�RQ�WKH�SXUSRVH�DQG�QDWXUH�RI�1$(3�DQG�WKH� 
GHVLUDELOLW\�RI�KLJK�SDUWLFLSDWLRQ�UDWHV��DQG�VHWWLQJ�WKH�FOHDU�H[SHFWDWLRQ�WKDW�DW�OHDVW����� 
RI�DOO�VWXGHQWV�ZLWK�GLVDELOLWLHV�GUDZQ�IRU�WKH�1$(3�VDPSOH�DUH�H[SHFWHG�WR�WDNH�WKH�WHVW��� 
� 
,Q�D�GHSDUWXUH�IURP�SDVW�JXLGDQFH��WKH�SDQHO�UHFRPPHQGV�VWDWH�DQG�ORFDO�GHFLVLRQ�PDNHUV� 
EHJLQ�ZLWK�WKH�H[SHFWDWLRQ�WKDW�DOPRVW�DOO�VWXGHQWV�ZLWK�GLVDELOLWLHV�ZLOO�WDNH�WKH�WHVW��DQG� 
WKHQ�PDNH�GHFLVLRQV�UHJDUGLQJ�WKH�DFFRPPRGDWLRQV�WKDW�LQGLYLGXDO�VWXGHQWV�ZLOO�EH� 
DOORZHG�WR�KDYH����6SHFLILFDOO\��WKH�SDQHO�UHFRPPHQGV�WKLV�UHYLVHG�'HFLVLRQ�7UHH�EH� 
SURYLGHG�WR�VFKRROV� 
� 

NAEP Decision Tree for Students with Disabilities 
� 

%$&.*5281'�&217(;7� 
� 
��� 1$(3�LV�GHVLJQHG�WR�PHDVXUH�FRQVWUXFWV�FDUHIXOO\�GHILQHG�E\�IUDPHZRUNV�DGRSWHG�E\� 

WKH�*RYHUQLQJ�%RDUG���7KRVH�IUDPHZRUNV�LQFOXGH�D�GHILQLWLRQ�RI�UHDGLQJ�DV�³DQ�DFWLYH� 
DQG�FRPSOH[�SURFHVV�WKDW�LQYROYHV�XQGHUVWDQGLQJ�ZULWWHQ�WH[W�´��LQFOXGLQJ�WKH�DELOLW\� 
WR�GHFRGH�WH[W��DQG�LQFOXGH�LQ�LWV�GHILQLWLRQ�RI�PDWKHPDWLFV�ILYH�HOHPHQWV��RQH�RI� 
ZKLFK�LV�³1XPEHU�3URSHUWLHV�DQG�2SHUDWLRQV��LQFOXGLQJ�FRPSXWDWLRQ«��´� 

��� 
��� 1$(3�SURYLGHV�D�OLVW�RI�DFFRPPRGDWLRQV�WKDW�DUH�DQG�DUH�QRW�DOORZHG�LQ�UHDGLQJ�� 

PDWKHPDWLFV��DQG�RWKHU�VXEMHFWV���>6HH�&ROXPQ�%�RI�DSSHQGL[�IRU�DFFRPPRGDWLRQV� 
DOORZHG�DQG�QRW�DOORZHG�RQ�1$(3�@��� 

� 
67(36�2)�7+(�'(&,6,21�75((� 

� 
��� ,Q�GHFLGLQJ�KRZ�WKLV�VWXGHQW�ZLOO�SDUWLFLSDWH�LQ�1$(3�� 
� 
� D�� ,I�WKH�VWXGHQW�KDV�DQ�,(3�RU�����SODQ�DQG�LV�WHVWHG�ZLWKRXW�DFFRPPRGDWLRQ��WKHQ� 

KH�RU�VKH�WDNHV�1$(3�ZLWKRXW�DFFRPPRGDWLRQ�� 
� 
� E�� ,I�WKH�VWXGHQW¶V�,(3�RU�����SODQ�VSHFLILHV�DQ�DFFRPPRGDWLRQ�SHUPLWWHG�E\�1$(3�� 

WKHQ�WKH�VWXGHQW�WDNHV�1$(3�ZLWK�WKDW�DFFRPPRGDWLRQ�� 
� 
� F�� ,I�WKH�VWXGHQW¶V�,(3�RU�����SODQ�VSHFLILHV�DQ�DFFRPPRGDWLRQ�RU�PRGLILFDWLRQ�QRW� 

DOORZHG�RQ�1$(3��WKHQ�WKH�VWXGHQW�WDNHV�1$(3�ZLWKRXW�WKDW�DFFRPPRGDWLRQ�RU� 
PRGLILFDWLRQ���� 

� 
� 
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� 
6WXGHQWV�VKRXOG�EH�excluded�IURP�SDUWLFLSDWLQJ�LQ�1$(3�only�LI�WKH\�KDYH�SUHYLRXVO\� 
EHHQ�LGHQWLILHG�LQ�DQ�,(3�DV�KDYLQJ�D�VLJQLILFDQW�FRJQLWLYH�GLVDELOLW\��DQG�DUH�DVVHVVHG�E\� 
WKH�VWDWH�RQ�DQ�DOWHUQDWH�DVVHVVPHQW�EDVHG�RQ�DOWHUQDWH�DFKLHYHPHQW�VWDQGDUGV��$$�$$6���� 
6WXGHQWV�VKRXOG�EH�included�LI�WHVWHG�RQ�DQ�DOWHUQDWH�WHVW�ZLWK�ZKDW�LV�FDOOHG�PRGLILHG� 
DFKLHYHPHQW�VWDQGDUGV��$$�0$6����� 

7KH�SDQHO�UHFRPPHQGV�WKDW�JXLGDQFH�WR�VFKRRO�GHFLVLRQ�PDNHUV�LQFOXGH�� 
� 

L�    D�VKRUW��FOHDU�DFFRXQW�RI�WKH�SXUSRVH�DQG�YDOXH�RI�1$(3��ZK\�WKH�LQFOXVLRQ�RI� 
YLUWXDOO\�DOO�VHOHFWHG�VWXGHQWV�LV�QHHGHG�WR�SURYLGH�UHSUHVHQWDWLYH�VDPSOHV��DQG� 
WKH�VWHSV�WR�GHWHUPLQH�KRZ�D�VHOHFWHG�VWXGHQW�VKRXOG�SDUWLFLSDWH��DQG� 

� 
LL����WKH�WDUJHW�IRU�WKH�SHUFHQWDJH�RI�VWXGHQWV�DSSURSULDWHO\�WR�EH�H[FOXGHG�IURP� 
�������SDUWLFLSDWLQJ�LQ�1$(3�ZRXOG�EH����RI�WKH�VDPSOH�� 

� 
7KH�SDQHO�DOVR�UHFRPPHQGV�WKDW�D�EURDGHU�HIIRUW�DW�SXEOLF�LQIRUPDWLRQ�EH�XQGHUWDNHQ�WR� 
H[SODLQ�WKH�YDOXH�RI�1$(3�DQG�RI�VHFXULQJ�KLJK�SDUWLFLSDWLRQ�UDWHV�LQ�WKH�DVVHVVPHQW�� 

3. 	Report separately on NAEP results for IEP and 504 students. 
� 
7KH�SDQHO�UHFRPPHQGV�WKDW�1$(3�UHSRUW�UHVXOWV�IRU�ERWK�,(3�DQG�����VWXGHQW�JURXSV��EXW� 
UHSRUW�WKHP�VHSDUDWHO\��DQG�FDOFXODWH�VWDWH�VFRUHV�IRU�VWXGHQWV�ZLWK�GLVDELOLWLHV�XVLQJ�,(3� 
UHVXOWV�RQO\���$W�SUHVHQW�WKH�1DWLRQDO�$VVHVVPHQW�UHSRUWV�RQ�VWXGHQWV�ZLWK�GLVDELOLWLHV�E\� 
FRPELQLQJ�WKH�UHVXOWV�IRU�VWXGHQWV�ZLWK�DQ�LQGLYLGXDOL]HG�HGXFDWLRQ�SURJUDP��ZKR�UHFHLYH� 
VSHFLDO�HGXFDWLRQ�VHUYLFHV�XQGHU�WKH�,QGLYLGXDOV�ZLWK�'LVDELOLWLHV�(GXFDWLRQ�$FW�>,'($@�� 
DQG�WKRVH�ZLWK�6HFWLRQ�����SODQV�XQGHU�WKH�5HKDELOLWDWLRQ�$FW�RI�������D�PXFK�VPDOOHU� 
JURXS�ZKR�DUH�QRW�VSHFLDO�HGXFDWLRQ�VWXGHQWV�EXW�PD\�EH�DOORZHG�WHVW�DFFRPPRGDWLRQV����� 
� 
8QGHU�WKH�(OHPHQWDU\�DQG�6HFRQGDU\�(GXFDWLRQ�$FW��RQO\�VWXGHQWV�ZLWK�DQ�,(3�DUH� 
FRXQWHG�DV�VWXGHQWV�ZLWK�GLVDELOLWLHV�LQ�UHSRUWLQJ�VWDWH�WHVW�UHVXOWV���1$(3�VKRXOG�EH� 
FRQVLVWHQW�ZLWK�WKLV�SUDFWLFH��+RZHYHU��WKH�SDQHO�UHFRJQL]HV�WKH�XVHIXOQHVV�RI�PDLQWDLQLQJ� 
1$(3�WUHQGV��DQG�WKHUHIRUH�UHFRPPHQGV�UHSRUWLQJ�ERWK�VHWV�RI�GDWD�DQG�FRPELQLQJ� 
UHVXOWV�IRU�,(3�DQG�����VWXGHQWV�RQO\�WR�SUHVHUYH�WKH�WUHQG�OLQH��7KH�SDQHO�UHFRPPHQGV� 
RYHU�WLPH�GHILQLQJ�VWXGHQWV�ZLWK�GLVDELOLWLHV�IRU�1$(3�DV�RQO\�WKRVH�ZKR�KDYH�DQ�,(3��� 
$OO�����VWXGHQWV�VKRXOG�SDUWLFLSDWH�LQ�1$(3�� 
� 

4. Provide incentives for schools to include students with disabilities.   

7KH�SDQHO�UHFRPPHQGV�WKDW�1$(3�PDNH�HQKDQFHG�HIIRUWV�WR�SURYLGH�D�VKRUW�FOHDU� 
GHVFULSWLRQ�RI�WKH�SXUSRVH�DQG�YDOXH�RI�1$(3�DQG�RI�IXOO�VWXGHQW�SDUWLFLSDWLRQ�LQ�WKH� 
DVVHVVPHQW���7KHVH�PDWHULDOV�VKRXOG�EH�DLPHG�DW�VFKRRO�SHUVRQQHO��VWDWH�RIILFLDOV�DQG�WKH� 
JHQHUDO�SXEOLF��LQFOXGLQJ�WKH�SDUHQWV�RI�VWXGHQWV�ZLWK�GLVDELOLWLHV�� 
� 
7KH�SDQHO�UHFRPPHQGV�WKDW�XSRQ�UHOHDVH�RI�HDFK�QHZ�VHW�RI�1$(3�UHVXOWV��LQIRUPDWLRQ� 
LQGLFDWLQJ�WKH�VWDWHV�DQG�GLVWULFWV�ZLWK�PRUH�RU�OHVV�WKDQ�����SDUWLFLSDWLRQ�UDWHV�RI� 
VWXGHQWV�ZLWK�GLVDELOLWLHV�ZLWK�,(3V�EH�DPRQJ�WKH�LQIRUPDWLRQ�EXOOHWV�KLJKOLJKWHG�IRU�WKH�� 
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� 
SXEOLF�DQG�WKH�SUHVV���$OO�VWXGHQWV�ZLWK�����SODQV�DUH�H[SHFWHG�WR�SDUWLFLSDWH��� 
3DUWLFLSDWLRQ�UDWHV�VKRXOG�EH�UHSRUWHG�ERWK�DV�D�SHUFHQWDJH�RI�WKH�WRWDO�VDPSOH�DQG�DV�D� 
SHUFHQWDJH�RI�WKH�VWXGHQWV�LGHQWLILHG�ZLWK�GLVDELOLWLHV�ZLWKLQ�WKH�VDPSOH�� 
� 
7KH�SDQHO�IXUWKHU�UHFRPPHQGV�XQGHUWDNLQJ VSHFLDO�VWXGLHV�WR�ORRN�DW�DQ\�RXWOLHU�VWDWHV�� 
ZLWK�XQXVXDOO\�KLJK�RU�ORZ�H[FOXVLRQ�UDWHV��DQG�WR�FRQWLQXH�ZRUN�SUHYLRXVO\�GRQH�IRU� 
1&(6�WR�SUREH�ZKHWKHU�WKHUH�LV�D�FXW�SRLQW�EH\RQG�ZKLFK�H[FOXVLRQ�UDWHV�DSSHDU�VXVSHFW�� 
� 
6RPH�PHPEHUV�RI�WKH�SDQHO�QRWHG�WKDW�WKHUH�LV�VLJQLILFDQW�YDULDWLRQ�DPRQJ�WKH�VWDWHV�LQ� 
WKH�UDWH�DW�ZKLFK�WKH\�LGHQWLI\�VWXGHQWV�ZLWK�GLVDELOLWLHV�IRU�,(3V���:KLOH�RQ�DYHUDJH�VWDWHV� 
LGHQWLI\�DERXW��������RI�WKHLU�VWXGHQWV�DV�KDYLQJ�D�GLVDELOLW\�DQG�QHHGLQJ�VSHFLDO� 
HGXFDWLRQ�VHUYLFHV��VRPH�VWDWHV�LGHQWLI\�RQO\����RI�WKHLU�VWXGHQWV��DQG�RWKHUV�LGHQWLI\� 
WZLFH�WKDW�SHUFHQWDJH���7KH�GLIIHUHQFHV�UHVXOW�PRVWO\�IURP�VWDWH�DQG�ORFDO�SROLF\�UDWKHU� 
WKDQ�WKH�LQFLGHQFH�RI�GLVDELOLW\�LWVHOI��*HQHUDOO\��MXULVGLFWLRQV�ZLWK�KLJK�LGHQWLILFDWLRQ� 
UDWHV�LQFOXGH�PRUH�VWXGHQWV�ZLWK�PLOG�GLVDELOLWLHV���7KRVH�ZLWK�ORZ�LGHQWLILFDWLRQ�UDWHV� 
LQFOXGH�RQO\�WKH�PRUH�VHYHUH��ZKLFK�ZRXOG�PDNH�LW�PRUH�GLIILFXOW�WR�DFKLHYH�����6'� 
SDUWLFLSDWLRQ�HYHQ�WKRXJK��RYHUDOO��PRUH�RI�WKHLU�VWXGHQWV�PD\�EH�WDNLQJ�WKH�DVVHVVPHQW���� 
� 
$V�DQ�DOWHUQDWLYH�WR�WKH�����SDUWLFLSDWLRQ�JXLGHOLQH�IRU�VWXGHQWV�ZLWK�GLVDELOLWLHV��VRPH� 
PHPEHUV�RI�WKH�SDQHO�UHFRPPHQG�WKDW�1$(3�VWXG\�WKH�SRVVLELOLW\�RI�GHYHORSLQJ�D� 
XQLIRUP�6'�SDUWLFLSDWLRQ�JXLGHOLQH�EDVHG�RQ�D�SHUFHQWDJH�RI�WKH�WRWDO�VWXGHQW�SRSXODWLRQ�� 
UHJDUGOHVV�RI�WKH�SHUFHQW�LGHQWLILHG�DV�6'���,I�PRUH�WKDQ�WKH�VHOHFWHG�SHUFHQWDJH�ZHUH� 
H[FOXGHG�RQ�WKH�EDVLV�RI�GLVDELOLW\��WKDW�ZRXOG�EH�QRWHG�LQ�1$(3�UHSRUWV�DV�LQGLFDWLQJ� 
WKDW�WKH�VDPSOH�ZDV�QRW�IXOO\�UHSUHVHQWDWLYH���)RU�H[DPSOH��D�PD[LPXP�RI������RI�WKH� 
WRWDO�VDPSOH�QRW�WHVWHG��RU�������SDUWLFLSDWLQJ��ZRXOG�FRUUHVSRQG�WR�D�6'�SDUWLFLSDWLRQ� 
UDWH�RI�����ZKHUH�����RI�WKH�VDPSOH�LV�LGHQWLILHG�DV�KDYLQJ�D�GLVDELOLW\�� 
� 

5.	 Support research efforts to develop targeted testing for all students at 
both the top and bottom levels of achievement, with sound procedures to 
identify students to receive targeted test booklets on the basis of their 
performance on some standard indicator of achievement. 

7KH�SDQHO�UHFRPPHQGV�WKDW�UHVHDUFK�DQG�GHYHORSPHQW�HIIRUWV�EH�SXUVXHG�IRU�1$(3�WR� 
WHVW�DOO�VWXGHQWV��QRW�RQO\�VWXGHQWV�ZLWK�GLVDELOLWLHV��DW�WKH�WRS�DQG�ERWWRP�OHYHOV�RI� 
DFKLHYHPHQW�RQ�WDUJHWHG�ERRNOHWV�ZLWK�D�KLJK�FRQFHQWUDWLRQ�RI�GLIILFXOW�RU�HDV\�LWHPV�WKDW� 
FDQ�EH�SODFHG�RQ�WKH�H[LVWLQJ�1$(3�VFDOH��� 
� 
&XUUHQWO\�DOO�VWXGHQWV�DUH�WHVWHG�E\�1$(3�ZLWK�WZR����PLQXWH�EORFNV�RI�LWHPV�FRYHULQJ�D� 
EURDG�UDQJH�RI�GLIILFXOW\��VRPH�HDV\��VRPH�GLIILFXOW��PDQ\�LQ�WKH�PLGGOH���$Q\�VWXGHQW� 
PLJKW�EH�UDQGRPO\�DVVLJQHG�DQ\�RI�WKH�YDULRXV�ERRNOHWV�FRYHULQJ�WKH�FRPSOHWH�UDQJH�RI� 
GLIILFXOW\�IRU�WKH�JUDGH�DQG�VXEMHFW�LQ�ZKLFK�KH�RU�VKH�LV�EHLQJ�WHVWHG���� 
� 
7KH�1DWLRQDO�&HQWHU�IRU�(GXFDWLRQ�6WDWLVWLFV��1&(6��LV�QRZ�GHYHORSLQJ�ERRNOHWV�ZLWK�D� 
FRQFHQWUDWLRQ�RI�H[LVWLQJ�HDV\�LWHPV�WKDW�FRXOG�EH�WDUJHWHG�IRU�ORZ�SHUIRUPLQJ�VWXGHQWV��� 
7KH�SDQHO�UHFRPPHQGV�EXLOGLQJ�XSRQ�WKLV�UHVHDUFK�HIIRUW��LI�VXFFHVVIXO��WR�FUHDWH�WDUJHWHG� 
WHVWV�DW�both�WKH�WRS�DQG�ERWWRP�RI�WKH�DFKLHYHPHQW�VSHFWUXP���+LJK�SHUIRUPLQJ�VWXGHQWV�� 
WKRVH�GRLQJ�ZRUN�ZHOO�DERYH�JUDGH�OHYHO��ZRXOG�HQFRXQWHU�PRUH�FKDOOHQJLQJ�LWHPV�WKDW� 
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� 
DOORZ�WKHP�WR�GHPRQVWUDWH�NQRZOHGJH�DW�WKH�DGYDQFHG�OHYHO���/LNHZLVH��ORZ�SHUIRUPLQJ� 
VWXGHQWV�ZRXOG�HQFRXQWHU�PRUH�LWHPV�WKDW�DOORZ�WKHP�WR�GHPRQVWUDWH�NQRZOHGJH�DW�WKH� 
EHORZ�EDVLF�OHYHO���7KLV�ZRXOG�DOORZ�1$(3�WR�PHDVXUH�DQG�UHSRUW�PRUH�DFFXUDWHO\�DQG�LQ� 
JUHDWHU�GHWDLO�WKH�NQRZOHGJH�DQG�VNLOOV�RI�WKRVH�VWXGHQWV�VFRULQJ�EHORZ�EDVLF�DQG�WKRVH� 
VFRULQJ�DGYDQFHG���$W�ERWK�HQGV�RI�WKH�FRQWLQXXP��VWDQGDUG�HUURUV�ZRXOG�EH�UHGXFHG��DQG� 
EHWWHU�LQIRUPDWLRQ�ZRXOG�EH�DYDLODEOH�DERXW�VWXGHQW�SHUIRUPDQFH�DQG�LPSURYHPHQWV�RYHU� 
WLPH���,I�QHHGHG��DGGLWLRQDO�HDV\�DQG�GLIILFXOW�LWHPV�VKRXOG�EH�GHYHORSHG�WKDW�WHVW�1$(3� 
FRQVWUXFWV�RQ�WKH�H[LVWLQJ�1$(3�VFDOH���� 
� 
7KH�SDQHO�UHFRPPHQGV�WKDW�1$*%�DWWHQG�FORVHO\�WR�1&(6¶�RQ�JRLQJ�UHVHDUFK�LQ�WKLV� 
DUHD��DQG�EDVH�IXWXUH�GHFLVLRQV�RQ�WKLV�ZRUN�DQG�VLPLODU�UHVHDUFK�E\�RWKHUV���,I�WDUJHWHG� 
WHVWLQJ�EHFRPHV�SDUW�RI�IXWXUH�1$(3�RSHUDWLRQV��WKLV�LQIRUPDWLRQ�VKRXOG�EH�GHVFULEHG� 
FDUHIXOO\�IRU�VWDWH�DQG�ORFDO�GHFLVLRQ�PDNHUV���(IIRUWV�VKRXOG�EH�PDGH�WR�H[SODLQ�KRZ� 
WKHVH�LQQRYDWLRQV�HQDEOH�VWXGHQWV�ZLWK�GLVDELOLWLHV�ZKR�DUH�VWXG\LQJ�DW�EHORZ�EDVLF�OHYHOV� 
DQG�WKRVH�ZKR�DUH�VWXG\LQJ�DW�DGYDQFHG�DERYH�JUDGH�OHYHOV�WR�HQJDJH�ZLWK�1$(3�DW�DOO� 
SRLQWV�RI�WKH�FRQWLQXXP�RI�DFKLHYHPHQW��� 
� 
7KH�SDQHO�UHFRPPHQGV�WKDW�1$(3�ILQG�DQ�REMHFWLYH�DQG�SV\FKRPHWULFDOO\�VRXQG�PHWKRG� 
WR�LGHQWLI\�ZKLFK�VWXGHQWV�WDNH�DQ\�WDUJHWHG�WHVWV�WKDW�DUH�GHYHORSHG���,W�UHFRPPHQGV� 
FRQVLGHUDWLRQ�RI�WKH�IROORZLQJ�SRVVLELOLWLHV�� 
� 

a) a universal 2-stage process, the system proposed by R. Darrell Bock, in 
which all students receive a comprehensive block first (a locator test), and 
then receive either a booklet with a concentration of easy items, a test with a 
concentration of difficult items, or the usual full-range test in the second 
block, depending upon their performance on the initial locator test.   
� 
:KLOH�WKLV�RSWLRQ�ZDV�WKH�SUHIHUHQFH�RI�PDQ\�SDQHO�PHPEHUV��LW�HQWDLOV�PDMRU� 
LVVXHV�RI�WHVW�DGPLQLVWUDWLRQ�WKDW�QHHG�WR�EH�WDNHQ�LQWR�DFFRXQW�EHIRUH�WKH� 
WHFKQLTXH�ZRXOG�EHFRPH�IHDVLEOH�� 

� 
b) a specially constructed new NAEP screener.� 
� 
7KLV�ZRXOG�HQWDLO�QHZ�GHYHORSPHQW�ZRUN�� 
� 
c) student performance near the top or bottom percentile rank of the state’s 
previously administered state assessment. 

� 
�    :KLOH�VHYHUDO�SDQHO�PHPEHUV�ZHUH�KHVLWDQW�WR�XVH�UHVXOWV�RI�YDU\LQJ�VWDWH� 

DVVHVVPHQWV��H[LVWLQJ�UHVHDUFK�VKRZV�WKDW�HYHQ�WKH�ZLGHO\�GLIIHUHQW�WHVWV�XVHG�E\� 
VWDWHV�SURGXFH�VFRUHV�WKDW�FRUUHODWH�ZHOO�HQRXJK�ZLWK�1$(3�WR�EH�XVHIXO�LQ� 
LGHQWLI\LQJ�WRS�DQG�ERWWRP�SHUIRUPHUV�ZKR�ZRXOG�EH�DVVLJQHG�KLJK�RU�ORZ�EORFNV� 
RI�LWHPV��� 
� 
� 
� 
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�  
d) a new or different method that may emerge, which is psychometrically 
sound and easy to administer. 
� 
7KH�SDQHO�ZDQWV�WR�VHH�WKH�DGRSWLRQ�RI�D�PHWKRG�WKDW�LV�IDLU��IHDVLEOH��REMHFWLYH� 
DQG�HIIHFWLYH��EXW�UHFRJQL]HV�WKDW�FRQVLGHUDEOH�WHFKQLFDO�GHYHORSPHQW�ZRXOG�EH� 
UHTXLUHG�EHIRUH�WDUJHWHG�WHVWLQJ�FDQ�EHFRPH�D�UHJXODU�SDUW�RI�1$(3� 

� 
7KH�SDQHO�UHFRPPHQGV�WKDW�WKH�DVVLJQPHQW�RI�D�WDUJHWHG�WHVW�WR�D�VWXGHQW�EH�EDVHG�RQ�KRZ� 
WKH�VWXGHQW�SHUIRUPV�RQ�VRPH�VWDQGDUG�LQGLFDWRU�RI�DFKLHYHPHQW��VXFK�DV�D�WHVW���DQG� 
127�XSRQ�D�VWXGHQW¶V�ODEHO��VXFK�DV�KDYLQJ�D�GLVDELOLW\�RU�EHLQJ�LQ�DGYDQFHG�SODFHPHQW� 
FODVVHV���7KH�SDQHO�LQWHQGV�WKDW�WKH�DYDLODELOLW\�RI�WKH�HDV\�IRUP�RI�WKH�WHVW�DVVXUH� 
SDUWLFLSDWLQJ�VFKRROV�WKDW�ORZ�SHUIRUPLQJ�VWXGHQWV��LQFOXGLQJ�VWXGHQWV�ZLWK�GLVDELOLWLHV�� 
DUH�DEOH�WR�SDUWLFLSDWH�ZLWKRXW�DOWHULQJ�1$(3�VWDQGDUGV���/LNHZLVH��KLJK�SHUIRUPLQJ� 
VWXGHQWV�FRXOG�EH�FKDOOHQJHG�RQ�LWHPV�LQ�WKH�DVVHVVPHQW�DW�WKH�JUHDWHU�OHYHO�RI�GLIILFXOW\�� 

6.	 Encourage and review research on the identification and progress of
      students who have a significant cognitive disability but in the short term
      do not test this 1% of students on NAEP. 

� 
7KH�3DQHO�UHFRPPHQGV�WKDW�1$*%�IRUP�D�SDQHO�RI�H[SHUWV�DQG�VWDNHKROGHUV�WR�UHYLHZ� 
UHVHDUFK�DQG�EHVW�FXUUHQW�SUDFWLFHV�IRU�LGHQWLI\LQJ��PHDVXULQJ�DQG�UHSRUWLQJ�WKH�SURJUHVV� 
RI�VWXGHQWV�ZKR�KDYH�D�VLJQLILFDQW�FRJQLWLYH�GLVDELOLW\��DQG�WR�PDNH�UHFRPPHQGDWLRQV�WR� 
1$*% IRU�KRZ�HPHUJLQJ�ILQGLQJV�FDQ�DQG�VKRXOG�EH�DSSOLHG�WR�1$(3�LQ�WKH�IXWXUH�VR� 
VXFK�VWXGHQWV�FRXOG�EH�LQFOXGHG�LQ�1$(3�� 
� 
7KH�SDQHO�EHOLHYHV�WKDW�1$(3�VKRXOG�HQFRXUDJH�WKH�DSSURSULDWH�DVVHVVPHQW�RI�DOO� 
FKLOGUHQ��EXW�UHFRPPHQGV�WKDW�IRU�WKH�QHDU�IXWXUH�VWXGHQWV�ZLWK�D�VHYHUH�FRJQLWLYH� 
GLVDELOLW\²DERXW����RI�WKH�VWXGHQW�SRSXODWLRQ²EH�H[FOXGHG�IURP�1$(3���7KH�H[FOXVLRQ� 
RI�WKHVH�VWXGHQWV�VKRXOG�QRW�EH�FRQVLGHUHG�LQ�GHWHUPLQLQJ�ZKHWKHU�D�MXULVGLFWLRQ�PHHWV� 
SDUWLFLSDWLRQ�UDWH�JXLGHOLQHV�� 
� 

7.	 Assess the English language proficiency of students with disabilities 
drawn for the NAEP sample and provide NAEP-approved, linguistically 
appropriate accommodations for them before determining whether 
additional accommodations may be needed to address any disabilities 
these students may have. 

� 
6RPH�VWXGHQWV�GUDZQ�IRU�WKH�1$(3�VDPSOH�ZLOO�EH�ERWK�(QJOLVK�ODQJXDJH�OHDUQHUV�DQG� 
VWXGHQWV�ZLWK�GLVDELOLWLHV���)RU�WKHVH�VWXGHQWV�LW�LV�LPSRUWDQW�ILUVW�WR�GHWHUPLQH�WKH�OHYHO�RI� 
WKHLU�(QJOLVK�SURILFLHQF\��DQG�WKH�DFFRPPRGDWLRQV�DOORZHG�IRU�WKHP�RQ�1$(3���,I�WKHVH� 
VWXGHQWV�KDYH�DOVR�EHHQ�LGHQWLILHG�DV�KDYLQJ�D�GLVDELOLW\�DQG�DUH�HOLJLEOH�WR�UHFHLYH�VSHFLDO� 
HGXFDWLRQ�VHUYLFHV��WKH\�VKRXOG�UHFHLYH�ZKDWHYHU�DFFRPPRGDWLRQV�DUH�DOORZHG�E\�1$(3� 
WKDW�WKH\�QHHG�WR�SDUWLFLSDWH�LQ�WKH�1$(3�DVVHVVPHQW�� 
� 
� 

174  



�  
APPENDIX A 

� 
LIST OF MEMBERS AND AFFILIATIONS 

Technical Advisory Panel on Uniform National Rules 
for NAEP Testing of Students with Disabilities 

� 
x $OH[D�3RVQ\��.DQVDV�&RPPLVVLRQHU�RI�(GXFDWLRQ��&KDLU�� 

)RUPHU�'LUHFWRU��2IILFH�RI�6SHFLDO�(GXFDWLRQ�3URJUDPV� 
8�6��'HSDUWPHQW�RI�(GXFDWLRQ� 
� 

x *HRUJH�(QJHOKDUG��-U�� 
3URIHVVRU�RI�(GXFDWLRQDO�6WXGLHV��(GXFDWLRQDO�0HDVXUHPHQW�DQG�3ROLF\�� 
(PRU\�8QLYHUVLW\��$WODQWD��*$� 
� 

x /RXLV�'DQLHOVRQ��0DQDJLQJ�'LUHFWRU��$PHULFDQ�,QVWLWXWHV�IRU�5HVHDUFK� 
)RUPHU�'LUHFWRU��5HVHDUFK�WR�3UDFWLFH�'LYLVLRQ��2IILFH�RI�6SHFLDO�(GXFDWLRQ� 
3URJUDPV��8�6��'HSDUWPHQW�RI�(GXFDWLRQ� 
� 

x 0LULDP�)UHHGPDQ��DWWRUQH\�DQG�DXWKRU�� 
6WRQHPDQ��&KDQGOHU�	�0LOOHU��%RVWRQ��0$� 
� 

x &ODLUH�*UHHU��&RQVXOWDQW�IRU�$XWLVP��6HYHUH��DQG�0XOWLSOH�'LVDELOLWLHV� 
([FHSWLRQDO�&KLOGUHQ�'LYLVLRQ� 
1RUWK�&DUROLQD�'HSDUWPHQW�RI�3XEOLF�,QVWUXFWLRQ� 
� 

x 5REHUW�/LQQ��3URIHVVRU�RI�(GXFDWLRQ��(PHULWXV�� 
5HVHDUFK�DQG�(YDOXDWLRQ�0HWKRGV�3URJUDP� 
8QLYHUVLW\�RI�&RORUDGR� 
� 

x 'HEUD�3DXOVRQ� 
0LGGOH�VFKRRO�PDWK�DQG�VSHFLDO�HGXFDWLRQ�WHDFKHU� 
(O�3DVR��7;�� 
� 

x 0DUWKD�7KXUORZ��'LUHFWRU� 
1DWLRQDO�&HQWHU�RQ�(GXFDWLRQDO�2XWFRPHV� 
8QLYHUVLW\�RI�0LQQHVRWD� 
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Attachment G 

Reporting Puerto Rico Results: Knowledge and Skills Accessible Study (KaSA) 

As part of the 2011 assessment, the Knowledge and Skills Appropriate (KaSA) study was conducted in 
Puerto Rico and the mainland U.S. to evaluate recent efforts to increase the measurement precision in 
the estimation of student ability at the lower end of the NAEP scale, while still administering an 
assessment that is consistent with the NAEP mathematics framework. As part of the study, KaSA items 
were developed to address a targeted subset of the NAEP mathematics framework, based on the 
appropriateness of subtopics and objectives. While KaSA items are written to address framework 
objectives, the pool of items does not span the breadth of the framework. In terms of item types, the 
number of multiple-choice items is relatively large in the KaSA item pool and approximately 70 percent 
of the items are of low mathematical complexity, while the remainder are of moderate complexity. In 
comparison, operational assessments have a target of 25 percent low complexity. For each grade, 60 
KaSA items were developed and placed in four 15-item KaSA blocks. The KaSA items were translated 
into Puerto Rican Spanish for administration in Puerto Rico. 

The KaSA items and blocks functioned well in 2011 and were, on average, easier than operational items. 
However, it is critical to evaluate the success of KaSA in terms of trend results. Therefore, a repeat of the 
study, using the same KaSA blocks and instrument and sample design, is planned for 2013. The hope and 
expectation of the 2013 study is that the encouraging results of 2011 can be replicated in Puerto Rico in 
2013, which would establish the level of confidence and validity desired to report (trend) results for 
Puerto Rico. 

If results from the 2013 KaSA study are successful, then Puerto Rico could receive reports that are 
similar to those that other states receive, including: 

x A one-page, user-friendly state snapshot report that provides scores for students overall and 
selected student groups as well as score changes between 2011 and 2013 for Puerto Rico 

x The ability to populate the state report generator with data for Puerto Rico so representatives 
from the jurisdiction’s department of education could use the tool to assemble customized 
reports 

While scores can be reported for Puerto Rico (if the study indicates that score estimation is reliable), it 
should be noted that there is a necessary delay in reporting scores for Puerto Rico. This delay in 
reporting is due to the fact that estimating the scores for Puerto Rico requires the establishment of the 
operational scores for the nation and states. 
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